


.
.
.
*
.
.
*
L
.
“
.

Lo el e L)

INTERNATIONAL ISLAMIC UNIVERSITY MALAYSIA




The book IIUM Emergency Remote Teaching and Learning is published by Centre for the Professional Development (CPD), IIUM.

Centre for Professional Development (CPD)
International Islamic University Malaysia
Jalan Gombak,

Selangor Darul Ehsan,

MALAYSIA

Tel: +603-6421 5914/ Fax: +6421 5915
Email: admin_cpd@iium.edu.my

Website: www.iium.edu.my/centre/cpd

First published in 2020

Publication © Centre for Professional Development, lUM.

©

All rights reserved. No part of this publication may be reproduced, stored in a retrieval system or transmitted, in any form or by any
means, electronic, mechanical, photocopying, recording or otherwise except brief extracts for the purpose of review without the
prior permission in writing of the publisher and copyright owner from Centre for Professional Development, IUM. It is advisable
also to consult the publisher if in any doubt as to the legality of any copying which is to be undertaken.

National Library of Malaysia

Cataloguing-in-Publication Data
IIUM Emergency Remote Teaching and Learning

EDITORS: Noor Lide Abu Kassim and Isarji Sarudin

elSBN 978-967-12577-5-3

1. Emergency Remote Teaching and Learning 2. Teaching and Learning



IIUM Emergency Remote Teaching & Learning

Editors:

Noor Lide Abu Kassim and Isarji Hj. Sarudin

Contributing Members:
Mohd. Feham Md Ghalib

Mohd Azrul Azlen Abd. Hamid

Noor Lide Abu Kassim

Isarji Sarudin

Izawati Tukiman Rosemaliza Mohd Kamalludeen
Zainurin Abdul Rahman Siti Zubaidah Anuar

Tunku Badariah Tunku Ahmad Normaziah Abdul Aziz
Gairuzazmi Mat Ghani Ainol Madziah Zubairi
Muhammad Faris Abdullah Shamsuddin Abdullah

Lihanna Borhan Amir 'Aatieff Amir Hussin

Ida Madieha Abdul Ghani Azmi Joharry Othman

Andi Fitriah binti Abdul Kadir Hafizah binti Mansor

PUBLISHED BY THE CENTRE FOR PROFESSIONAL DEVELOPMENT
INTERNATIONAL ISLAMIC UNIVERSITY MALAYSIA

© Centre for Professional Development, 2020

vi



CONTENT

FOREWORD/1 UNDERGRADUATE PROGRAMME GUIDELINES/9

Prof. Emeritus Tan Sri Dato’ Dzulkifli Abdul Razak Assoc. Prof. Dr. Gairuzazmi Mat Ghani

Rector, international Islamic University Malaysia (UM) Director, Academic Management and Admission Division, IIUM

CENTRE FOR POSTGRADUATE STUDIES/14

PART 1: INTRODUCTION AND GUIDE TO POLICIES AND Prof. Dr. Ida Madieha Abdul Ghani Azmi

PROCEDURES Dean, Centre for Postgraduate Studies, IIUM

CENTRE FOR PROFESSIONAL DEVELOPMENT/4 PART 2: GUIDE TO INSTRUCTIONAL DESIGN AND
Prof. Dr. Noor Lide Abu Kassim DELIVERY

Director, Centre for Professional Development , IlUM
ERTL TEACHING AND LEARNING GUIDE/18

LINKAGES/6
/ Definitions/18

Prof. Dr. Isarji Hj. Sarudin

Learning Environment/18
Deputy Rector, Academic and Industrial Linkages, IUM g /

Available Infrastructure/18
EQUITY AND QUALITY IN EDUCATION/7

Asst. Prof. Tpr. Dr Mohamad Faris Abdullah, Director, Office for
Strategy and Institutional Change, IIUM

Preparation for Course Delivery and Assessment/19
[ITUM E-Learning Policy/20

Equity in Education/23

QUALITY ASSURANCE/8 . )
Outcome-Based Education and Student-Centred Learning /24
Outcome-Based Education (OBE)/24

Learning Outcomes Cluster (MQF 2.0)/24

Assoc. Prof. Dr. Lihanna Borhan
Director, Office of Knowledge for Change and Advancement,, IUM

Student-Centred Learning/24
Vii



Characteristics of Student-centred Learning/25
Difference between Problem Solving and Exercise Solving/26

Calculating Student Learning Time (SLT)/28

GUIDE TO INSTRUCTIONAL DESIGN FOR ERTL/29
Rosemaliza Mohd Kamalludeen
Instructional Design/29
Instructional Design Models/29
Designing Online Lessons/31
Synchronous vs. Asynchronous Online Learning/32
The Instructional Plan/32

Useful Tips for Selecting Resources and Activities for Pleasant and
Effective Online Learning Experiences/34

UNIVERSAL DESIGN FOR LEARNING (UDL)/35

Izawati Tukiman

What is Universal Design for Learning?/35

Initiatives to Improve E-learning/36

ADAPTING TO REMOTE TEACHING AND LEARNING/37
Siti Zubaidah Anuar

viii

AN

PART 3: GUIDE TO ASSESSMENT

ASSESSMENT/43
Noor Lide Abu Kassim & Ainol Madziah Zubairi
Classification of Assessment/43
Formative vs. Summative Assessment/43

Assessment of Learning, Assessment for Learning, and
Assessment as Learning/44

Self-Assessment and Peer-Assessment/44

Test Purposes & Types of Tests/46

TRADITIONAL vs. ALTERNATIVE ASSESSMENT/47
Noor Lide Abu Kassim
Traditional Assessment/47

Authentic-Inauthentic Continuum and Discrete-Integrative
Continuum/49

Alternative Assessment/52
Examples of Alternative Assessment/53

Alternatives to Final Examination/55



PRINCIPLES IN DESIGNING ASSESSMENT TASKS/56

Noor Lide Abu Kassim
Practicality & Authenticity
Reliability/56
Validity/57
Some Important Questions in Designing Test Tasks/58
Item Format/59
Comparability of Test Tasks/60

PLANNING, DESIGNING AND IMPLEMENTING ALTERNATIVE
ASSESSMENT/61

Ainol Madziah Zubairi & Noor Lide Abu Kassim
Considerations in Planning Alternative Assessment/61

Matching Learning Outcomes to Types of Alternative Assessment
Tasks/61

Types of Alternative Assessment Tasks/61

Common Types of Alternative Assessment Based on MQA
Guidelines./61

Defining the Purpose of the Assessment/62
Selecting the Most Appropriate Assessment Task/62

Implementation of Alternative Assessment/62

OPEN-BOOK EXAMINATION/63

Zainurin Abdul Rahman

Elements of Open Book Examination/63
Concept: Avoiding Plagiarism/63
Procedure: Making Decisions/63
Procedure: Formulating Integrative Test Items/64
Recommended Process Flow/64
Platform/Medium for Open Book Exam/64
Test Items/64

ASSESSMENT IN CREATIVE ARTS: ASSESSING A STUDIO-BASED
ASSIGNMENT VIA ONLINE/67

Izawati Tukiman

SCORING RUBRICS/69
Noor Lide Abu Kassim
Why Use Rubrics?/70
How to Design a Rubric?/70
Types of Rubrics: Holistic vs. Analytic/70
Test the Rubric/70
Examples of Scoring Rubrics/71
How to Make Scoring More Reliable and Valid?/74



CONSTRUCTIVE ALIGNMENT/76
Noor Lide Abu Kassim & Lihanna Borhan

Constructive Alignment/76
Example from Master in Education (TESL) Language Testing
Course/77

PART 4: GUIDE TO ONLINE PLATFORM

iTa’LeEM/81
Mohd. Azrul Azlen Abd. Hamid & Feham Mohd Ghalib

GOOGLE CLASSROOM/124
Shamsuddin Abdullah

GOOGLE MEET/138
Mohd. Feham Md Ghalib

MICROSOFT TEAMS/148
Mohd. Feham Md Ghalib

Z00M/162
Tunku Badariah Tunku Ahmad, Shakirah Mohamed Aminuddin &
Farhana Mohd Isa

AN

E-PORTFOLIO (Pathbrite)/173
Joharry Othman

PART 5: SECURITY GUIDELINES FOR E-LEARNING

SECURING ONLINE QUIZZES AND TESTS ON iTa’LeEM/179

SIMPLE SECURITY GUIDELINES FOR E-LEARNING AT IIlUM/185
Normaziah Abdul Aziz, Andi Fitriah, Amir ‘Aatief Amir Hussin &
Hafizah binti Mansor

REFERENCES/187
INDEX/188



N—~— A ——\n
74
‘\f\’@{/—\/ 7,




ASSESSMENT
Noor Lide Abu Kassim & Ainol Madziah Zubairi

KEY CONCEPTS: ASSESSMENT AND TEST

Assessment refers to any procedure that is used
to obtain information on students’ learning. Unlike
tests or forms

any other of measurement,

assessment does not necessarily result in a
guantitative outcome. Regardless of whether an
assessment is quantitative or qualitative, it is
connected to particular goals or objectives for

which it has been designed for.

A test can be defined as a “systematic procedure
for measuring a sample of behaviour by posing a set
of questions in a unified way” (Linn & Gronlund,
2000). As a restricted amount of time is usually
allocated to assess whole content domains, tests
can only include a limited sample of questions.
Questions formulated for a test must be unified so
that they measure the same intended construct or
domain, and not anything else. Tests are a special
form of assessment made under fixed, artificial, or
contrived situations so that they are standardized
and can be easily administered and controlled. All
however, not all

tests are assessments;

assessments are tests.

Relationships among Assessment,
Curriculum and Instruction

Assessment has a central role in the teaching and

learning process. Teachers use evidence of learning,
(i.e., assessment), to inform what they teach (i.e.,
curriculum) and how to teach (i.e., instruction). The
interrelationships among these elements depend
extensively on how assessment is viewed and
practiced. In situations where assessment is used as
a measure of achievement and grading of
performance, the impact on instruction and the
curricula may be marginal. On the other hand,
when assessment is primarily used to enhance
student learning, the influence of assessment on
the curricula and instruction is bound to be

considerable.

Decisions Based on Assessment

Assessments are often used for making a number of
different decisions. The way tests are constructed
depends heavily on their purpose and the kinds of
decisions that will be made on the basis of the
resulting test scores. These influence the level of
precision that is required for the tests. For high-
stakes decision making, such as for certification and
licensing, it is mandatory that the test used has a
high level of precision in its measurement of

student competency or ability.

A pass/fail categorization is used by many
institutions during this ERTL period as it does not
require high precision. On the other hand, letter-
grade categorization requires a high level of

precision or accuracy to support the validity of the
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test results and classifying students at different
levels of performances (e.g., A, A-, B+, B, B- etc)
compared to the pass/fail dichotomy.

Classification of Assessment

Assessment can be classified depending on its
purpose in teaching and learning. One common
classification is to differentiate between formative
and summative assessment. A more recent
classification is to distinguish between assessment
OF learning, FOR learning, and AS learning. The
latter classification is a more recent way of looking
at the different functions of assessment, as it
includes the use of assessment to develop

independent learning.

Formative vs. Summative Assessment

Formative assessment is carried out during the
instruction process to determine the degree to
which students are able to perform certain tasks, as
well as to check their understanding. This type of
assessment provides information that is used as
feedback to meet students’ learning needs.
Conversely, summative assessment is commonly
carried out at the conclusion of a unit or units of
instruction, at stages of learning, and/or at the end
of the semester. It assesses acquired knowledge
and skills at particular points in the learning
process. The purpose of summative assessment is
to give grades or to make judgments about

students’ achievements.



Assessment of learning, assessment for
learning, and assessment as learning

Similar to summative assessment, assessment of
learning focuses on how much students have
learned at a particular point in time. It measures
student attainment for purposes of grading,
reporting and accountability—among others. It is
typically carried out through some form of
standardized testing. The results are primarily used
for promotion to the next grade level, certification,
and classification into different streams of study as
well as for curricula decision-making by program
The

assessment of learning are also used to help

planners and policy makers. results of
students reach set standards and to measure

learning growth.

Assessment for learning, on the other hand, focuses
on enhancing learning, which makes it analogous to
formative assessment. It integrates learning and
assessment into a whole. It is typically carried out
during the teaching and learning process. More
importantly, it involves students in the on-going
assessment of their own learning growth and
progress. The results of the assessment for learning
is to help students achieve their learning goals and
to identify learning needs. Hence, the results of this
type of assessment are primarily meant for

teachers, parents and the students themselves.

Assessment as learning is a fairly recent concept. It
focuses on developing students’ metacognitive
skills.
assessment and help them become independent
Students

assessments to make

It engages students in peer and self-

learners. use information from

improvements in their
learning. A high-quality balanced assessment

system is necessary to encourage successful
learning and to ensure that learning standards are
met. This means that there has to be a variety of
assessments of, for and as learning for timely and
accurate information and feedback. Only in this way

can informed decisions be made and students’

learning and success maximized to the fullest. As
learning is a complex process, it is important that
our assessment probes for depth of learning in
factual knowledge,

terms  of conceptual

understanding, complex and abstract thinking.

Self-Assessment and Peer-Assessment

In recent vyears, self-assessment and peer-
assessment have become important features of
classroom assessment. Self-assessment helps
students check their learning targets and whether
they have achieved their targets. Figure 24 shows
aspects of self-assessment that are necessary in

order for students to benefit from self-assessment.

F Appraisal/evaluation is self-
»l administered

Specific purpose for
performance feedback,
LT diagnosis and prescription
J recommendations for
improvement

y— (T

-

May also involve critiquing
one's own work or a
description of the achievement
obtained

Students engage in a
systematic review of their
a B8 Progress and achievement

/ May involve comparison with
N an exemplar, success criteria,
\ or other criteria

I’Q Mot a pass/fail decision

Figure 24. Characteristics of self-assessment
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1. Do you carry out summative
or formative assessments for your
courses?

Most Continuous Assessment Marks (CAM)
are based on summative assessments carried
out throughout the course of the semester. If
you have quizzes and short tests as the
assessment methods for the CAM, these are
commonly used for summative purposes.
However, project work, fieldwork,
assignments and the like can be part of
formative assessments as students are given
the opportunity to get feedback in the process
of completing their tasks.

Which is better between the two?

Both summative and formative assessments
serve different but complementary purposes.
For content-based courses, it is common to
practice more of summative assessment. For
skill-based courses, students need to be
engaged more in assessment for formative
purposes, in order to develop their skills.

<

Assessment OF
learnin

Primary users:

policy makers,
programme

o planners, school

administrators

education
departments,
politicians.

Typicaluses:
certify
competence, rank
students
according to
achievement,
class placement.

Teachersrole:

adhere to test
administration
procedures, use
results to reach
standards

Students' role:

meet set
standards, take
the test, score the
highest possible

and avoid failure

Assessment

FOR learning

Primary users:

students,
teachers, parents

Typical uses:

help students zet
and attain targets,
help teachers
identify and meet
students’ learning
needs. Improving
learning

Teachersrole:

inform students
oflearning
targets, adjust
instruction based
on results of
assessment,
involve students
in the assessment

Students' role:

try to understand
and meet the
learning targets,
use classroom
assessment to
improve, set goals

ssessment AS
learning

<

Primary users:

students
themselves

Typical uses:

develop and
support
metacognitive
skills. Helps
students to make
adjustments and
improve learning.

Teachersrole:

Provide students
with sufficient
oppportunity to
develop
metacognitive
skills to monitor
their own
learning. Help
students set own
goals for
independent
learning.

Students' role:

Set own goals.
Develop
autonomy and
self-efficacy in
learning.

Figure 25. Assessment of learning, for Learning and as learning

Source: Noor Lide Abu Kassim, 2020
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Test Purposes & Types of Tests

Tests can be classified according to their purposes or functions. Depending on their purposes, the way test items are selected, the kinds of test tasks and item formats

used, vary substantially. The most common types of tests are given in Figure 26.

ACHIEVEMENT PROFICIENCY

“Used to measure learners’ general
knowledge, abilities or skills without
reference to any specific course.

“+Used to show whether incoming
students into formal educational
system possesses a certain level of
general ability required.

+#+Based on syllabus or coursebook.

<*Commonly given at the end of a
course.

«*Determine mastery and achievement
of course content.

PROGRESS

rUsed at various stages
throughout a course to
determine learners’ progress up
to a point and to see what they
have learnt/ mastered.

APTITUDE

“+Measures capacity or general ability

to learn a skill.

PLACEMENT
DIAGNOSTIC

“+ldentify areas of learning difficulties

“#Used to inform and adjust

instruction.

“+Used to assess students’
level of ability for the
purpose of placing them into
an appropriate course or
study level.

Figure 26. Types of tests
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FAQ
Lg Why do we need to know the
different types and purposes of
tests?
It is very common to adapt and/or adopt test items
from previous test papers, the internet and other
readily available resources. However, the adapted
or adopted test tasks or questions may not be valid
for the purpose of our own course. This is because
the test tasks, item formats and content coverage
of the tests may vary according to the purpose and
type of test.

For example, a test task from an achievement test
may not be suitable for a proficiency test and vice
A diagnostic test provides important
information for feedback and instructional
purposes; thus, have a different purpose compared
with an aptitude or placement test. Aptitude tests
are not tied to the curriculum, but placement tests
are.

versa.
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