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ABSTRACT
Malaysians need to acquire the English language which is widely used in various daily activities such
as business, education and administration. Previous researches have shown that local university
graduates frequently face problems in getting jobs as they are unable to speak confidently. The
objective of this research was to explore how final year students from two English medium
universities in Malaysia assessed their own speaking skills, based on the Common European
Framework of Reference (CEFR) descriptors. A survey was carried out and responded by 133 final
year students from a Malaysian Comprehensive English Medium Public University and 100 final
year students from a Malaysian Focused English Medium Public University. The outcomes of this
study indicated that most of the respondents from the Comprehensive Public University felt that they
were at level B2, for spoken interaction and spoken production, while those from the Focused Public
University felt that they were at level B1 for the same skills.
Keywords: self-assessment, Common European Framework of Reference (CEFR), spoken
interaction, spoken production

INTRODUCTION
The Common European Framework of Reference or better known as CEFR was published in 2001
by the Council of Europe in France (ÿaĿatay & Gürocak, 2016). The aim of the framework is to
enhance the educational language in terms of reflection, communication, and networking (Göksu,
2015).
In the CEFR, there are five distinguished communication skills which are listening, reading,
spoken interaction, spoken production, and writing (Darmi et al., 2017). This framework consists of
six ascending levels of proficiency namely Breakthrough (A1), Way stage (A2), Threshold (B1),
Vantage (B2), Effective Operational Proficiency (C1) and Mastery (C2) (ÿaĿatay & Gürocak, 2016).
The CEFR also provides a self-assessment grid which can be used by language learners to profile
their own language skills and assesses their own proficiency level. As explained by Alishah and
Dolmaci, (2013: 874), self-assessment can provide " specific information about learners from their
own perspective, and is regarded as a kind of reflection about their abilities and disabilities, the
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progression they assume they are making in a course and what they have learned up to a certain
moment in a course".
Currently, being able to communicate effectively in English has become a common
requirement for Malaysian graduating students to be employed. In communication, speaking is
perceived as one of the most important language skills and it is the basic to communication (Yunus,
Kaur & Singh, 2014). If it is based on the CEFR language proficiency scales, Darmi et al., 2017 in
an article stated that the university students are set to achieve B2 or C1 upon their graduation based
on the Malaysian English Language Education Roadmap.
Then again, researches on Malaysian tertiary learners’ speaking skills and how they assess
their own speaking abilities based on the CEFR are yet to be broadly discussed. Hence, in this study,
how two Malaysian English medium universities’ students assessed their own speaking skills, which
were the spoken interaction and spoken production skills using the CEFR, was investigated.
BACKGROUND OF STUDY
According to Nooraini Mohamad Sheriff and Noordini Abdullah (2017), all public universities in
Malaysia have been structured and categorized by the Malaysian government into three categories
which are research university, focused university (the technical education, management and defense
universities) and comprehensive university. They further explained that this structure is done in line
with the National Higher Education Strategic Plan Beyond 2020 in order to achieve the world class
status. Malaysian students who continue their studies at the Malaysian public universities would have
attended 11 years of formal English classes in primary and secondary schools. Despite the long years
of English language learning, many Malaysian students have been reported to be still weak at using
the language (Dwee & Elizabeth, 2017). In fact, in 2016, Zuraidah Mohd Don wrote in an article that,
“the [Education] ministry had undertaken a "baseline study" to ascertain the present state of affairs,
including the level of proficiency of our schoolchildren (Hazlina Aziz, 2016). It is further explained
that the study found that we have problems with spoken English”.
PROBLEM STATEMENT
Darmi et al. (2017) stressed that among all language skills, speaking is the main element of the
communication as it is the benchmark of how fluent a person is. Where English is concerned, many
have reported that Malaysian students are not able to speak the language well. Then again,
information on how Malaysian students assess their own speaking skills using the CEFR is still
scarce. Traditionally, in order to know the students level of speech fluency, they were assessed by
their teacher (Asdar, 2017). Nowadays, self-assessment is considered as one of the reasons that will
help the students to accomplish their task in their own learning (Khonbi & Sadeghi, 2013). In
addition, the researchers also stated that by doing self-assessments, students are given the chance to
self-assess on their learning accomplishments and upgrade their academic achievements and
behaviors. By referring to the CEFR self-assessment grid, this study therefore looked at how some
graduating students from two English medium Malaysian public universities assessed their own
speaking skills, namely their spoken interaction and spoken production skills, since there is lack of
information however on how non-native speakers of English who are studying in English medium
universities assess their speaking skills.
OBJECTIVE OF THE STUDY
The aim of this study was to find out how some Malaysian graduating non-native English speaking
students from a comprehensive and focused English medium public university in Malaysia assess
their own speaking skills as specified in the CEFR.
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RESEARCH QUESTIONS
This study aimed to address the following research questions:
(a)
How do the Malaysian graduating non-native English speaking students from the two English
medium public universities rate their own spoken interaction skills?
(b)
How do the Malaysian graduating non-native English speaking students from the two English
medium public universities rate their own spoken production skills?

LITERATURE REVIEW
SPOKEN INTERACTION
According to Correia (2016), speaking is an interactive process performed using several particular
patterns and characteristics which are influenced based on the purposes, topic and setting. As
observed by Eggins and Slades (1997), the range between casual talk to everyday talk is similar to
any form of spoken interaction (as cited in Itkonen, 2010).
Several studies have already been conducted in other countries to explore the students’ selfassessment in their spoken interaction according to the Common European Framework of Reference
(CEFR) descriptors. This can be seen, for instance, in a study done by Asdar (2017) in Indonesia,
entitled ‘Students’ Self-assessment on Their Spoken Interaction Using CEFR’. The research which
involved 30 students who were in their first semester of study at the English Education Department,
showed that at this stage of learning, 27 of them felt that they were either under B1 (Threshold User),
A1(Breakthrough level) or A2 (Way Stage User). Only 3 respondents out of the 30 thought they were
in B1 (Threshold User) indicating that most of the students felt that they had a low level of spoken
interaction.
Spoken interaction self-assessment can also be seen in a study done in Turkey by Korkmaz
(2017). The findings of the study showed that 86 percent of the respondents felt that they could
generally identify matters of discussions around themselves when people spoke slowly. 86 percent
of respondents also said that they could express what they liked and disliked in any spoken
interactions. The finding also showed that 82 percent of the participants thought they could surely
understand what was said and directed to them in simple daily conversations if the speaker repeated
the conversation. The study also discovered that 78 percent of the participants opined that they could
describe themselves, their family and other people.
Self-assessments by secondary school students on their English speaking skills according to
the CEFR proficiency levels can also be seen in a study done by Fasoglio and Tuin (2018), involving
forty secondary schools in the Netherlands. The result showed that almost 40 percent of the students
thought they were below level A2 while the rest rated themselves to be at level A2.
SPOKEN PRODUCTION
According to the Council of Europe (2011), oral production is an activity where the language user
will speak based on the oral text and is listened by one or more audiences such as speech, sales
presentation, public address and sports commentaries. While applying the oral production skills
during the task, the speakers do not need to use the perfect sentences, however, they need to produce
the text according to the circumstances (Tüm, & Emre, 2017). According to Geranmayeh, Wise,
Mehta and Leech (2014) and Nishimaki (2014), spoken production may be disorganized because of
the linguistic process and human utterances that are controlled around the brain. Many previous
studies have been carried out to look at the speaking production skills among the second language
learners of English. Researchers have explored how students think of their oral production skills such
as their self-assessments of their own speeches, how they perceived to be their difficulties in oral
presentations and what they think of the implementations of speech training.
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For spoken production self-assessment, Rian, Hinkelman and Cotter (2015) did a research
on students’ self-assessment of their presentation videos. The findings showed that the students did
not rate themselves higher than their lecturer but rated themselves to be lower than their peers and
lecturer. The findings also showed that the students appreciated the chance of watching and
evaluating their own presentations even though they initially felt embarrassed.
A study on the students’ perception of the difficulties of the oral presentation was also done
by Al-Nouh, Abdul-Kareem and Taqi (2015). The findings showed that the students perceived the
difficulties of oral presentations at a moderate level. The results showed 57.4 percent of the students
believed that the conversation course was not enough to improve their speaking skill and 44.4 percent
of them believed that shortage of oral-skill courses was the reason behind their low performances.
The college students felt that they could improve their presentation skills by presenting in other
classes.
Another research was done by Syafryadin, Nurkamto, Linggar and Mujiyanto (2016) to look
at students’ perception on the importance of speech. The result indicated that the students felt
enthusiastic when they joined the speech training. They gave positive response towards the
implementation of speech training in a classroom and felt that the speech training helped them to
improve their speaking competence and reduce their speech anxiety.

METHODOLOGY
This research was to investigate how Malaysian non-native English speaking students from two
English medium public universities in Malaysia assess their own speaking skills as specified in the
CEFR. The speaking skills focused in this study were the spoken interaction and production skills as
specified in the CEFR.
SAMPLING
This study included 233 final year students who were non-native speakers of English, from two
English medium public universities in Malaysia and they were from different campuses of the
universities, located in three different states in Malaysia which were Johor, Selangor and Pahang.
The respondents were Malaysian students aged between 22 years old and 25 years old. The
respondents were all undergraduate students in their fourth year either in the first or second semester.
They were from twelve major programs from a comprehensive English medium public university and
seven major programs from a focused English medium public university.
INSTRUMENTS
In this research, two speaking skills were investigated and they were the spoken interaction and
spoken production. With these two main skills, the researcher was trying to find out on how the
graduating non-native English students of a comprehensive English medium public university and
seven major programs from focused English medium public university in Malaysia assessed their
own speaking skills which were the spoken interaction and spoken production skills, using the CEFR,
similar to Asdar (2017).
To collect the data, a set of questionnaires which consisted of two questions were distributed
to the respondents. The questionnaires were adopted from the CEFR descriptors (Council of Europe,
2001). This questionnaire consisted of two multiple-choice items. The first question was on how the
students rated their own spoken interaction while the second question was on how they rated their
own spoken production. To answer the questions, the students were given six ascending choices of
level A1 to C2 as in the CEFR self-assessment grid descriptors for spoken interaction and spoken
production.
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PILOT STUDY
The questionnaire was piloted before it was distributed to the graduating non-native English students
in the two different universities. According to Ismail, Kinchin and Edwards (2017), a pilot study is
done before the final full-scale study and it is a small-scale research project. A pilot study is done in
order to reflect all the procedures of the real research and it validates the original study by assessing
the criteria of the participants and testing of the instruments used for measurements in the study
(In, 2017). Thirty-two respondents were involved in the pilot study. Whitehead, Julious, Cooper
and Campbell (2016) stated that based on the general flat rule, 30 subjects and above is the minimum
number for a pilot study to estimate the parameter of the research.
According to Heale and Twycross (2015), aside from validity, reliability is one of the
methods used in order to measure the quality of a quantitative study. In order to provide a reliable
measure of internal consistency of a test, Cronbach alpha was developed by Lee Cronbach in 1951
and the measure was stated in a number range between 0 until 1 (Tavakol & Dennick, 2011). The
reliability of the items of the questionnaire used in this study, was determined by putting the responses
from the pilot test into Microsoft Excel 2013 to get its Cronbach Alpha value. The value was 0.68
and Taber (2017) stated that in interpreting alpha values, 0.67 until 0.87 is considered as reasonable.
DATA COLLECTION PROCEDURES
The data for the research was collected through an online survey application. Kılınç and Fırat (2017),
stated that compared to the face-to-face survey, an online survey may give more flexibility and
positive results as there are respondents who are sensitive and do not want their identities to be known.
Thus, a questionnaire was constructed in the Google Form and the link to the questionnaire was
delivered to the fourth year students in both universities using the WhatsApp message application.
Google Form was chosen as a medium to collect the data as the respondents were from different
campuses of the universities, located in three different states in Malaysia which were Johor, Selangor
and Pahang. The survey data were collected from March until April 2018.
DATA ANALYSIS
The researcher analyzed the data using the Microsoft Excel 2013. Rose, Spinks and Canhoto (2015)
explained that Excel can function well in providing the standardized spreadsheet, which makes it
useful for analysis and data manipulation tasks which include generated graphical and other formats.
They also believed that by using Excel, a researcher does not need to learn other statistical analysis
software and stated that many basic analysis projects had been successfully analyzed by using the
application. Therefore, for this research, the researcher has used the Microsoft Excel to analyze the
data and answer the research questions. The data used were in the forms of percentage and numbers.

DISCUSSION AND CONCLUSION
How do the Malaysian graduating non-native English speaking students from the
two English medium public universities rate their own spoken interaction skills?
According to Eggins and Slades (1997), as cited in Itkonen (2010), the range between the casual talk
to everyday talk is similar to any form of spoken interaction skills. Interaction is not only about the
conversation between a speaker and listener but also about how the speaker adapts to the situation
and avoid noise along the conversation (Everard, 2015). To answer the first research question, the
students were given six ascending choices of level A1 to C2 as in the CEFR self-assessment grid
descriptors for spoken interaction. The respondents’ self-assessments of their spoken interaction
skills can be seen in Figure 1.
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TOTAL

Based on the figure below, most respondents from the Malaysian comprehensive university
(MCU) assessed themselves to be at level B2 where at this level, speakers can respond to others
fluently and spontaneously (Council of Europe, 2001). Among 133 respondents, 41 MCU
respondents (31 percent) assessed themselves to be at this level.
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Figure 1 Students' self-assessment of spoken interaction skills
Following B2, the next level that a large group of MCU graduating non-native English
speaking students felt they were at was level C1. At level C1, speakers are able to express themselves
fluently and spontaneously without much obvious searching for expressions. Speakers should also be
able to use language flexibly and effectively for social and professional purposes. Besides, at this
level, speakers would be able formulate ideas and opinions with precision and relate their contribution
skillfully to other speakers (Council of Europe, 2001).
The third level that some of the respondents from MCU felt they were at, was level B1. At
this level, speakers should be able to deal with most situations likely to arise whilst travelling in an
area where the language is spoken and able to enter unprepared into conversation on topics that are
familiar, of personal interest or relevant to everyday life topics such as family, hobbies, work, travel
and current events (Council of Europe, 2001).
Only few of the respondents from MCU assessed themselves to be at level C2. This level
was chosen by only 15 of them (11 percent). C2 is the highest level of the CEFR scale and at this
level, speakers should be able to take part effortlessly in any conversation or discussion and have a
good familiarity with characteristic form of expressions and colloquialisms (Council of Europe,
2001).
Meanwhile, from the Malaysian focused university (MFU), the majority of the graduating
non-native English speaking students, which was 25 students out of the 100 respondents (25 percent)
saw themselves to be at level B1 followed by level B2, chosen by 23 graduating non-native English
respondents (23 percent). This means they thought they were independent users who would be able
to fluently participate in unprepared conversation on topics that are familiar, of personal interest or
relevant to everyday life topics such as family, hobbies, work, travel and current events (Council of
Europe, 2001).
In contrast to the MCU graduating non-native English speaking students, more non-native
English students from the MFU felt that they were in the lower levels namely level A2 (22 percent)
and level A1 (four percent). At these levels, the students perceived themselves to be able to
communicate in simple and routine tasks, handle very short social exchange on familiar topics and
activities but may not be able to understand enough to keep the conversation going themselves,
(Council of Europe, 2001).
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With many non-native English students perceived themselves to be at the lower levels of
speech interaction skills, the graduating non-native English students from the MFU who assessed
themselves to be at the higher levels, specifically at levels C1 and C2 were lower than the MCU
students. Only 20 percent of the MFU students thought they were at level C1 of overall spoken
interaction while six percent assessed themselves to be at level C2.
From these findings, it can be said that the Malaysian graduating non-native English
speaking students from the two universities that use English as a medium of instructions assessed
their abilities to interact in English, differently. From the findings, it can be seen that more graduating
non-native English students from the comprehensive university assessed themselves to be having
better abilities to interact in English than the students from the focused university. It is however,
noticeable that the percentages of students who rated themselves to have low levels of spoken
interaction skills are quite high in both universities. A total of 33 percent of the respondents from the
comprehensive university rated themselves to be at levels A1 to B1 while a total of 51 percent of the
respondents from the focused university opined that they were at those three low levels.
The findings for the question of how Malaysian graduating speakers of English from two
English medium public universities rate their own spoken interaction skills indicate that the
Malaysian students who took part in this study assessed themselves differently from the Indonesian
university students reported in Asdar (2017). The majority of the Malaysian graduating students in
this study may have rated themselves at a higher proficiency level because they are already at the
final year of their studies.
How do the Malaysian graduating non-native English speaking students from the
two English medium public universities rate their own spoken production skills?

TOTAL

Oral production is identified as an action where the speaker will orally present the text to one or more
audiences and the best examples are speech, sales presentation, public address and sports
commentaries (Council of Europe, 2001). Nishimaki (2014), stated that the utterances produced by
the speaker is controlled by the head and the utterance itself may be fragmented and disorganized. To
explore the answers for the second research question which is how Malaysian graduating non-native
English speakers of English from two English medium public universities rate their own spoken
production skills, the respondents who took part in the survey, were given six ascending choices of
level A1 to C2 as in the CEFR self-assessment grid descriptors for spoken production. Figure 2 shows
the findings for Research Question 2.
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Figure 2 Students' self-assessment of spoken production skills
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Based on the comparison of the responses from the two groups of graduating non-native
English students, it can be seen that 87 (65.4 percent) respondents from the MCU assessed their
speaking production to be at B2 and above, while only 49 (49 percent) of the respondents from the
FCU saw themselves to be at those levels.
To elaborate, the most common level chosen by the MCU graduating students was level B2
which was 40 respondents (30 percent) from the total number of 133 respondents. At level B2,
speakers can present clear, detailed descriptions on a wide range of subjects related to their field of
interest and would have the ability to explain a viewpoint on a topical issue giving the advantages
and disadvantages of various options (CEFR, 2001). This was followed by 35 respondents (26.3
percent) who assessed themselves to be at level C1. At level C1 of spoken production, the students
have perceived themselves to be able to present complex subjects with clear details, develop points,
integrate sub-themes as well as end their presentations with appropriate conclusions (Council of
Europe, 2001).
Thirty out of the 133 MCU graduating non-native English respondents (22.5 percent)
assessed themselves to be at level B1. This is the level where the speakers are able to connect phrases
in a simple way in order to describe experiences and events, dreams, hopes and ambitions. At this
level, they would also be able to briefly reason and explain their opinions or plans (Council of Europe,
2001).
Only 12 respondents (nine percent) out of the 133 graduating non-native English
respondents saw themselves to be at level C2 of spoken production skills. At this level, speakers are
able to present a clear, smoothly-flowing description or argument in a style, relevant to the situation
and with an effective logical structure which helps the receiver to remember significant points
(Council of Europe, 2001).
The least chosen level by the MCU respondents was level A1. This is the lowest level in the
CEFR scale and at this level, speakers would be able to use simple phrases and sentences to describe
where they live and the people they know (Council of Europe, 2001).
In the case of the MFU students, the majority of them (31 respondents or 31 percent)
assessed themselves to be at level B1 of spoken production. This level is where speakers can connect
phrases in a simple way in order to describe experiences and events, their dreams, hopes and
ambitions and also can briefly give reasons and explanations for opinions and plans (Council of
Europe, 2001).
Level B2 was the next level of spoken production skills chosen by the MFU graduating
students. It was chosen by 29 respondents (29 percent). Based on the CEFR descriptor, students at
this level can present clear, detailed descriptions on a wide matter of subjects related to their field of
interest. They would also be able to describe an aspect of a topical issue (Council of Europe, 2001).
Following level B2 is level C1 with 14 MFU respondents (14 percent) self-assessed themselves to be
at this level.
Nine graduating students (nine percent) from the MFU rated their spoken production skills
to be at level A1. This is the level where speakers can use simple phrases and sentences to describe
where they live and people they know (Council of Europe, 2001). The least chosen level of spoken
production was level C2 and it was chosen by only six MFU graduating non-native English
respondents (six percent).
To summarize, it was found in the study that, for spoken production skills, most of the
graduating non-native English students of the Malaysian comprehensive university assessed
themselves to be at the level B2, followed by C1 and level B1. For level C2, only 12 graduating nonnative English respondents assessed their own spoken production to be at this level while a total of
16 felt they were at the level A. Most of the graduating students from the Malaysian focused
university on the other hand, assessed themselves to be at level B1 and then level B2. The third level
chosen by the MFU graduating non-native English students were level C1 followed by level A1. For
the highest level of spoken production skills based on the CEFR descriptors which is level C2, only
six respondents assessed their own spoken production to be at this level and this is the least chosen
level of spoken production skills among the MFU graduating students.
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Based on the findings above, it can be understood that the graduating students from the two
universities that use English as a medium of instructions assessed their own spoken production
differently. 87 percent of the respondents from the Malaysian comprehensive university perceived
themselves to be at level B2 and above of overall spoken production skills and only 49 percent from
the Malaysian focused university thought they were at these levels.
When comparing these results to previous studies, it can be pointed out that the findings
of this study are similar to Al-Nouh, Abdul-Kareem and Taqi (2015) as well as Rian, Hinkelman and
Cotter (2015), where most students assessed their spoken production to be at low level of proficiency.
LIMITATIONS
Throughout the process of the research, there are several limitations that have been identified. Firstly,
the study only involved one English medium university from each university category in Malaysia.
Therefore, the results cannot be generalized to all English medium universities in Malaysia.
Other than that, this study only involved the assessments from the students themselves and
this could lead to the overrated or underrated issues. Saito (2008) (as cited in Joo, 2016) explained
that there are tendencies for learners to overrate or underrate performances. Furthermore, there were
also no interview sessions conducted for the students to explain their reasons why they assessed
themselves the way they did.
IMPLICATIONS
The obtained results indicate the need for all universities especially the English medium ones to focus
more on developing their students’ speaking skills and helping them to be more proficient speakers
when they graduate. More practices may be needed for university students to feel better about their
own performances in spoken interaction and spoken production in English.
RECOMMENDATIONS
It is recommended for future researchers to investigate the speaking abilities of students based on the
CEFR framework from universities that use English or other languages as medium of instructions for
teaching and learning. It is also suggested for future studies to be conducted on how learners of
English assess themselves on other English language skills namely listening, reading and writing.
Trainings on spoken interaction and spoken production should also be intensified at primary and
secondary school levels.

CONCLUSION
Based on the results of the study, it can be concluded that most of the graduating Malaysian
comprehensive university students who participated in this study felt that they had achieved level B2
for both spoken interaction and spoken production, a minimum level targeted by the Malaysian
Higher Education (Hazlina Aziz, 2016) before they graduated from their university.

© 2019 Institute of Teacher Education, Penang Campus

90

ISSN: 2289-8808, e-ISSN: 7210-7132
URL: https://mijoriteitepc.wixsite.com/index

CEFR-Based English Speaking Skill Self-Assessments
MIJORiTE Vol. 2: 82 - 93 (2019)

THE AUTHORS
Nurul Hidayah Razali is the alumni of International Islamic University Malaysia (IIUM), Pagoh
campus. She finished her degree in English for International Communication in 2018. She is currently
teaching at Wadi Sofia Schools.
Lilisuriani Abdul Latif @ Bapoo, Ph.D. is the Deputy Dean (Academic and Industrial Linkages),
Kulliyyah of Languages and Management, International Islamic University Malaysia (IIUM), Edu
Hub Pagoh, Pagoh, Johor. She obtained her 1st class (Hons) degree in B. Ed. TESOL, Master in
Science in Educational Psychology and Doctor of Philosophy (English Language Studies). Her
current interests are CEFR and persuasive language.

REFERENCES
Alishah, A. R., & Dolmaci, M. (2013). The interface between self-efficacy concerning the selfassessment on students studying English as a foreign language. Procedia - Social and
Behavioral Sciences, 70, 873–881. Retrieved from
https://doi.org/10.1016/j.sbspro.2013.01.133
Al-Nouh, N. A., Abdul-Kareem, M. M., & Taqi, H. A. (2015). EFL college students’ perceptions of
the difficulties in oral presentation as a form of assessment. International Journal of Higher
Education, 4(1). Retrieved from https://doi.org/10.5430/ijhe.v4n1p136
Asdar. (2017). Students ’ Self -Assessment On Their Spoken Interaction Using CEFR. Retrieved
from http://jurnal.unissula.ac.id/index.php/ELIC/article/download/1222/931
Correia, R. C. (2016). Assessing Speaking Proficiency: A Challenge for the Portuguese EFL
Teacher. E-TEALS, 7(1), 87–107. Retrieved from https://doi.org/10.1515/eteals-2016-0009
Council of Europe. (2001). The Common European Framework of Reference for Languages:
Learning, Teaching, Assessment. Council of Europe, 1–273. Retrieved from
https://doi.org/10.1017/S0267190514000221
Darmi, R., Mat Saad, N. S., Abdullah, N., Puteh-behak, F., Zakaria, Z. A., & Ismail Adnan, J. N.
(2017). Teachers’ Views on English Language Proficiency Courses via Common European
Framework of Reference Scales. Proceedings of SOCIOINT 2017- 4th International
Conference on Education, Social Sciences and Humanities, (July), 698–705. Retrieved from
http://www.ocerint.org/socioint17%20e-publication/abstracts/papers/83.pdf
Dwee, C. Y., & Elizabeth, M. A. (2017). Social Sciences & Humanities role and application of
study skills for tertiary-level English courses: Teacher and student perspectives. Pertanika
Jurnal, 25, 225–238. Retrieved from
https://www.researchgate.net/publication/321213439_SOCIAL_SCIENCES_HUMANITIES
_Role_and_Application_of_Study_Skills_for_TertiaryLevel_English_Courses_Teacher_and_Student_Perspectives
Everard, M. (2015). Assessing oral proficiency levels of second-year students of English at
Radboud University, (August), 2014–2015. Retrieved from
https://theses.ubn.ru.nl/bitstream/handle/123456789/4777/Everard%2C_M.F.R._1.pdf?seque
nce=1
Fasoglio, D., & Tuin, D. (2018). Speaking skill levels of English attained in Dutch secondary
education. Retrieved from https://slo.nl/publish/pages/3191/speaking-skill-levels-of-englishattained-in-dutch-secondary-education.pdf
Geranmayeh, F., Wise, R. J. S., Mehta, A., & Leech, R. (2014). Overlapping Networks Engaged
during Spoken Language Production and Its Cognitive Control. Journal of Neuroscience,
© 2019 Institute of Teacher Education, Penang Campus

91

ISSN: 2289-8808, e-ISSN: 7210-7132
URL: https://mijoriteitepc.wixsite.com/index

CEFR-Based English Speaking Skill Self-Assessments
MIJORiTE Vol. 2: 82 - 93 (2019)

34(26), 8728–8740. Retrieved from https://doi.org/10.1523/JNEUROSCI.0428-14.2014
Göksu, A. (2015). European Language Portfolio in Turkish High Schools : Attitudes of EFL
Students. The Reading Matrix, 15(1), 121–132. Retrieved from
http://www.readingmatrix.com/files/12-9gf4yfrt.pdf
Hazlina Aziz. (2016, September 28). Raising English Language Proficiency. News Straits Times.
Retrieved from Https://Www.Nst.Com.My/News/2016/09/176566/Raising-EnglishLanguage- Proficiency
Heale, R., & Twycross, A. (2015). Validity and reliability in quantitative studies. CrossMark, 18(3),
66–67. Retrieved from https://doi.org/10.1136/eb-2015-102129
Ismail, N., Kinchin, G., & Edwards, J.-A. (2017). Pilot Study, Does It Really Matter ? Learning
Lessons from Conducting a Pilot Study for a Qualitative PhD Thesis, 6(1), 1–17. Retrieved
from https://doi.org/10.5296/ijssr.v6i1.11720
Itkonen, T. (2010). Spoken Language Proficiency Assessment Assessing Speaking or Evaluating
Acting?. Retrieved from http://blogs.helsinki.fi/hy-talk/files/2010/06/Itkonen-pro-gradu.pdf
In, J. (2017). Introduction of A Pilot Study. Korean Journal of Anesthesiology, 70(6), 601-605.
Retrieved from https://Doi.Org/10.4097/Kjae.2017.70.6.601
Joo, S. H. (2016). Self- and Peer-Assessment of Speaking. Working Papers in TESOL and Applied
Linguistics, 16(2), 68–83. Retrieved from http://dx.doi.org/10.7916/D8FN2D1S
Khonbi, Z. A., & Sadeghi, K. (2013). The Effect of Assessment Type (Self Vs. Peer) on Iranian
University EFL Students’ Course Achievement. Procedia - Social and Behavioral Sciences,
70, 1552–1564. Retrieved from https://doi.org/10.1016/j.sbspro.2013.01.223
Kılınç, H., & Fırat, M. (2017). Opinions of expert academicians on online data collection and
voluntary participation in social sciences research. Kuram ve Uygulamada Egitim Bilimleri,
17(5), 1461–1486. Retrieved from https://doi.org/10.12738/estp.2017.5.0261
Korkmaz, S. (2017). The Common European Framework and the European Language Portfolio:
Involving Learners’ Judgments in the Assessment Process. Retrieved from
https://www.researchgate.net/publication/321825221_The_Common_Europea
Framework_and_the_European_Language_Portfolio_Involving_Learners'_Judgments_in_the_
Assessment_Process
Nishimaki, K. (2014). PDXScholar Characteristics of Spoken and Written Communication in the
Opening and Closing Sections of Instant Messaging. Retrieved from
https://doi.org/10.15760/etd.1547
Rian, J. P., Hinkelman, D., & Cotter, M. (2015). Self-, Peer, and Teacher Assessments of Student
Presentation video. In P. Clements, A. Krause, & H. Brown (Eds.), JALT2014 Conference
Proceedings. Tokyo: JALT. Retrieved from https://www.researchgate.net/publication/
315823862_Self-_Peer_and_Teacher_Assessments_of_Student_Presentation_Videos
Rian, J. P., Hinkelman, D., & Cotter, M. (2015). Self-, peer, and teacher assessments of student
presentation videos. In P. Clements, A. Krause, & H. Brown (Eds.), JALT2014 Conference
Proceedings. Tokyo: JALT.
Rian, J. P., Hinkelman, D., & Cotter, M. (2015). Self-, peer, and teacher assessments of student
presentation videos. In P. Clements, A. Krause, & H. Brown (Eds.), JALT2014 Conference
Proceedings. Tokyo: JA
Rose, S., Spinks, N., & Canhoto, A. I. (2015). An introduction to using Microsoft Excel for
quantitative data analysis. Retrieved from https://s3-eu-west-1.amazonaws.com/s3-euw1-appe-ws4-cws-documents.ri-prod/9780415628129/Chapter%2013%20%20Using%20Excel%20for%20Quantitative%20Data%20Analysis%20final_edited.pdf

© 2019 Institute of Teacher Education, Penang Campus

92

ISSN: 2289-8808, e-ISSN: 7210-7132
URL: https://mijoriteitepc.wixsite.com/index

CEFR-Based English Speaking Skill Self-Assessments
MIJORiTE Vol. 2: 82 - 93 (2019)

Nooraini Mohamad Sheriff & Nordini Abdullah. (2017). Research Universities In Malaysia : What
Beholds ?. Retrieved from http://education.uitm.edu.my/ajue/wp-content/uploads/2018/02/3.RESEARCH-UNIVERSITIES-IN-MALAYSIA.pdf
Syafryadin, Nurkamto, J., Linggar, D, A., & Mujiyanto, J. (2016). Students’ Perception Toward the
Implementation of Speech Training, 3(6), 353–357. Retrieved from https://www.ijires.org/
administrator/components/com_jresearch/files/publications/IJIRES_719_FINAL.pdf
Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach’s alpha. International Journal of
Medical Education, 2, 53–55. Retrieved from https://doi.org/10.5116/ijme.4dfb.8dfd
Tüm, G., & Emre, G. P. (2017). JOURNAL OF LANGUAGE AND LINGUISTIC STUDIES
Comparison of speaking activities in Turkish and English language teaching coursebooks
regarding self-assesment grid of CEFR, 13(2), 367–378. Retrieved from
https://files.eric.ed.gov/fulltext/EJ1159131.pdf
Whitehead, A. L., Julious, S. A., Cooper, C. L., & Campbell, M. J. (2016). Estimating the sample
size for a pilot randomised trial to minimise the overall trial sample size for the external
pilot and main trial for a continuous outcome variable. Statistical Methods in Medical
Research, 25(3), 1057–1073. Retrieved from https://doi.org/10.1177/0962280215588241
ÿaĿatay, S., & Gürocak, F. ÿnveren. (2016). Is CEFR Really over There? Procedia - Social and
Behavioral Sciences, 232(4), 705–712. Retrieved from
https://doi.org/10.1016/j.sbspro.2016.10.096
Yunus, N. M., Kaur, K., & Singh, M. (2014). The use of indirect strategies in speaking : Scanning
the MDAB students. Procedia - Social and Behavioral Sciences, 123, 204–214. Retrieved
from https://doi.org/10.1016/j.sbspro.2014.01.1416

© 2019 Institute of Teacher Education, Penang Campus

93

