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ABSTRACT

Purpose/Objective: There always has been serious concern on studacaslemic performance in schools and
institutions of higher learning. Mostly it is addsed in terms of lack of motivation. However, déitdttention has
been given to the reasons of poor motivation. Téke-Setermination Theory (SDT) of motivation proes a new
perspective of motivation. The paper examines thelents’ motivation and study engagement using SDT
framework. It examines the role of teachers in tingaautonomy supportive learning climate that dbote to
students’ intrinsic motivation and study engagement

Research Method: The data were collected from 529 undergraduatgests of International Islamic University
Malaysia representing several study disciplinean&ardized instruments were employed to measureaih&ructs
of learning climate, basic needs, perceived sekrdgination, and study engagement.

Findings: Results provided strong support to the SDT prosisuggesting that an autonomy supportive learning
climate significantly contributed to intrinsic nesdtisfaction of autonomy, competence, and relagsint was also
found that the autonomy supportive learning climatel satisfaction of competency need contributedttmly
engagement.

The study provides good empirical support to thd bpositions in a non-Western cultural context.

Keywords: Self-determination, Intrinsic motivation, learniojmate, study engagement

1. Background of the Study

Motivation is considered to be an important deteant of students learning achievement and
academic performance. However, motivation is trad#lly being viewed as something that
differs in degree, hence parents and teachers wiieldo increasethe motivation level of less
motivated ones. However, the Self-DeterminationofpgSDT) of motivation given by Ryan
and Deci (2000) put more emphasis on the type rétla® degree of motivation. They argue that
people differ in motivation based not only in termf degree but also in kinds. Thus an
individual may engage in an activity because ibfisnterest to him or her and another person
may do the same but expecting some outcomes. Ter&SDT distinguishes between two types
of motivation, namely, intrinsic motivation which eans doing something because it is
interesting and enjoyable; and extrinsic motivatidrich means doing an action because it leads
to separable outcome. Importantly, behaving inicedyy can be much better in terms of
performance and the quality of experience.

Self-determination theory can be seen as a powarnfofivational theory, especially in an
educational setting. It can be observed that stsdeay only be intrinsically motivated for some
courses and not interested in some other. Somelikeayo go to college not because of their
own interest but because they are told to do smeSathers will join college because they have a
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perceived value and expect to have some favourlitemes. As a macro theory of motivation,
SDT looks at all these dynamics and provides aebeihderstanding of students’ motivation.
These motivational processes have an impact osttigents’ performance, engagement, as well
as on their well-being.

2. Literature Review

When intrinsically motivated, people engage in\aiéis for the potential fun, excitement and
challenge. These behaviours originate from witlia $elf-associated feelings of curiosity and
interest, rather than being brought about by angreal contingencies (Niemiec and Ryan,
2009). SDT argues that people have natural motimatitendencies and readiness to learn, to
explore, to grow and to assimilate knowledge anddéwelop new skills. However, these
tendencies can be either facilitated and suppantédndered by social contexts (Ryan and Deci,
2000).

Due to the fact that not all activities are intraadly interesting and enjoyable to derive
satisfaction from them, an individual needs sonsrimental extrinsic factors to get him/her
motivated. Extrinsic motivation refers to doing activity with the expectations of separable
outcomes. SDT argues that extrinsic motivation fahin degrees and as not one category
(Ryan and Deci, 2000). Extrinsic motivation canwan degree from fully controlled by
contingences external to individual, such as expgceeward or avoiding punishment (doing an
assignment because students fear losing theiregyatb autonomous motivation (doing an
assignment because students perceive it valuabiieeto careers) which can be considered as
identical to intrinsic motivation. Doing assignmédigicause of fear of loss and doing it because it
is perceived valuable are still extrinsic motivatidut they vary in their degree. What
differentiates both behaviours is that in the fose, students are pressurized to do so. However,
in the second behaviour, it involves some sortmafoesement and relative autonomy (Ryan and
Deci, 2000).

Given the classification of motivation (intrinsiadh extrinsic) by self-determination theory and
how extrinsic motivation can be further dividedargub-groups, it proposes that people have
three universal, psychological needs in order lient to develop and function optimally. These
three needs are: autonomy, or the perception thatsobehaviour is self-congruent and
volitional; competence, or the perception that aneapable of influencing the environment in
desirable ways; and relatedness, or the feelingladeness and connectedness with others
(Weinstein and Ryan, 2011). It is suggested thasttial contextual factors that provide people
the opportunity to satisfy these needs will faatht intrinsic motivation and the integration (the
fullest type of internalization) of extrinsic maéitton, whereas those that prevent satisfaction of
these needs will decrease intrinsic motivation #redintegration of extrinsic motivation (Deci
and Ryan, 2000). Weinstein and Ryan (2011) desthiéestate of individuals whose needs are
satisfied or dissatisfied by the social environmsefithey argue that individuals move towards
motivational states that are characterized as veditional or autonomous when their
environments support their needs. But, if environtakfactors don’'t support the basic needs,
motivation is pressured or controlled.
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According to SDT, satisfying students’ basic psyogizal needs for autonomy and competence
can make their intrinsic motivation sustainable.ttBmeeds are important for maintaining
intrinsic motivation. Stated differentially, if omeeed is satisfied and the other is not, intrinsic
motivation can be hindered (Niemiec and Ryan, 2009)

Benware and Deci, (1984) conducted a study towbsther students who learn with an active
orientation (learn to teach) would be more intcalliy motivated than those who learn with a
passive orientation (learn to take exam on the saraterial given to the active orientation
group). The authors used a sample of 40 first yaasersity students. Students were divided into
two groups: experimental group (learning to teaahyl control group (learning to take an exam).
Findings showed that the students with the paswilemtation (learn to be examined) were less
intrinsically motivated, had lower conceptual léagh score and had lower perception of
themselves to be more actively engaged with thér@mwient than the students with the active
orientation (learn to teach others). Niemiec andrRy¥2009) reported that two studies conducted
in USA (Grolnick and Ryan, 1987) and Japan (KagkMamiki, 1990) found out that evaluative
pressures undermined student’s intrinsic motivatmnclassroom topics and materials, as well
as their performance in school, whereas, autonapgat facilitated it.

As postulated by SDT that satisfying students’ seedvital for their academic motivation
internalization, Jangt al, (2009) found out that experiencing the feelingsawtonomy and
competence enhances intrinsic motivation. They gotedl a series of studies testing SDT in a
collectivistic culture in South Korea using sampbésniddle-class students. As it is argued that
collectivistic culture does not value autonomy, #ngthors, specifically, wanted to examine
whether those students enjoy learning activitieat tlafford basic psychological need
satisfactions. Findings showed that the basic agsans of SDT hold true even a collectivistic
culture. It was found that basic needs satisfadgdrto more satisfying learning experiences and
greater academic achievement.

As self-determination is claimed to be universatl dhat people share three needs; namely
autonomy, competence, and relatedness, some s{ediesBrickman and Miller, 2001; as cited
in Zhou et al, 2009) suggest that students acquire their negdges and attitudes from their
culture and this cultural element influence studemhotivation for learning. Accordingly,
children in collectivist cultures are inclined tewtlop strong need for belonging as these
cultures do not value autonomy, whereas childrandividualistic cultures are raised to develop
strong need for autonomy. Research has shown tit@b@mous motivation is associated with
positive learning outcomes such as interest in ssunaterial, conceptual understanding, and
classroom adjustment among elementary studentsaahtevement and adjustment among
college students. To be autonomously motivateditittee needs should be met. However, it has
been suggested that autonomy is not importantdiooad outcomes in collectivist cultures such
as China. Using a sample of elementary school stagdZhou et al., (2009) conducted a study,
applying SDT, to investigate the motivation forri@ag of rural Collectivists Chinese children.
This study aimed at examining the relationship wtbaomous/controlled motivation and three
classroom adjustment perceptions including: (a¢gieed competence (b) perceived choice; and
(c) interest. It also aimed at investigating thiatiens of teachers' autonomy support to these
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classroom adjustment variables. Findings showet shalents’ autonomous motivation was
associated with a higher level of interest, pegigompetence, and choice, whereas controlled
motivation was related to a lower level of percdivdoice and reduced interest. Further, this
study suggested that students’ perception of teachetonomy support positively predicted
changes in autonomous motivation, controlled mditvaand perceived competence (Zhou et
al., 2009).

Engaging students in classrooms setting is veryortapt. Not only can engagement predict
important outcomes such as learning and developmarit it also reveals the underlying
motivation (Guay et al., 2001). Engagement refershe behavioural intensity and emotional
quality of a person’s active involvement duringaak In this study, it has been argued that the
congruence between students’ self-determined immatives and their classroom activity is
facilitated by autonomy-supportive teachers throidgntifying and nurturing students’ needs,
interests, and preference. In contrast, these ianerself-determined motives could be degraded
by controlling teachers as they will shape theeratas of what students should think, feel and
do. As teachers agendas are shaped, controllaotpées introduce extrinsic incentives in order
to shape students’ adherence toward that agend&h vassentially bypass students’ inner
motives.

As engagement of students is very important ancefibzal, Guay et al (2001) argued that
teachers can be autonomy-supportive when theyraneetl to do so. In this study, trained
teachers, who participated in an informational is&ssn how to support students’ autonomy and
who engaged themselves in independent study ostildg-specific website, were able to display
greater autonomy-supportive behaviours than thetreoned ones. Furthermore, this study
suggests that students’ engagement was more prdnate teachers who used autonomy
support during instruction.

Students differ in their perception of the learnemyironment and thus their engagement efforts
rely on what they perceive. Hardré et al., (2006ntioned that students’ outcomes are results of
systematic interactions of factors that involve dstts, teachers and their educational
institutions. The characteristics that teacherssindents bring to their educational settings and
culture of that setting interact and affect studentitcomes either positively or negatively. To
investigate this interaction of factors, studenidividual differences (need for cognition &
perceived ability), perceptions of classroom enwinents (based on self-determination theory),
and goal structures (based on achievement goalryheand how these collectively and
differentially predict high school students’ motiiee, Hardré et al., (2006) conducted a study
using a sample of 6,539 students from 14 high dehimoTaiwan (Asian context). This study
concluded that individual differences directly potdnotivation as well as through classroom
perception (teacher support, peer support, teachwmrpersonal style). Also, students’
engagement and efforts were predicted by goaltsires (learning goals, performance-approach
goals, performance-avoidance goals, future goals).

According to Katz and Assor (2007), offering choineclassrooms is not motivating by itself;
rather teachers should offer choices that meet #tadents’ needs. That is, choice should be
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constructed to support students’ autonomy, competand relatedness. To support these basic
psychological needs, choice should be constructednatch students’ interest and goals
(autonomy support); to match their abilities, nertivery complex nor too easy (competence
support); to match the values of students’ familaasl their original culture (relatedness
support). Also, they suggested that when choiagfexed in a non-controlling environment, it
will contribute greatly to enhancing students’ ftianing and development.

Lack of motivation toward learning among studestome of the pressing issues in academic
contexts. Students lose the desire to do the tas&gned to them and thus, the feelings of
frustration and discontentment arise and their petdity and well-being can be encumbered
(Legault et al., 2006). Generally, various positorecomes are associated with self-determined
motivation and negative outcomes are associatell le#s self-determined forms of extrinsic
motivation. In academic context, boredom and pamrcentration in class, higher perceived
stress at school, poor psychosocial adjustmentltege while studying, and high school dropout
have been associated wimotivation(Legault et al., 2006). Amotivation is defined astate

in which students lack the intention to learn. Aivatted students are not able to sense the
connection between their behaviour and its subsggquecomes (Deci and Ryan, 2000).

Little attention has been given to amotivation dactors affecting it, whereas motivation has
been extensively studied (Legault et al., 2006) ofimation has been treated as one-dimensional,
whereas it is believed to be multidimensional. Ledgat al., (2006) conducted three studies to
explore and validate this claim and to determine fthctors that give rise to academic
amotivation. Four dimensions were identified: (1)iliy beliefs, (2) effort beliefs, (3)
characteristics of the task, and (4) individualresl relative to the task. Results show support and
validation of the four sub-dimensions of amotivatidt also showed distinct classes of reasons
that give rise to students’ amotivation. Theseudel lack of belief in their ability, lack of belief

in their effort capacity, unappealing charactecstf the academic task, and finally lack of value
placed on the task (Legault et al., 2006). Thiggfurther showed that inadequate social support
(from parents, teachers, and friends) gives risanwtivation, and thus negatively affects
students’ academic outcomes (e.g., achievemerdeaua self-esteem, intention to drop out).

High school students’ motivation to attend collegees significantly. Some students may want
to attend college because they place high valug sn they will do it volitionally. Others don’t

want to attend but their parents will affect thdecisions to go to college. In SDT, context
surrounding an individual has a great impact orhbisdecisions. In the case of adolescents,
parents are the closest persons to them. If thesicbpsychological needs are supported by
parents, they will be more autonomous in their sleas. To investigate effects of perceived
need support from parents on the adolescents’ antous self-regulation for academics, and the
adolescents’ well-being, Niemiec et al., (2006) ducted a study on high school students to
explore this relationship. This study demonstrateat parents have an impact on predicting
adolescents’ wellbeing, mothers being more inflizr(Perceived need support). Furthermore,
the results also showed that higher the autonorseliisegulation for attending college reported
by those high school students, higher the wellndpévitality, life satisfaction) and lower the ill-

being (depression, externalizing problems). Anositedy was conducted to examine the effects
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of students self-regulation and perceived teatla®nomy support on their adjustment and
performance among college students (Black and 28€0). Findings showed that higher the
reported self-regulation for learning organic ch&inyi the higher the students perceived
themselves as competent and course materialseassting and enjoyable, as well as the lower
anxiety they experienced. Also, similar interestiogtcomes were experienced when they
perceived their teachers as autonomy supportive.

In their review of SDT application to education,eNiiec and Ryan, (2009) concluded that
intrinsic motivation and autonomous types of exicnmotivation are essential to students’
engagement and optimal learning in educational exdgt They also reported that students’
autonomous self-regulation for learning, acadeneidggmance, and wellbeing is facilitated by
the perceptions of their teachers’ support of thmsic psychological needs for autonomy,
competence, and relatedness. Students’ acadeniarmpance was also found to be influenced
by their perceived autonomy and competence (Fagtiaf., 1995).

Just recently, an interesting study was conductecexamine SDT theory in educational
workplace (Klassen et al., 2012). This time, thacgwn was on teachers’ relatedness with their
principal, colleagues and students and its impadheir engagement and well-being. The study
revealed that the more the teachers perceived autprsupport from principal, the higher the
relatedness with colleagues and students theyagis@l Their relatedness with students showed
higher work engagement and lower anxiety, anger endtional exhaustion. Also, autonomy
support enhanced teachers’ psychological needghwhiturn, are associated with higher levels
of engagement and teaching enjoyment.

3. Research Motivation and Hypothesis

The theoretical propositions of Self-Determinatibimeory of motivation need to be tested in
different cultural as well as organizational comté&ur literature review indicated that the theory
has not been tested in Muslim countries and Islanmsttutions. Some of the unique cultural

characteristics that may be observed in Asian df ageMuslim countries such as Malaysia

include collectivism, relationship orientation, é@mity to social and religious norms, face

saving, power distance and obedience to authofityere are arguments that the basic
propositions of SDT should not apply in such cdtu(Bond, 1988; Markus and Kitayama,

2003; Markuset al, 1996 as cited in Jargg al., 2009). According to these scholars in Eastern
collectivistic cultures like Malaysia priority isivien to maintaining social obligations over

autonomy support. The preferred parenting and tegcstyle, therefore, is characterized by
controlling rather than encouraging autonomy (Quenss Zhao, 1995). As such, psychological
need satisfaction proposed in the SDT may not \tled&dsame impact on positive educational
outcomes as found in Western contexts (lyengar edoe, 2003; Tseng, 2004). It would,

therefore, be of interest to test the premises®T $ different cultural context. This was the

motivation behind this study. It was conducted ba tndergraduate students of International
Islamic University Malaysia located in Kuala Lumpur
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However, based on the arguments and related emipgwedence provided in support of the SDT
it was hypothesized that the propositions of SD& wriversal and will remain valid in different
cultural as well as institutional context. Therefdrwas hypothesized that:

H1: The autonomy supportive learning climate, sens#oice and self-awareness will foster the
satisfaction of the three basic needs of students.

H2: The satisfaction of the three basic needs, whighstitute the ingredients of intrinsic
motivation, will contribute to students’ study eggaent.

4. Methodology

Sample: A sample of 529 undergraduates from several fgsulparticipated in this
study. This included 57.7% females and 81.7% Maéms. The sample largely conformed to
the population distribution in terms local vs. im&tional and female vs. male students in HTUM.
They represented first to four years of study.culg wise distribution of sample is displayed in
Tablel.

Table 1: Distribution of sample by faculty

Faculty N %
Engineering 76 14.3
Economics & Management 122 23.0
Islamic & Human Sciences 113 21.3
Law 84 15.8
Architecture 84 15.8
ICT 47 8.9

Instruments: The following instruments were used to collecedar this study.

1. Basic Psychological Needs Scale (BPNTentral to self-determination theory of
motivation is the concept of basic psychologicadsethat are assumed to be innate and
universal. According to the theory, these need—rtled for competence, autonomy, and
relatedness—must be continuously satisfied for |getapdevelop and function in healthy
or optimal ways (Deci and Rayan, 2000). The Scaldresses need satisfaction for
competence, autonomy, and relatedness. The 21sate has 7 items measuring
autonomy, 6 items measuring competence, and 8 iteeassuring relatedness need
satisfaction. However, in the present study only iBins were used as one item
measuring relatedness need was found to have lbabiliey value. Responses were
solicited on a 7-point Likert scale (1 = Not attalle; 7 = Very true). Examples of items
are: | feel like | am free to decide for myself htovlive my life (Autonomy). People |
know tell me that | am good at what | do (Compe&3ntget along with people | come in
contact with (Relatedness). BPN Scale has beenlyviced in several studies (Deci et
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al., 2001; llardi et al., 1993; Kasser et al., 1989Rd has provided good empirical
validity.

2. The Self Determination Scale (SDS)his scale is designed by Deci and Ryan (2000) to
assess individual differences in the extent to wipeople tend to function in a self-
determined way. It is thus considered as a religtienduring aspect of people’s
personalities which reflects: (a) being more awdrtneir feelings and their sense of self,
and (b) feeling a sense of choice with respech&r toehavior. The SDS is a 10-item
scale with two 5-item subscales. The first subseéslewareness of oneself, and the
second is perceived choice in one’s actions. Resgmare recorded on a 5-point scale.
Examples of items are:

1. A. | always feel like | choose thégs | do.
B. | sometimes feel that it's meally me choosing the things | do.

Only A1l 2 3 4 5 Only B
feels true feels true

2. A.lchoose to do what | have to do.
B. I do what I have to, but | don't feel likds really my choice.
Ony A 1 2 3 4 5 Only B
feels true feels true

The scale has been extensively used by researchseveral contexts thus providing it
the empirical validity (Sheldoet al, 1996; Sheldon, 1995).

3. Learning Climate Questionnaire (LCQ). This scale has been developed by Williams,
Wiener et al, (1994) and adapted to measure the autonomy suppavided to the
students by the faculty members. Responses a@tsdlbn a 7-point scale (1 = strongly
disagree; 7= strongly agree). Examples of items are

1. | feel that my lecturers provide me choices andomst
2. | feel understood by my lecturers.

Several studies using this scale in different cdstéhave provided good empirical
support to this construct (Black and Deci, 2000;jllims et al, 1997; Williamset
al.,).1994).

4. Study Engagement Scale (SE¢ This scale measured the degree to which students
feel engaged in their studies. Items of this shake been adapted from Utrechet’s
Work Engagement Scale (UWES), (Schaufeli and Bakk@®4). The construct of
work engagement includes Vigor, Dedication, and dkpgon. This 9-item scale
has been reworded to measure students’ study emgage Responses were
obtained using 5-point Likert scale. Items of $leale include:
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1. When | get up in the morning | feel like going keetclass
2. I am immersed in my studies.

5. Background Information. A few relevant pieces of background informatioarev
also collected such as gender, nationality (Loctdfhational), Faculty,
Department, and year of study

Method of Data Collection. Data were collected during the class time with shpport
extended by the faculty members. Students werdgedvnstructions on the cover page of
the printed questionnaire. They were requestedtalisclose their identity anywhere on
the questionnaire, thus encouraging them to beidandheir responses.

5. Results

Table 2 summarizes the means, standard deviatites,correlations and reliability coefficients
for the study variables. The reliabilities for @aéms were generally good. As shown in Table 2
alphas ranged from .70 to .91.

The mean values of the three basic needs satmfiactiicated fair endorsement in the following
order: autonomy (Mean = 5.22), competence (Mean5i)4and relatedness (Mean = 4.94)
respectively on a seven-point scale. Learning ¢émaas also rated slightly above average
(Mean = 4.48). The self-determination construsslf(awareness and choice) and students’
engagement too received moderate to high scores foare-point scale: choice (Mean = 3.31),
self-awareness (Mean = 3.56) and engagement (Me246). Almost all the study variables,
except CGPA, were significantly correlated to onether (See Table 2)

Table 2: Descriptive statistics, alpha, and correl@gons

Mean SD  Alpha 1 2 3 4 5 6 7 8
1. Autonomy (6) 5.22 92 .70 -
2. Competence (6) 451 76 .72 B3 -
3. Relatedness (8) 4.94 79 .78 A% Bx*
4. L. Climate (15) 4.48 .89 91 29%%  23%  20%* .
5. Self-awareness (5) 3.56 g7 .79 33% 28%  Bl* 21
6. Choice (5) 3.31 .86 .86 39%F 24% 6% 16** . 29%* -
7. Engagement (9) 3.46 .60 .86 27 36* 18* 53 20%* 16** -
8. CGPA A2+ 11 -.02 .01 2% .08 13%*

*

*p <.01; *p <.05, Numbers in parentheses are benof items in the scale.

No significant mean differences were found betwewhe and female students on any variables
and so was the case between local and internastundgnts.
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In summary the descriptive statistics demonstréted the students were moderately satisfied
with the three basic needs, endorsed the leardin@te to some extent autonomy supportive.
However, the feeling of being self-determined tlyloself-awareness and choice was reported
just average. So was the case with study engagement

5.1 Learning Climate and Basic Needs Satisfaction

According to SDT teachers play an important roleciieating a learning climate that is either
controlling or providing choice to the students ebhiin turn would determine students’
satisfaction of the three basic needs, namely namy, competence, and relatedness.

The theory also posits that individuals differ lre textent to which they tend to function in a self-
determined way. It is considered as a relativeljueimg aspect of people’s personalities which
reflects: (a) being more aware of their feelingd #reir sense of self, and (b) feeling a sense of
choice with respect to their behaviour. This cdaddthe result of the way they are exposed to the
social environment. Thus a strong and supportiveilfa school and community environment
should foster greater sense of choice in life &wedatwareness of own feelings and cognitions.

Table 3, 4, and 5 present the multiple regres®sults to test the hypothesis.

Table 3: Multiple regressions predicting_autonomy need satfaction from learning climate,
self-awareness, and choice

Predictors Std. B t-value Significance
Learning climate 21 5.17 .000
Self-awareness .19 4.71 .000
Choice .29 7.24 .000

Adj. Rz = .23, (F= 53.33, p<.000)

Table 4: Multiple regressions predicting_ competency need siafaction from learning
climate, self-awareness, and choice

Predictors Std. B t-value Significance
Learning climate A7 4.09 .000
Self-awareness .20 4.61 .000
Choice 15 3.54 .000

Adj. Rz = .13, (F= 26.73.33, p<.000)

Table 5: Multiple regressions predicting relatedness need safaction from learning
climate, self-awareness, and choice

Predictors Std. B t-value Significance
Learning climate .23 5.44 .000
Self-awareness .20 4.75 .000

11
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Choice .16 3.87 .000

Adj. R2 = .16, (F= 34.68, p<.000)

The results were in the expected direction. It sujgal the universality of the SDT. All the three
predictors significantly entered into the equatiqredicting the satisfaction of autonomy,
competency, and relatedness needs and explained 8% and 16% variances respectively.
Thus, if teachers were perceived as less contgoldind more autonomy supportive and if
students developed a better sense of choice irafitewere more aware of their thoughts and
feelings then it resulted into the satisfactiortied basic needs for autonomy, competence, and
relatedness.

5.2 Basic Needs Satisfaction, Learning Climate, and Self Determination as Predictors of
Students Study Engagement

Table 6 presents the multiple regression resultgipting study engagement from basic needs,
learning climate, self-awareness and choice cottstruOverall the model explained 49%

variance and was highly significant. However, ohlo variables, namely, competence and
learning climate significantly predicted the depemidvariable i.e., study engagement

Table 6: Multiple regressions predicting study enggement

Predictors Std. B t-value Significance
Autonomy -.00 -.06 .94
Competence .35 5.80 .000
Relatedness -.05 -1.22 222
Learning Climate A2 6.66 .000
Self-awareness .08 1.32 .188
Choice .05 .93 .349

Adj. Rz = .49; (F = 18.96, p <.000)

6. Discussion

The study was planned to test the universalityhef$elf Determination Theory of motivation in
the cultural and institutional context which werenAWestern, collectivistic, and Islamic. The
critiques of the theory maintained that in Easteatiectivistic cultures priority is given to
maintaining social obligations over autonomy suppd®he preferred parenting and teaching
style, therefore, is characterized by controlliagher than encouraging autonomy (Quoss and
Zhao, 1995). As such, psychological need satisfagiroposed in the SDT may not yield the
same impact on positive educational outcomes asfouWestern contexts (lyengar and DeVoe
2003; Tseng, 2004). The results, however, did oohd it be true. On the contrary it strongly
supported the position of SDT. The results suppomer hypothesis that the autonomy
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supportive learning climate, as well as sense dquel choice and self-awareness will foster the
satisfaction of the three basic needs, i.e., amyncompetence, and relatedness.

When it came to predicting students study engagertien results partially supported our

hypothesis. Among the three basic psychologicaldsie®nly the need for competence

contributed significantly to students’ study engaget. The finding is consistent with previous

research that suggested competence is relatedstivpastudent outcomes and well-being (Jang
et al., 2009; Skinner and Chi, 2012).

The SDT posits that the basic psychological neesfetion as the requisite nutriment for
students’ active engagement and positive schoattifomng (Jang et al., 2009), and as the
essential ingredient for optimal learning and velng (Zhou et al., 2009). That is, people
whose psychological needs are satisfied will becipsipgically healthier and more effective in
learning contexts regardless of their cultures.aBse of the claim that autonomy is insensitive
to culture differences, the SDT received criticismhere it is argued that eastern culture may not
value autonomy as western does (Zhou et al., 200@ugh this seems to hold true in this study
as well (as neither autonomy nor relatedness negbkrany significant contributions to students
study engagement) however, students’ perceptionautdnomy-supportive learning climate
enhanced their engagement. This is consistentpréthious researches where autonomy-support
predicted increase in perceived competence, autousreelf-regulation and enjoyment (Black
and Deci, 2000). Also, Rotht al, (2009) found that autonomy-support predicts chaod
academic engagement.

The contributions of other variables on study eegagnt, namely, choice and self-awareness
were positive though not significant. As posited T, choice can be either motivating or
otherwise. It can promote engagement when it isreff in a way that meets students’ needs. For
instance, “choice is motivating when the options @levant to the students’ interests and goals
(autonomy support), are not too numerous or comf@erpetence support), and are congruent
with the values of the students’ culture (relatesdngupport)” (Katz and Assor, 2007) .

7. Conclusion

This study was mainly planned to address the is§students’ motivation and engagement and
how they are facilitated in the context of an IslanUniversity in Malaysia. The Self-
Determination Theory, which proposes that humarisrally have innate needs, which when
satisfied, result in optimal functioning and posatioutcomes, guided this research. The findings
provided empirical validity to the SDT by showingat autonomy supportive learning climate
and individual's sense of choice in life as well lzming self-aware of thoughts and feelings
contributed to the satisfaction of three basic sefed autonomy, competence, and relatedness.
Results also provided strong support for the effeat competence and learning climate
(autonomy support) on study engagement. Futurearelsemay examine how the SDT
proposition predicts students’ academic performamtgle controlling for factors such as
intelligence and aptitude.
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