
INTERNATIONAL 
LANGUAGE AND 
TOURISM
CONFERENCE 

RD

Sustaining Global Development Goals 
Through Languages, Education, and 
Tourism 

THEME:

18th –19th October
2019

Kulliyyah of Languages and 
Management, IIUM Pagoh

ILTC 2019 PROCEEDING 

ORGANIZED BY:

KULIYYAH OF LANGUAGES AND MANAGEMENT
INTERNATIONAL ISLAMIC UNIVERSITY MALAYSIA PAGOH CAMPUS 

PARTNERS:

EN
GL

IS
H 

LA
NG

UA
GE

 



International Language and Tourism Conference (ILTC 2019) 

 

 

 

 

 

 

 

 

 

 

 

 

  

SUSTAINING GLOBAL DEVELOPMENT GOALS 

THROUGH  

LANGUAGES, EDUCATION, AND TOURISM 

INTERNATIONAL  

LANGUAGE AND  

TOURISM 

CONFERENCE  

2019 
 

3rd  



International Language and Tourism Conference (ILTC 2019) 

 

PROCEEDING OF ILTC 2019 

(ENGLISH LANGUAGE) 
 

INTERNATIONAL LANGUAGE AND TOURISM CONFERENCE  

2019 

 

Sustaining Global Development Goals Through Languages, 

Education, and Tourism 

FIRST PUBLISHED 2019 

Disclaimer: The organizer of ILTC 2016 is not responsible or liable for any 

mistake and opinion presented in this proceeding and will not alter the content 

of the research paper. It will be published in its original form. 

eISBN 978-967-467-013-9 

 

ORGANIZED BY: 

Kulliyyah of Languages and Management, 

International Islamic University Malaysia, 

Pagoh Campus 

 

PUBLISHED BY: 

Kulliyyah of Languages and Management, 

International Islamic University Malaysia, 

Pagoh Campus 
 

Copyright © 2019 International Language and Tourism Conference 2019 (ILTC 2019) KLM, 

IIUM Pagoh Campus. All right reserved.  



International Language and Tourism Conference (ILTC 2019) 

 

CONTENT 

  

SUB-THEME 1: LANGUAGE 

1 A CRITICAL REVIEW ON ORAL ENGLISH COMMUNICATION SKILLS 
(OECS) 
Prodhan Mahbub Ibna Seraj | Hadina Bt. Habil 

 

1-12 

2 A PRELIMINARY STUDY ON THE EFFECTS OF LANGUAGE ANXIETY 
ON TWO LEVELS OF KOREAN AS A FOREIGN LANGUAGE AT 
UNIVERSITY KUALA LUMPUR 
Mohd Hafizul Bin Ismail | Nurashikin Saaludin | Siti Nur Dina Hj Mohd Ali 

 

13-21 

3 A SOCIOLINGUISTIC ANALYSIS OF GENERICIZED BRAND NAMES IN 
AMERICAN ENGLISH 
Amy Zulaikha Mohd Ali 

 

22-48 

4 AN ANALYSIS OF THE USE OF GERUNDS IN ACADEMIC ESSAYS OF 
UNIVERSITY STUDENTS 
Norazah Md Idrus | Faridah Abdul Malik 

 

49-62 

5 “CAN WE DO A TURTLE?” – A STUDY ON SEMI-TECHNICAL 
VOCABULARY IN MASSIVELY MULTIPLAYER ONLINE (MMO) GAMING 
Hasnyzar Hussin | Afiza Mohamad Ali 

 

63-87 

6 CRITICAL DISCOURSE ANALYSIS OF THE NIGERIAN PRESIDENT’S 
SPEECH AT THE 73RD SESSION OF THE UN GENERAL ASSEMBLY   
Ibrahim Sani Dauda | Haryati Bakrin 

 

88-98 

7 EXPLORING MULTI-PARTY INTERACTION IN TV TALK SHOW: NON-
VERBAL AS RESOURCES FOR COOPERATIVE INTERRUPTION 
Aida Sahira Mohd Azalan | Nur Nabilah Abdullah 

 

99-110 

8 HIGHLIGHTS ON CULTURAL INTELLIGENCE AMONG MALAYSIAN 
ARMED FORCES AND FUTURE RESEARCH TERRAIN 
Dinie Asyraf Salehan | Muhammad Shafiq Azid | Muhammad Salim Muhammad 

Tufail | Mejar Hilmi Azani Husain 

 

111-120 

9 IMPLEMENTATION OF INQUIRY APPROACH ON ENGLISH AS A 
FOREIGN LANGUAGE FOR INDONESIA STUDENTS 
Sitti Hamsina S 

 

121-126 

10 LANGUAGE, GESTURES AND MOVEMENT AS EVASION STRATEGIES 
USED BY DATO’ SERI NAJIB IN NEWS INTERVIEW 
Wan Muslihah Wan Mustaffa | Nur Nabilah Abdullah  

 

127-138 

11 PRONUNCIATION...THE ORPHANISED SKILL  
Surinder Kaur 

 

139-154 

12 SECOND LANGUAGE SPEAKING-ANXIETY AMONG MALAYSIAN 
POSTGRADUATE STUDENTS AT A FACULTY OF EDUCATION 
Kamal Badrasawi | Abdulateef Solihu 

 

155-167 



International Language and Tourism Conference (ILTC 2019) 

 

13 THE IMPORTANCE OF ETP IN MALANG'S THEMATIC VILLAGES, 
INDONESIA 
Putu Dian Danayanti Degeng | Irene Nany Kusumawardani | Moh. Hasbullah Isnaini 

 

168-177 

14 THE USE OF PERSUASIVE LANGUAGE IN EXTREMIST GROUPS: A CASE 
STUDY OF ISIS ONLINE COMMUNICATION 
Tengku Azriana Zainab Tengku Anuar Mussaddad 

 

178-199 

 
SUB-THEME 2: EDUCATION 
 
15 ALGORITHM AS A PROBLEM SOLVING TECHNIQUE FOR TEACHING 

AND LEARNING OF THE MALAY LANGUAGE 
Faridah Nazir | Zanariah Jano | Norliza Omar 

 

200-210 

16 ANXIETY IN ARABIC SPEAKING SKILL AMONG LOWER SECONDARY 
STUDENTS 
Mohd Ieruwan Mohamed Mokhtar | Dr Sueraya Che Haron 

 

211-223 

17 BLIND STUDENTS ENGAGEMENT IN LANGUAGE LEARNING: 
CHALLENGES AND OPPORTUNITIES 
Alies Poetri Lintangsari | Ive Emaliana | Fatmawati 

 

224-234 

18 DO EPISTEMIC BELIEFS PREDICT MEANINGFUL READING 
COMPREHENSION? FINDINGS FROM A CORRELATIONAL STUDY OF 
EFL STUDENTS 
Ive Emaliana | Alies Poetri Lintangsari | Widya Caterine Perdhani 

 

235-241 

19 INTERCULTURAL COMPETENCY AND STUDENT TRAVEL 
Nur Sabirah Binti Sazli | Rafidah Binti Sahar 

 

242-254 

20 INTERPERSONAL SKILLS AND MANAGEMENT ABILITY OF SELECTED 
MALAYSIAN NEW PRIMARY SCHOOL HEAD TEACHERS 
Candima Chin Choon Tow 

 

255-268 

21 LEARNING STRATEGIES: PERCEPTIONS ON USING SONGS AND 
MOVIES IN LEARNING A FOREIGN LANGUAGE 
Adlina Amani Abdul Razak | Shahrul Nizam Mohd Basari 

 

269-282 

22 THE PILLARS OF SCHOOL: A CASE STUDY OF MIDDLE LEADERS IN 
FOUR PRIVATE SECONDARY SCHOOLS IN ISLAMABAD, PAKISTAN 
Saira Riaz 

 

 

283-298 

23 THE ROLE OF EPISTEMIC BELIEFS IN PROMOTING CRITICAL THINKING 
FOR LIFE-LONG LEARNING  
Ive Emaliana 

299-307 

 

 



 

269 
 

 
 

Proceedings of the 3rd International Language & Tourism Conference 2019 
Sustaining Global Development Goals through  

Language, Education and Tourism  
Kulliyyah of Languages and Management, International Islamic University 

Malaysia, Pagoh Edu Hub, Malaysia 18th-19th October 2019 
 
 
 

 
THE PILLARS OF SCHOOL: A CASE STUDY OF MIDDLE LEADERS IN FOUR PRIVATE 

SECONDARY SCHOOLS IN ISLAMABAD, PAKISTANS 
 

Saira Riaz1*  

 

Kulliyyah of languages and Management,  
International Islamic University Malaysia (IIUM), Pagoh, Malaysia 

 (E-mail: *najiyahzalik@gmail.com, maznisaad@iium.edu.my) 

 

ABSTRACT 

 

This study unveils the roles, responsibilities and challenges faced by middle leaders in private 
secondary schools in Pakistan. The study also focused on their contribution to schools in order to 
bring democratic changes in thinking, attitudes and behavior of school leadership system in a 
developing country. This was a case study which used interviews to collect data from four 
coordinators working in four different private schools in Islamabad. Four semi structured 
interviews were used as research instrument. The data revealed that coordinators work between 
senior management and teachers. Their role is multidimensional and multifunctional as teachers, 
mentors, monitors, administrators and managers. Their responsibilities were diversified in 
accordance to their roles. Carrying a significant set of responsibilities in relation with senior 
management, teachers, support staff, students and parents, middle leaders positively perform 
their duties by creating a culture of collaborative learning communities and fulfilling the trust of 
senior management. The study indicated that middle managers’ perceptions of their diversity of 
roles within a hierarchal structure resulted in multiple challenges for them, for example 
unrealistic demands of senior management, teachers and parents, staff lacking seriousness and 
passion for work, and external pressures from stake holders. Conclusions were drawn that middle 
leaders exerted effective leadership through their hard work, vigour, motivation, creativity, 
positivity, flexibility and strong sense of commitment. They were involved in teaching, 
coordination, event management, decision making, knowledgeability and capacity building of 
staff, developing collegiality by shared vision for social cohesion, using their mediation and 
interpersonal skills for public satisfaction. 
 
Keywords: Middle leaders; Roles; Responsibilities; Collaborative learning; challenges 
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1. INTRODUCTION 

Effective leaders practice an indirect but significant and powerful influence on school 
effectiveness and students’ achievement (Wallace, 2002, Leithwood and Jantzi, 2000). Middle 
leaders are teachers who hold middle-ranking positions in the hierarchical structure in a school. 
The middle position indicates dynamic roles and their direct influence on others. They secure 
better learning outcomes for students from their positive influence (Leask, 2007, Thomas, 
Sammsons and Mortimore, 1997). They collaborate and build the capacity of teachers by creating 
strong professional learning communities. This leads to sustainable improvement where teachers 
can enquire and develop together (Harris and Jones 2010, Hopkins and Jackson 2002, Fullan, 
2001). This research paper highlights the importance of middle management in the private school 
setting in Pakistan. It also discusses the multifunctional roles, responsibilities and problems in 
relation to middle leadership. 

 

1.1 BACK GROUND OF STUDY 

The international research emphasized on the importance of leadership. In recent years, the idea 
of leading from the middle has developed as a strategy: “That increases the capacity and internal 
coherence of the middle as it becomes a more effective partner upward to the state and 
downward to its schools and communities, in pursuit of greater system performance” (Harris and 
Jones, 2017, p.1). This concept indicates that leadership is not only restricted to principalship but 
a line of management that works between senior management and teachers, support staff and 
students. With vision and hard work, they actually uplift the standard of school (Glover et al., 
1998). According to McKinney, McMahon and Walsh (2013, p.1): “Middle managers play a critical 
role in the ultimate ability of a company to achieve its strategic goals”. 
 

The researches indicated that middle leadership is a global phenomenon. Abbott et al., (2015) 
and Bush (2002) highlighted that the role of middle leaders is to teach, perform administrative 
tasks and manage people and resources. In the countries like England, Australia and New Zealand 
middle leaders performed similar roles. They are heads of departments, coordinators, subject 
specialists who are responsible for teachers’ development through trainings (Bassett, 2016, Gur, 
2013, Busher et al., 2007). In Pakistani public schools, the concept of middle leadership is vague 
as the principal is the main authority (Khaki, 2005).  

Middle leaders carry diversified responsibilities. In England, middle leaders perform the 
responsibilities of the whole school: “there is evidence that responsibilities of middle leaders 
have grown significantly” (Brown et al., 2000, p. 249). In Australia, they work as mentor and 
coaches between principals and teachers. In New Zealand, they lead, teach and learn, develop 
linkage with stake holders, faculty and departmental management (Ministry of Education 2012). 
In Pakistan, middle leaders are involved in “Providing leadership, strategic planning and the 
overall responsibility for students’ behavior” (Nooruddin and Baig, 2004, pg. 21). Simkins, Sisum 
and Memon (2010) discovered that in community based progressive schools, after the principal, 
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middle leaders’ role is central: “Her role is seen, on the one hand, as a moral agent – a leader 
with high levels of commitment, patience, care and facilitative role, and on the other, an effective 
manager to run the affairs of school efficiently by fulfilling expectations of the stakeholders in a 
participatory approach” (Lizotte, 2013, p. 3). Khaki’s study (2005, p. 2) labeled it as “prophetic 
model”, which means a combination of managerial and humanitarian qualities.  

Middle leaders face many challenges. For example, in England, middle leaders are “sandwiched” 
between conflicting senior management and the departmental colleagues (Bush, 2002). In 
Australia, high expectations from the school owners and senior management are challenging. In 
New Zealand: “Three main challenges are interpersonal relationships, collegiality and 
accountability; and a lack of allocated time” (Bassette, 2016, p. 100). 

In South Asia especially in Malaysia, with respect to middle leaders’ roles and challenges, Bush, 
Javaid and Ng (2017) highlighted the factors such as ambiguous and unsatisfactory roles 
relationships. Their study on the international schools also indicated the facts such as limited 
broad based leadership opportunities for middle leaders and teachers and less involvement in 
decision-making. Teaching and learning was found the most powerful and central component in 
schools. 

In Pakistan, tensions are normally created by the senior management for the middle leaders to 
adopt assertive attitude which results in overall tensed working environment as Nazir (2010) 
mentioned: “Pakistan is characterized by authoritarian and hierarchal relationships” (p.2). Other 
challenges include high expectations from the stake holders and parents, lack of resources, lack 
of cooperation from senior managers and teachers (Simkins, Sisum and Memon, 2010). 

 

1.3 CONTEXT OF STUDY 

This research was a three dimensional study (as shown in figure 1), which looked into the roles, 
responsibilities and challenges of middle leaders in Pakistan.  

 

 

 

                        Responsibilities                 Roles 

 

 

            Challenges 
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Figure 1: Three dimensional studies on middle leaders in school 

This study was conducted to identify the roles of the middle leaders in secondary private schools 
in Islamabad. Simultaneously this research also looked into middle leaders’ responsibilities and 
challenges that they encounter in their professional lives. As they delegate, coordinate, 
administer and manage work with a variety of public, therefore they encounter multiple 
problems and obstacles. Many times their efforts remain unnoticed or they do not get credit for 
their qualities; professionalism, devotion and commitment. Slowly and gradually, middle leaders 
become demotivated and they suffer from anxiety. According to McKinney, McMahon, and 
Walsh (2013, p.1): “Overburdened and undertrained, middle managers are on the verge of 
burning out”. 

 
1.4 Significance of Study 

The role of middle leaders is under researched (Simkins, Sisum and Memon, 2010). Therefore, 
the researcher attempted to study the domain of middle leadership. There is limited information 
on middle leaders in schools. This study is an attempt to fill this gap by doing a research on middle 
leaders in school setting with a view to construct a profound and realistic knowledge-base, which 
could be used to improve both policies and practices regarding school middle leadership with 
strong impact on stake holders, principals, teachers, parents and students. 
 
1.5 Problem Statement 
 

The study looked into the roles, responsibilities and challenges faced by middle leaders in private 
secondary schools of Islamabad. The researcher chose the need to carry out this research and 
study because middle leaders are in the position to unveil their hidden identities and their 
contribution to schools in order to bring democratic changes in thinking, attitudes and behavior 
of school leadership system of a developing country of Pakistan.  
 

1.6 Aims of Study 

 To assess to what extent, middle leaders’ roles influence teaching and learning in private 
schools. 

 To investigate the duties of middle leaders that make them accountable to the senior 
managers. 

 To explore the obstacles and tensions faced by middle leaders in carrying out their professional 
responsibilities. 
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1.7 Objective of Study 

To assess the middle leadership with special focus on their roles, duties and problems that they 
encounter in their professional lives in the private secondary schools in Islamabad. To address 
the aims and the objective of study, this research was guided by the following research question. 
 
1.8 Research Question 
 
What are the roles, responsibilities and challenges of middle leaders in the private secondary 
schools? 
 

2.0 LITERATURE REVIEW 

The study of the global perspective in the literature on middle leaders indicated different 
theories. The theoretical framework served as base to investigate the key roles, responsibilities 
and challenges faced by middle leaders. Robinson (2007) derived five leadership dimensions from 
13 core studies. These dimensions are educational direction, strategic alignment, learning 
community to improve students’ success, constructive problem talk and smart teaching and 
learning tools. 

2.1 Roles 

The literature illuminated that Middle leaders’ role is multidimensional, multifunctional and multi 
performance (Harris and Jones, 2017). They teach, coordinate, monitor and take crucial decisions 
(Hammerly-Fletcher and Brundrett, 2005). They facilitate and empower communities at various 
levels within the school just like “buffer and bridge” (Aubrey-Hopkins, 2013, p. 462). They directly 
influence students’ learning progress as well (Leithwood, Hopkins, 2008, Harris and Jones, 2017). 
In his study, Busher (2005) indicated six roles of middle leaders; vision, managership, 
implementation with staff, coordination, mediating contexts and teachership. He labelled middle 
leaders “as agents for a school’s senior management” who ensure that teachers in their 
classrooms are producing quality work (Busher, 2005, p.144). 

2.2 Responsibilities 

Literature review on responsibilities of middle leaders highlighted the responsibilities of middle 
leaders into four categories (Glover et al., 1998, Wise and Bush, 1999): academics, administrative 
and managerial responsibilities. Busher et al., (2007) also highlighted responsibilities such as 
representation of institution and liaison of colleagues, management and allocation of resources 
and collegiality. Infect the responsibilities of middle leaders extend to the whole school (Earley 
and Fletcher-Campbelle, 1989). In a study, Bennette, Woods, Wise and Newton (2007) 
highlighted the involvement of middle leaders in monitoring, mentoring and professional 
accountability. They built the capacity of teachers through trainings in a collaborative learning 
community leading towards sustainability. 
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2.1 Challenges 

The literature review highlighted the challenges in the education sector. Hussain, (2015), Iqbal et 
al., (2013), Leithwood et al., (2007) identified problems in the education sector in Pakistan such 
as lack of proper planning, gender gap, social constraints, lack of funds, cost of education, war on 
terror and lack of technical education, political interference, lack of social recognition, absence 
of professional development programmes, lack of resources and monitoring. The middle leaders 
are ‘fraught with difficulties’ with never ending tensions targeting the ‘nature and expectations 
of middle leadership’ (Benette et al., 2007, p. 462). They take pressure from top and bottom 
(Fullan, 2010). Four main parameters of challenges were indicated by Busher and Harris (2017); 
firstly, structural configuration of a department, secondly social cohesion and collegiality within 
a department, thirdly status of a department in organization and fourthly power imbalance 
between leaders and followers. McKinney, McMahon and Walsh (2013) indicated: “These are the 
managers who are at risk of burning out and leaving your organization—unless you provide the 
proper support and development to perform their new responsibilities” (p.2). 
 

3. METHODOLOGY 

This section presents the research methodology. This study was exploratory and descriptive and 
was designed to give insights into the roles, responsibilities and challenges faced by middle 
leaders in four international schools in Islamabad, Pakistan. This study is an attempt to examine 
and probe the phenomenon studied rather than developing generalizations about middle 
leaders.  The qualitative approach was used to investigate the roles, responsibilities and 
challenges faced by four middle leaders of four different schools in an interpretivistic manner 
(Creswell, 2007).  

Interviews were found suitable for this study because such a method enabled the researcher to 
interact with the participants of the study in a natural setting, where the real world situations 
unfold naturally (Yin, 1984).  It was “non-manipulative, unobtrusive, non-controlling” (Tuli, 2004, 
p.4). It made possible to study the central phenomenon as it happened and recorded the 
immediate reactions and attitudes of the participants (Robinson and Tuli, 2004). Considering a 
range of methodological choices, the case study method suited to this study.  Infact only case 
study method allowed the study to be carried out with a small sample which is four coordinators 
or middle leaders of their respective schools.   The data were collected by using semi-structured 
interviews. The four selected schools were among the best private schools of Islamabad. They 
catered to the educational needs of students belonging to the upper middle class and known for 
their quality teaching and learning. The selected participants were academic coordinators and 
administrators with two to five years of experience as middle leaders. In each school, one 
coordinator was chosen to be the sample. Purposive sampling was used because the selected 
coordinators were working as middle leaders in their schools as shown in table 1. 
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Table 1: Sampling profile of the participants of the study. 

School Name Names in data Staff identities in data Experience 

Supernova school School A Coordinator and 
teacher A 

5 years 

International Grammar 
School System 

School B Coordinator and 
substitute teacher B 

3 years 

Scholanova School School C Coordinator C 5 years 

City school School D Coordinator and 
teacher D 

3 years 

 

Data was collected through four interviews of four coordinators.  A general interview guide was 
used which permitted the researcher to explore the roles, responsibilities and challenges faced 
by middle leaders.  The semi structured interviews were conducted and recorded after fixing an 
appointment with the coordinators. The interview questions were pilot tested for suitability and 
accuracy before the real interviews were conducted. Data was inductively analyzed based on the 
predetermined three major themes: roles, responsibilities and challenges. Each theme had sub-
themes. The major themes were predetermined themes and sub-themes as emergent themes 
that emerged from data. The transcriptions were coded using the Descriptive Coding method as 
highlighted by Saldana (2003, 2008). To ensure validity and reliability, each interview was 
transcribed. Similar questions were asked to four coordinators. Member checking was carried 
out where the transcripts were shown to the participants again to confirm the accuracy of the 
transcriptions (Creswell, 2007). Data collection only proceeded after ethics approval.  The 
participants were given assurance about confidentiality of data in a password-secured computer 
with anonymous identity. 

Limitation of Study 
The limitation of study is a small number of participants; four participants and one from each 
school. This would restrict the generalizability of the findings of this study.  

 

4. FINDINGS 
 

The data analysis gave the following findings: 
 
Roles 
 
It was found that all coordinators had clarity of roles. Their main task was to carry out formal 
tasks which were assigned to them by the school heads or the ministry. The following sub themes 
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reflected the roles of middle leaders and broadly categorized as academic tasks and relationship 
building. 

Academic Tasks 
Academic tasks of middle leaders included teaching, coordination and monitoring. 
 
Teaching 
As teachers, coordinators A and D emphasized on integrating values in lessons. According to 
Coordinator A: “I like to inculcate values among students and to integrate values with syllabi.”It 
was found that coordination was a series of tasks; curriculum planning, lessons plans checking, 
mentoring, monitoring, organizing extra-curricular activities, staff meetings, teachers’ trainings, 
record keeping and coordination with support staff. Coordinator A mentioned: “…a part from 
teaching, coordination is additional job which includes checking planners, supervision of teachers 
at different levels, I conduct teachers’ workshops…..” It was noted that all coordinators 
monitored teachers in collegial environment. Coordinator B highlighted: “I go to different classes 
to inspect what students are learning and are teachers delivering according to work plans or not.” 
It was observed that senior management involved coordinators in decision making. Coordinator 
A highlighted: “I am present when senior managers interviewed or took their demonstrations.” 

 

Relationship Building 

It was found that coordinators as mentors helped teachers in learning new teaching methods. 
Coordinator B mentioned: “I developed a new syllabus and guided my teachers at every step….i 
share everything with them”. It was discovered that middle leaders were satisfied with their 
senior managers. Coordinator A mentioned senior managers as “quite accommodating”. 
Coordinator B reported that senior management preferred “team work” and “trusted” her. 
Coordinator C defined three parameters:” trust, annual appraisals and responsibilities”. 
Coordinator D also showed satisfaction. Coordinators highlighted that it was vital to develop 
good relations with parents. Coordinator A: “If parents are not happy then you face a lot of 
problems.”It was found that coordinators were encouraging leaders towards teachers. According 
to coordinator A: “ You try to motivate the ones who are not too willing to work….i think it’s a 
combination of reward and reprimand ”. 
 
Responsibilities 

It was observed that all coordinators carried out their responsibilities positively with many extra 
duties. 

 

Teaching 
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The findings indicated that teaching was a major responsibility followed by creativity, monitoring 
and teachers’ training. It was found that coordinators liked to teach. Coordinator A considered it 
as “the best part of her career”. Coordinator B mentioned: “I love teaching” and I substitute for 
my teachers as well”. It was noted that coordinators encouraged creativity. Coordinator D 
reinforced that: “…..pair work, group work, and multimedia. It should not be ordinary; so that 
students do not get bored, they have a feeling that they achieved something.” All coordinators 
monitored teachers. Coordinator A: “I observe teachers annually in the presence of headmistress 
in classrooms.” Coordinator B explained: “ I go to classes to inspect what students are learning 
and what teachers are teaching”. Coordinator C highlighted: “I check at what time are teachers 
coming and going ”. Coordinator D indicated: “…to supervise teachers whether they are following 
syllabus breakdown and also if they are making use of correct teaching strategies.”It was found 
that coordinators as mentors, created communities of learning for sustainable development. 
Coordinator A mentioned that she conducted workshops for learning and to “settle disputes 
among people”. 

 

Administration 

Besides academics, middle leaders were involved in administrative and extra-curricular activities. 
Coordinator C mentioned: “I daily upload homework and syllabus for different classes on the 
school software.” It was found that extra-curricular activities such as singings, dramatics were 
also as important as academics.  Coordinator A indicated: “…extra-curricular we try to 
incorporate to curricular activities like group work”. It was observed that all coordinators 
practiced team work by engaging teachers in planning and implementation of activities. 
Coordinator B highlighted: “I make activity calendar and show to my teachers and we plan 
together”. 
 

Challenges 

Challenges were broadly categorized under the two sub themes: multi-tasking and relationship 
building. 

Multitasking 

Job dissatisfaction was observed among middle leaders as they were expected to be playful, 
clever and manipulative by senior management. Coordinator A shared her feelings: “The life of a 
coordinator is not easy. That’s so because you do not have any friends, you have to report them 
to your heads, who are their heads as well and you are there as a spy.” Monitoring was found as 
a threat to collegiality as it was disliked by teachers despite of collegial environment. Coordinator 
A: “…teachers know that you are a supervisor. Yet they hold back a few things, they do.” It was 
found that extra duties were performed by middle leaders. Coordinator A complained “Early I 



 

278 
 

was only asked to check their planners later it included workshops….”Coordinator B pointed out: 
“Organizing events is not my duty but I am doing it.” Coordinator C expressed “I am doing a lot 
extra…sometimes we have to do much more than what is written.”  

 
Relationship Building 

Relationship building was found challenging considering the demands of senior management, 
parents and lack of teachers’ cooperation. Middle leaders, coordinators created collaborative 
and trustworthy environment but still teachers’ non cooperative behavior was a challenge. 
Coordinator A expressed: “Not every worker is a willing worker…… certain teachers consider 
teaching only a source to earn money…. getting work done by such people is the biggest 
challenge.”Senior managers were found powerful and demanding while neglecting the 
coordinators’ capacity. Coordinator A indicated: “Basically senior management wants you to 
work as a spy….you can’t please everyone all the time. They are happy as long as you are following 
their dictates.” It was found that parents created tensions with their unrealistic demands. 
Coordinator B mentioned: “If parents are not happy then you face a lot of problems.” Coordinator 
C criticized: “In a private school parents expect that school should do everything for the child and 
it is hard for us.”It was found that coordinators positively accepted their multiple responsibilities. 
They were satisfied that senior management was appreciative and trusted them. Coordinator A 
highlighted: “I wouldn’t have been given this job if I was outspoken kind of a person. I don’t raise 
my voice.” Under the roles, middle leaders actually perform tasks delegated by the principal. 
Their responsibilities are related to academics, administration and relationship building. Through 
effective leadership, they face challenges related to multitasking and relationships. 

5. DISCUSSION AND ANALYSIS 

From the study of middle leaders’ roles in school, the fact emerged that they worked in between 
their respective principals and teachers as mentioned by Bush and Saran (2013). They fulfilled 
the demands of their post through the implementation of school policy and smooth functioning 
by delegation and supervision (Glover et al., 1998). Besides teaching they performed leadership, 
managerial, administrative responsibilities; mentoring and monitoring (Harris and Jones, 2017). 
They worked in multiple capacities as echoed by Hammersley-Fletcher and Brundette (2005). As 
a result, they connected and protected their staff like “buffer and bridge” as described by Aubrey-
Hopkins (2013). Middle leaders projected their potential through their roles within the school 
hierarchy which was geared towards improvement as indicated by Busher and Harris (1999). 

Middle leaders’ responsibilities were designed in accordance to their multifunctional roles. They 
performed academic, administrative, managerial duties (Busher and Harris, 1999). Their 
responsibilities extended to the whole school as explained by Earley and Fletcher-campbelle 
(1989). They performed their duties timelessly and positively. Hence they transferred dynamism 
and motivation to their juniors while focusing on their capacity building with their knowledge, 
skills and years of experience as mentioned by Busher and Fletcher et al., (2007). Through their 
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effective leadership, middle leaders influenced teaching and learning by transforming into values 
based teaching as highlighted by Busher et al., (2007). They encouraged a culture of caring and 
sharing through learning communities as mentioned by Busher and Harris (2010). Considering 
their excellent mediation and interpersonal skills, middle leaders were also expert of building 
good relationships with their seniors and juniors. 

Middle leaders encountered multiple challenges. Owing to their middle position, they took 
pressures from seniors and juniors while targeting the “nature and expectations of middle 
leadership” (Fullan, 2010 and Benette et al., 2007). Multitasking: Coordination, monitoring, 
relationship building, lack of cooperation from senior management and teachers were major 
challenges as highlighted by Javaid et al., (2017), Glover et al., (1998) and Wenger (1998). 

6. CONCLUSION 

This study investigated the roles, responsibilities and challenges of middle leaders in four private 
schools in Islamabad. Qualitative method and case study approach was used whereas semi 
structured interviews were conducted to study middle leaders. In the private school leadership 
system of Pakistan, middle leaders play a play a pivotal role in sustainable development through 
teachers’ capacity building and improved students’ learning outcomes. Using their knowledge 
and rich experience, they actually uplift the standards of schools, explore and tap the resources 
through social networking. Middle leaders evolve the traditional educational leadership of 
Pakistan by bringing change in thinking, attitude and behavior hence they are the PILLARS of 
schools, leading towards sustainable development. 

7. RECOMMENDATIONS 

1. Transformational leadership trainings are recommended for the stake holders, senior 
management and principals. The purpose is to transform the traditional leadership system by 
involving middle leaders in decision making and giving them a separate identity. 

2. Sensitizational workshops are recommended for public. 

For future implications, a national level, mixed method study may be conducted to 
explore in detail the middle leadership in educational institutions. 

 

BIOGRAPHY: 

Name: MS. Saira Riaz 
Title: Academic Fellow for French language 
Affiliation: KLM, IIUM 
Country: Malaysia 
Email address: sairarz@iium.edu.my 

mailto:sairarz@iium.edu.my


 

280 
 

 Title of the abstract:  The Pillars of school: A case study of Middle leaders in four private 
secondary schools in Islamabad, Pakistan. 
 

Acknowledgement 

I would like to thank the principals and coordinators of the four schools in Islamabad in 
Pakistan who gave their time and provided facilitation in data collection for this research. 

 
 

REFERENCES 

Abbott, I., Middlewood, D., & Robinson, S. (2015). It’s not just about value for money. 
Management in Education, 29(4), 178–184. https://doi.org/10.1177/0892020615593789 

Balancing teaching and management – how do middle leaders do it? | Teacher Network | The 
Guardian. (2014). Retrieved January 25, 2018, from https://www.theguardian.com/naht-
edge/teacher-blog/2014/oct/23/middle-leaders-balancing-teaching-managemetn 

Bassett, M. (2016). The role of middle leaders in New Zealand secondary schools: Expectations 
and challenges. Waikato Journal of Education, 21(1). 

Bennett, N., Woods, P., Wise, C., & Newton, W. (2007). Understandings of middle leadership in 
secondary schools: A review of empirical research. School Leadership and Management, 
27(5), 453–470. https://doi.org/10.1080/13632430701606137 

Brown, M., Rutherford, D., & Boyle, B. (2000). Leadership for School Improvement: The Role of 
the Head of Department in UK Secondary Schools. School Effectiveness & School 
Improvement, 11(2), 237-258. 

Bush, T., & Glover, D. (2012). Distributed leadership in action: Leading high-performing 
leadership teams in English schools. School Leadership and Management, 32(1), 21–36. 
https://doi.org/10.1080/13632434.2011.642354 

Busher, H. (2005). Being a middle leader: Exploring professional identities. School Leadership 
and Management, 25(2), 137–153. https://doi.org/10.1080/13632430500036231 

Busher, H., & Saran, R. (Eds.). (2013). Managing teachers as professionals in schools. Routledge. 
Bush, T. (2013). Leadership development for school principals: Specialised preparation or post-

hoc repair?. 
Busher, H., Hammersley-Fletcher, L., & Turner, C. (2007). Making sense of middle leadership: 

Community, power and practice. School Leadership and Management, 27(5), 405–422. 
https://doi.org/10.1080/13632430701606061 

Busher, H., & Harris, A. (1999). Leadership of School Subject Areas: Tensions and dimensions of 
managing in the middle. School Leadership & Management, 19(3), 305–317. 
https://doi.org/10.1080/13632439969069 

Busher, H., & Harris, A. (2000). Subject leadership and school improvement. Sage. 
Creswell, J. W., & Creswell, J. W. (2007). Qualitative inquiry &amp; research design : choosing 

among five approaches. Sage Publications. 
David, G. (2013). Middle-level secondary school leaders Potential , constraints and implications. 

https://doi.org/10.1108/09578231311291431 



 

281 
 

Earley, & Fletcher. (1989). Many department heads did not conceive of themselves as managers 
having responsibilities for others and being in positions of leadership. Retrieved from 
https://www.rgs.org/NR/rdonlyres/D455CAED-BA14-4D44-9AD1-
6EBF0E02A51C/0/CGT_CPD_LeadingNCSLThinkpiece.pdf 

Educational Leadership:Teachers as Leaders:Ten Roles for Teacher Leaders. (n.d.). Retrieved 
November 29, 2017, from http://www.ascd.org/publications/educational-
leadership/sept07/vol65/num01/Ten-Roles-for-Teacher-Leaders.aspx 

Fullan, M. (Ed.). (2010). All systems go: The change imperative for whole system reform. Corwin 
Press. 

Glover, D., Gleeson, D., Gough, G. and Johnson, M. (1998), The meaning of management: the 
development needs of middle managers in secondary schools, Educational Management 
and Administration, 26 (3), 279-292 

Hammersley-fletcher, L., & Brundrett, M. (2005). Leaders on leadership: The impressions of 
primary school head teachers and subject leaders. School Leadership and Management, 
25(1), 59–75. https://doi.org/10.1080/1363243052000317064 

Harris, A., & Jones, M. (2017). Middle leaders matter: reflections, recognition, and renaissance. 
School Leadership and Management, 37(3), 213–216. 
https://doi.org/10.1080/13632434.2017.1323398 

Hopkins, D., & Jackson, D. (2002). Networked learning communities–Capacity building, 
networking and leadership for learning. Nottingham: National College for School 
Leadership. 

Hussain, A. (2015). Education system of Pakistan: Issues, problems and solutions. Islamabad      
Policy Research Institute. http://www. ipripak. org/education-system-ofpakistan-issues-
problems-and-solutions (accessed April 18, 2018). 

Javadi, V., Bush, T., & Ng, A. (2017). Middle leadership in international schools: evidence from 
Malaysia. School Leadership and Management, 37(5), 476–499. 
https://doi.org/10.1080/13632434.2017.1366439 

Khaki, J.-A. (2006). Effective school leadership: Can it lead to quality education?, (February), 
206–217. Retrieved from 
http://ecommons.aku.edu/book_chapters%5Cnhttp://ecommons.aku.edu/book_chapters
/57 

Leask, B. (2007). International Teachers and International Learning in Jones and Brown (Eds), 
Internationalising Higher Education, Abingdon, Oxon: Routledge. 

Leithwood, K., Harris, A., & Hopkins, D. (2008). Seven strong claims about successful school 
leadership. School Leadership and Management, 28(1), 27–42. 
https://doi.org/10.1080/13632430701800060 

Leithwood, K., Mascall, B., Strauss, T., Sacks, R., Memon, N., & Yashkina, A. (2007). Distributing 
leadership to make schools smarter: Taking the ego out of the system. Leadership and policy in 
schools, 6(1), 37-67. 

Lizotte, J.O., 2013. A qualitative analysis of distributed leadership and teacher perspective of 
principal leadership effectiveness. Unpublished Doctor of Education Thesis, Northeastern 
University, Boston, MA. 

McKinney, R., McMahon, M., & Walsh, P. (2013). Danger in the Middle: Why middle managers 
aren’t ready to lead. Harvard Business Publishing. 



 

282 
 

Nazir, M. (2010). Democracy and education in Pakistan. Educational Review, 62(3), 329–342. 
https://doi.org/10.1080/00131911.2010.503604 

Niazi, S. (2012). SCHOOL LEADERSHIP AND EDUCATIONAL PRACTICES IN PAKISTAN. Academic 
Research International, 3(2), 2223–9553. Retrieved from www.savap.org.pk 

Nooruddin, S. (2014). Student behavior management-- School leader-s role in the eyes of, 
10(January), 1–20. 

Report, A. (2010). Ministry of Education Annual Report 2010, 1939(June), 1–35. 
Robinson, V. M. J., & Timperley, H. S. (2007). The leadership of the improvement of teaching 

and learning: Lessons from initiatives with positive outcomes for students. Australian 
Journal of Education, 51(3), 247–262. https://doi.org/10.1177/000494410705100303 

Saldaña, J., & Saldaña, J. (2013). The coding manual for qualitative researchers, London, SAGE 
publications. 

Simkins, T., Sisum, C., & Memon, M. (2003). School Leadership in Pakistan: Exploring the 
Headteacher?s Role. School Effectiveness and School Improvement, 14(3), 275–291. 
https://doi.org/10.1076/sesi.14.3.275.15841 

Thomas, S., Sammons, P., Mortimore, P., & Smees, R. (1997). Differential secondary school 
effectiveness: Comparing the performance of different pupil groups. British Educational 
Research Journal, 23(4), 451-469. 

Tuli, F. (2011). The Basis of Distinction Between Qualitative and Quantitative Research in Social 
Science: &lt;i&gt;Reflection on Ontological, Epistemological and Methodological 
Perspectives&lt;/i&gt; Ethiopian Journal of Education and Sciences, 6(1). 
https://doi.org/10.4314/ejesc.v6i1.65384 

Wenger, E. (1998). Communities of practice: Learning as a social system. Systems thinker, 9(5), 
2-3. 

Wise, C., & Bush, T. (1999). From teacher to manager: the role of the academic middle manager 
in secondary schools. Educational Research, 41(2), 183-195. 

Yin, R. K. (1998). Qualitative research from start to finish, London, Guilford  Publications. 
 






