
M E M A C U  P E L A N  T R A N S F O R M A S I  P E N D I D I K A N   

P R O S I D I N G  

A N J U R A N  :   

M a j l i s  D e k a n  P e n d i d i k a n  I P T A  M a l a y s i a   

d e n g a n  k e r j a s a m a  I n s t i t u t  P e n d i d i k a n ( I N S T E D ) ,  U I A M   



 
 
 
 
 
 

Published by: 
 

Institute of Education, 
International Islamic University Malaysia, 

P.O. Box 10, 
50728 Kuala Lumpur, 

MALAYSIA 
Tel. : +6 03 - 6196 5331 / 5333 

Fax. : +6 03 – 6196 4851 
 
 
 
 
 
 

ISBN 978-967-12405 



ISI KANDUNGAN  
   
PENDAHULUAN  
  
Yang Berhormat Dato’ Seri Idris Bin Jusoh I 
 Menteri Pendidikan II, Malaysia  
  
Prof. Dato’ Sri Dr. Zaleha Kamaruddin II 
 Rektor, Universiti Islam Antarabangsa Malaysia  
  
Prof. Dr. Rosnani Hashim III 
 Dekan, Institut Pendidikan, UIAM  
  
Prof. Dato’ Dr. Abdul Rashid Mohamed IV 
 Pengerusi Majlis Dekan Pendidikan IPTA  
  
Prof. Madya Dr. Hairuddin Mohd Ali V 
 Pengerusi, Seminar Majlis Dekan Pendidikan IPTA Kali ke IV 2013  
  

KERTAS KERJA  
  
A Teacher Certification Program in Indonesia: Teachers’ Perspectives 1 - 19 
ID #1 Bambang Sumintono, Nanang Bagus Subekti, Chairil Anwar Korompot,  Hamdan 

Said 
 

 

Tret  Personaliti  Pengetua Dan Guru Besar Novis Di Malaysia 20 – 31 
ID #3 Dr Shariffah Sebran Jamila Bt Syed Imam, Dr Mohameed Sani Hj Ibrahim, Prof. 

Madya Dr Mohd Izham Hamzah, Prof. Madya Dr Hairuddin Mohd Ali 
 

 

Kaedah Fonik Dalam Mengajarkan Kemahiran Membaca Kanak-Kanak Prasekolah:  
Tinjauan Pelaksanaan Di Negara Brunei Darussalam 

32 - 50 

ID #4 Sutinah Hj Muhd Ali, Yahya Othman (PhD), Zamri Mahamod (PhD) 
 

 

Pemilihan Pelajar Sekolah Menengah Rendah 
Ke Aliran Sains 

51 - 62 

ID #5 Aziz bin Nordin, Intan Bidayu binti Mohd Rafi, Nor Jamayah binti Daud 
 

 

Amalan Pengajaran Guru Bahasa Melayu Berdasarkan Persepsi Murid 63 - 73 
ID #7 Abdul Rasid Jamian, PhD,  Shamsudin Othman, PhD, Nor Syafiqah Mohd Zain 

 
 

Exploring Malaysian University Students’ Awareness of Green Computing 74 - 99 
ID #8 Tunku Badariah Tunku Ahmad, Abdullahi Bello, Mohamad Sahari Nordin 

 
 

Transformasi Pembinaan Instrumen Kajian Terhadap Pengurusan Pengajaran Guru 100 - 113 
ID #11 Prof. Dr. Mohd Sahandri Gani Bin Hamzah, Prof. Madya Dr. Noor Shah Saad, 

Husni Zaim Khairun Nasri, Nur Nazurah Mat Yusof 
 

 

Exemplary Post Graduate Programs in the Department of Arabic Language and 
Literature: Aspirations and Constraints 

114 - 124 

  12 DI # Muhamadul Bakir Hj. Yaakub, Nor Syarif Uwais  



The Importance of Islamicliterature curriculum: a perspective study on its relevance 
to contemporary social 

125 - 138 

1D #13 Muhamadul Bakir Hj. Yaakub, Musa Saeed Taha Idris 
 

 

Teaching Arabic language in Islamic schools for Non-Arab: a Singaporean perspective 139 - 154 
ID #14 Muhamadul Bakir Hj. Yaakub, Siti Rafiah Muhamad Ramlan 

 
 

Amalan Pengajaran Guru KAFA Dalam Pelaksanaan Pembelajaran Kelas Fardhu Ain 
(KAFA) di Negeri Kedah Darul Aman 

155 - 169 

ID #15 Mohd Isha Awang, PhD, Yaakob Daud, Phd, Yahya Don, PhD, Abd Latif Kassim, 
PhD 
 

 

Principal’s Instructional  Leadership  And Teachers’ Work Place Well-Being : A 
Comparative And  Relationship Study Between Sekolah Menengah Agama Bantuan 
Kerajaan And Sekolah Menengah Agama Rakyat 

170 - 181 

ID #16 Mohd Nor bin Jaafar Ph. D, Mohamad Haris bin Shakroni 
 

 

School Administrators' and Teachers' Level of Awareness, Interests and Practices in 
Learning Culture 

182 - 199 

ID #17 Normah binti Lin, Hairuddin bin Mohd Ali  

Assessing Preservice Teachers’ Problem Solving Abilities: A Case Study 200 - 210 
ID #18 Wun Thiam Yew, Sharifah Norul Akmar Syed Zamri, Lim Hooi Lian 

 
 

A Comparative Study of Self Efficacy between Public and Religious School Students  211 - 225 

ID #19 Siti Salwa Bte Md. Sawari, Norwati Bt Mansor (Dr.) 
 

 

Pemahaman tentang Falsafah Ibadat dan Pengalaman Mengajar Ibadat dalam 
Kalangan Guru-guru Pendidikan Islam Sekolah Rendah 

226 - 241 

ID #21 Fathiyah bt Mohd Fakhruddin , Nor Hayati bt Alwi 
 

 

Wisdom in Teaching Profession as a Best Career Choice: An Introspective Analysis 242 - 243 
ID #22 Ibrahim Ali Allafiaji, Siti Rafiah Abd Hamid, Sharifah Sariah Syed Hasan, 

Suhailah Hussein, Nik Md Saiful Azizi 
 

 

School Teachers’ Time Management In Classroom. 249 - 263 
ID #23 Nor Ildahayati Binti Ilias, Hairuddin Bin Ali  

Kepatuhan Pengurusan Kewangan Di Sekolah Menengah Kebangsaan Harian Di Negeri 
Kedah 

269 - 283 

ID #25 Dr. Norazlinda Saad, Dr. Surendran Sankaran 
 

 

The Role of al-Murabbi in Society: Some Religious Viewpoints 287 - 292 
ID #26 Ahmad Nabil bin Amir 

 
 

Humanistic Language Teaching: An Alternative Approach To Improve Students’ 
English Language Proficiency 

293 - 326 

ID #27 FaraSyuhadabinti Mad Isa 
 

 

The Gap Between Primary And Secondary Schools Teachers In Followership Style At 
Adni Islamic School, Malaysia 

327 - 355 



ID #28 Ahmad Suhail Al-Anshory, Hairuddin Mohd. Ali  

Amalan Penaksiran Dinamik Berasaskan Kurikulum Dalam Pengajaran Kemahiran 
Menulis  Karangan Argumentatif: Penelitian Terhadap Dua Orang Guru Bahasa 
Melayu 
Tingkatan Dua 

356- 377 

ID #30 Marzni Mohamed Mokhtar, Roselan Baki, Fadzilah Abd Rahman            

Relationship between Secondary Schools Agriculture Teachers’ Motivation and Use of 
Contextual Teaching 

378 - 391 

ID #32 Siti Shuhaidah Abdul Latir; Ramlah Hamzah, Ph.D.; Abdullah Mat Rashid, Ph.D. 
 

 

Using CFA for the Alternative Quality Assurance Evaluation Model (QAEM) For 
National Universities Commission (NUC) of the Federal Republic of Nigeria 

392 - 417 

ID #33 Bojuwon Yusuf Bolaji, Hairuddin Bin Mohds Ali 
 

 

Persepsi  Guru Terhadap Perlaksanaan Penilaian Prestasi dengan Komitmen Kerja dan 
Tahap Motivasi Guru 

418 - 448 

ID #34 Abdul Said Ambotang dan Susie Ivangella @ Doivit 
 

 

Amalan pengurusan sumber manusia dan hubungannya dengan prestasi kerja dalam 
kalangan penolong pendaftar: kajian di Universiti Teknologi MARA 

449 - 457 

ID #35 Mohd Zahurin Ramli dan Norshidah Nordin  

Pengaruh Dimensi Kepimpinan Instruksional Pengetua Terhadap Komitmen Kerja 
Guru di Sabah 

458 - 472 

ID #36 Muhamad Suhaimi bin Taat, Phd 
 

 

Kemahiran Untuk Pekerjaan: Kajian Grounded Theory Sistem Latihan Perantisan 
Moden 

473 - 447 

ID #37 Ridzwan Che Rus, Ruhizan Mohamad Yasin 
 

 

Pengaruh Kepimpinan Pengetua Ke Atas Amalan Prinsip-Prinsip  
Pengurusan Kualiti  Menyeluruh (TQM) 

448 - 488 

ID #38 Rosnani Binti Kaman, Ishak Bin Sin, PhD, Abdull Sukor Bin Shaari, PhD, 
Hairudin Mohd Ali, PhD 
 

 

Perbandingan Iklim Sekolah Antara Maktab Rendah Sains MARA 489 - 503 
ID #41 Mohd Mahadzir Rahimi Bin Mohamed Nawi,  Zulaine Bin Awang Taul,  Dewi 

Isma Madzlan Bin Mazlan, Khalid Bin Johari 
 

 

The Socioemotional Experiences of UAT’s (UAT) During Teaching Practice: 
A Case of Reality Shock? 

504- 529 

ID #42 Mohd Hasani Dali 
 

 

Pendidikan Berkualiti Melalui Pembelajaran Komuniti 
Lesson Study 

530 - 539 

ID #43 Zanaton H. Iksan 
 

 

Pelaksanaan Pentaksiran Berasaskan Sekolah (Pbs) Dalam Kalangan Murid Bagi Mata 
Pelajaran Kemahiran Hidup Bersepadu 

540 - 556 

ID #44 Asnul Dahar Minghat, Mohd Saifulrizal Abd Manaf & Muhammad Khair Noordin 
 

 



Memartabatkan Pendidikan Vokasional:  Kesedaran Terhadap Peluang Melanjutkan 
Pengajian ke ILV dalam Kalangan Pelajar SMV di Negeri Johor 

557 - 567 

ID #45 Noorazman,  Razali Hassan, &  Daziemah Daud 
 

 

Pelaksanaan Intervensi Cerita Sosial Oleh Guru Pendidikan Khas Dalam 
Meningkatkan Kemahiran Sosial Kanak-Kanak Autistik 

568 - 610 

ID #46 Siti Hodijah Bt Zamakshshari, Dr. Rosadah Bt Abdul Majid 
 

 

Islamic Integrated Curriculum (IIC) For The Transformation Of Islamic Education 
System In Malaysia 

611 - 629 

ID #47 Rahimah Embong, Rosnani Hashim, Yuslaini Yunus  

Amalan Kurikulum Bersepadu Dan Transformasi Pendidikan Di Malaysia 630 - 652 

ID #48 Rahimah Embong, Wan Ismail Wan Abdullah, Normila Noruddin  
 

 

Pengurusan Berpasukan dan Budaya Kerja Guru Di Sekolah-sekolah Menengah Negeri 
Perlis 

653 - 666 

ID #49 Prof. Madya Dr. Tang Keow Ngang, Ooi Phaik Choo 
 

 

Pedagogi Berasaskan Pembelajaran Aktif dalam Amalan Pedagogi Rasulullah SAW 667 - 675 
ID #50 Nooraida Yaakob, Rabiatul-Adawiah Ahmad Rashid 

 
 

Efikasi Pengajaran Guru: Perbandingan Di Antara Guru Dalam Perkhidmatan Dan 
Guru Pelatih 

676 - 687 

ID #51 Ahmad Zamri bin Khairani 
 

 

Kesan Keadilan Prosedur Sebagai Moderator antara Kesukaran Matlamat Dengan 
Komitmen Guru Kepada Sekolah 

688 - 701 

ID #52 Abdul Jalil Ali, PhD, Subarino 
 

 

Program 2Bs: Penerapan Dan Kesedaran Nilai-Nilai Universal Dan Pengetahuan 
Tentang Tingkah Laku Buli untuk Menangani Kejadian Buli Di Sekolah 

702 - 710 

ID #54 Jamalsafri Saibon, Abdul Jalil Ali, Syed Mohamad Syed Abdullah & Adawiah 
Abdul Rasyid 
 

 

Amalan Organisasi Pembelajaran dan Komuniti Pembelajaran Profesional Di Sekolah-
Sekolah Berbeza Pencapaian Di Pulau Pinang 
 

711 - 728 

ID #56 Aziah Ismail, PhD, Najdah Baharom, Abdul Ghani Kanesan Abdullah, PhD 
 

 

Faktor-Faktor Yang Mempengaruhi  Tahap Kesediaan Guru-Guru Tingkatan Satu 
Sekolah  Menengah Dalam Pelaksanaan  Penilaian Berasaskan Sekolah  (PBS) 

729 - 769 

ID #58 Zuridah Hanim bt Md. Akhir, Cik Fatimah Nadia bt Che Hasnam, Mohd Sofian 
Omar-Fauzee, Yaakob Daud, Yahya Don, Abd Latif Kassim, Rozita Abd Latif, 
Nagoor Meera Abdullah 
 

 

Ideal Vs. Reality: Evidences From Senior Teachers’ Experiences On The Malaysian School-
Based Assessment System (SBA) 

770 - 781 

ID #61 Che Noraini Hashim, Adlina Ariffin, Nurhidayah Muhammad Hashim 
 

 

  



Do You Teach The Way You Were Taught? Graduate Teachers’ Perceptions Of Their 
Undergraduate Teacher Preparation At The University 

782 - 803 

ID #62 Mwembesa Umar, Sharifah Sariah Syed Hassan, Che Noraini Hashim, Abdul 
Shakour Duncan Preece 
 

 

Animasi Interaktif Masa Depan, Pembelajaran Personal (Ple) Anak Orang Asli: Satu Kajian 
Fuzzy Delphi 

804 - 826 

ID #65 Mohamad Muhidin Patahol Wasli; Nur Azyma Ismail; Mimi Faizura Mohamad; 
Saedah Siraj; Zahra Naimie; Zaharah Hussin 
 

 

The Malaysian Education Blueprint(PPPM) 2013-2025: Unity Among Students 827 - 846 
ID #66 Prof. Dr. Rosnani Hashim, Wirawani binti Kamarulzaman 

 
 

Sexual Harassmentin The Workplace Environment: Psychological Impact To The 
Women 

847 - 856 

ID #67 Kamarolzaman Hj. Mohd. Jidi, Husin Junoh,  Wan Azlinda Wan Mohamed,  
Warman, Nur Zakiah Hani Kamarolzaman 
 

 

Predicting English Oral Communication Skills Of Engineering Students From Usage 
Frequency And Self-Confidence Level 

857 - 874 

ID #68 Maizam Alias, Nor Azura Osman, Marlina Mohamad 
 

 

Kajian Kualiti Persekitaran Dalaman Terhadap Reka Bentuk Studio Lukisan 
Kejuruteraan Ideal Di Sekolah Menengah Teknik 

875 - 883 

ID #69 Mohd Hanif Bin A Karim,Azman bin Hasan, Jamil Bin Abd Baser 
 

 

Pemerkasaan Kompetensi K-Pekerja Di Malaysia Menggunakan Pendekatan 
Pendidikan Integrasi Holistik; Penyepaduan Ilmu Wahyu (Revealed Knowledge) Dalam 
Sistem Latihan Dual Nasional (SLDN) 

884 - 877 

ID #70 Jailani bin Md. Yunos , Akhmal Annas bin Hasmori 
 

 

Tahap Kemahiran Profesional Guru-Guru Kemahiran Hidup Bersepadu Dalam 
Pelaksanaan Pentaksiran Berasaskan Sekolah (PBS) 

878 - 905 

ID #71 Jamil Abd Baser, Azman Hasan, Rasidayanty Saidon, Noorazman Abd Samad, 
Khairuddin Harun, Ramlan Zainal Abidin 
 

 

Strategies for Managing Stress for Optimal Job Performance 906 - 920 
ID #72 Kamarolzaman Hj. Mohd. Jidi,  Husin Junoh.  Nur Zakiah Hani Kamarolzaman 

 
 

Importance Of Communication In Developing Performance Organization Of A Point Of 
Viewis As Manager 

921 - 927 

ID #73 Kamarolzaman Hj. Mohd. Jidi, Husin Junoh, Sapon Ibrahim, Suraya 
Kamarolzaman 
 

 

Menentusahkan Faktor-Faktor Pemilihan Kerjaya Perguruan Dalam Kalangan Pelajar 
Sarjana Pendidikan Teknik Dan Vokasional Di UTHM 

928 - 941 

ID #74 Azman Hasan, Jamil Abd Baser, Noraliza Rajibi, Noorazman Abd Samad, 
Khairuddin Harun, Ramlan Zainal Abidin 

 

If You Think PBL Is Right for Your Students, Think Again. 942 - 956 
ID #75 Lai Chee Sern, Razali Hassan, Kamarolzaman Hj. Jidi, Lee Ming Foong, Johnson 

Lim Soon Chong 
 

 



Interaksi dalam modul Sains mPembelajaran Kolaboratif (CmL): Implikasi 
kepada pembangunan pengetahuan 

957 - 934 

ID #76 Dorothy DeWitt, Saedah Siraj and Norlidah Alias 
 

 

Pendidikan Alternatif Homeschooling bagi kanak-kanak Orang Asli : Analisis 
Keperluan 

935 - 1001 

ID #78 Mohd. Nazri Abdul Rahman ,Norlidah Alias, Saedah Siraj & Dorothy Dewitta, 
 

 

Future Trends in the Management of School Finance 1002 - 1032 
ID #79 Husaina Banu Kenayathulla 

 
 

Memperkasa Nilai Paling Utama Dan Memperkasa Nilai Interaktif Dalam Pendidikan 1033 - 1037 
UIAM Prof. Dato’ Dr. Sidek Baba 

 
 

Merealisasikan Penempatan Kepimpinan Berprestasi Tinggi Di Setiap Sekolah 1038 - 1094 
UM Saedah Siraj, Mohammed Sani Ibrahim 

 
 

Better Teaching of Thinking Skills: Calling for an Academic Resilience Model of 
Malaysian Students 

1095 - 1126 

USM Shahabuddin Hashim, Seffetullah Kuldas, and Mohd Ali Samsudin 
 

 

Memacu Pelan Transformasi Pendidikan: Peranan IPTA Dalam Membantu 
Meningkatkan Kuantiti Dan Kualiti Pendidikan Aliran Sains Dan Teknikal Di Malaysia 

1127 - 1142 

UTHM Razali Hassan , Halizah Awang , Badaruddin Ibrahim , Siti Hajar Zakariah 
 

 

Teachers’ Perception on Language Proficiency of Secondary School Students and 
Factors Contributing to Proficiency 

1143 - 1167 

UTM Mohd Salleh Abu, Zainal Abidin Zainuddin, Yeo Kee Jiar, Lu Xi, Azlina Mohd 
Kosnin 

 

Keperluan Penggunaan Modul Etika Kerja Guru dalam Membentuk Penghayatan Nilai 
Pelajar 

1168 - 1186 

UUM Prof. Madya Dr. Mohd Izam Ghazali, Dr. Mohamad Khairi Haji Othman, Alis 
Puteh, Dr. Mohd. Zailani Mohd Yusoff , Prof. Madya Dr. Fauziah Abdul Rahim  
 

 

Teacher Employment And The Open Market Saga Opportunity Beholds The New 
Breed Of Teachers And Hybrid Professionalism 

1187 - 1195 

MEDC Abdul Rashid Mohamed 
 

 

Accelerating Knowledge Production in East Asia: Implications for Strategic Research 
Development in Malaysian Universities 

1196 - 1211 

UCAP- 
TAMA 

Professor Philip Hallinger 
 

 

 



Bidang pendidikan dianggap faktor kritikal kejayaan 
dalam rangka kita hendak mencapai status negara 
maju dengan rakyatnya berpendapatan tinggi men-
jelang 2020. Ia merupakan penyumbang utama 
pembanganun modal insan dan ekonomi negara. 
Lantas bidang pendidikan diletakkan sebagai satu 

elemen penting transformasi dalam GTP dan ETP. Sebagai satu 
perancangan terancang kerajaan, ia bersifat inklusif yang merangku-
mi pelbagai bidang dan tahap pendidikan seperti pra-sekolah, 
sekolah rendah dan menengah, pra-universiti, kolej vokasional/
politeknik, dan pendidikan di universiti. Pelancaran Pelan Pem-
bangunan Pendidikan 2013–2025 ialah pernyataan jelas tekad ke-
rajaan ke arah matlamat Malaysia pada alaf baru.  

Melalui transformasi pendidikan diharap penambahbaikan drastik 
pendidikan tercapai dalam masa 12 tahun akan datang agar sistem 
pendidikan kita antara yang terbaik di dunia menjelang 2025. Pada 
ketika ini kita harap dapat melahirkan generasi muda yakni golon-
gan modal insan alaf baru dari segi pegangan agamanya yang man-
tap, beretika, mahir dan cekap dalam pelbagai kerjaya, pengamal IT 
dalam segala urusan kerja dan komunikasi, berfikiran kreatif dan 
inovatif,  tegas dan efektif dalam kepimpinan dan membuat kepu-
tusan serta bersifat patriotik terhadap negara kita Malaysia. 

Saya ingin mengucapkan terima kasih dan setinggi-tinggi penghar-
gaan kepada pihak penganjur iaitu Majlis Dekan Pendidikan IPTA 
istimewanya Universiti Islam Antarabangsa Malaysia selaku tuan 
rumah. Terima kasih kerana menjemput saya. Di kesempatan ini 
juga, saya ingin mengalu-alukan kehadiran semua pihak ke seminar 
ini dan berharap perjumpaan kita dapat memperkukuhkan sila-
turrahim sesama kita serta dapat mencapai objektif-objektif seminar 
ini. Insya Allah. 

YYang Berhormat Dato’ Seri Idris Bin Jusoh 
Menteri Pendidikan II  

I



 

Pendidikan ialah jantung pembangunan 
ummah. Matlamat pendidikan adalah un-
tuk melahirkan insan yang boleh mening-
katkan kualiti diri dan memberi sum-
bangan yang positif untuk komuniti, 
masyarakat dan negara. Melalui pendidi-
kan yang holistik generasi muda dipupuk 
dan dibimbing agar mencapai kecemer-

langan dalam mencari makna ihsan yang hakiki. 

Pelan Pembangunan Pendidikan Malaysia 2013-2025 ialah 
dokumen Kementerian Pendidikan Malaysia yang dihasilkan 
secara teliti dan professional untuk mencapai taraf pendidikan 
yang unggul dan terbaik bagi Malaysia pada hari muka. 

Salah satu peranan pendidikan adalah untuk menyelesaikan 
masalah. Dalam pendidikan, kita hadapi apa yang kita tahu, 
bagaimana nak tahu dan bagaimana menangani apa yang kita 
telah tahu. 

Bagaimanapun pendidikan diperingkat global kian berubah 
secara dinamik kerana proses pendidikan itu sendiri bersifat 
malar dan “constant.” Oleh yang demikian pendidikan perlu 
bersifat tranformatif untuk menangani perubahan. 

Transformasi bukanlah satu fenomena atau perancangan 
manusia yang asing dalam ajaran Islam dan kehidupan ummat 
manusia. 

Diharap seminar ini memberi impak kepada transformasi pen-
didikan negara ini yang sedang menuju negara maju men-
jelang tahun 2020. 

PProf. Dato’ Sri Dr. Zaleha Kamaruddin 

Rektor, Universiti Islam Antarabangsa Malaysia (UIAM) 

II



 

Proses globalisasi sangat ketara mempengaruhi sistem 
pendidikan sejagat masa kini dari pelbagai sudut  -- ba-
hasa pengantar sekolah-sekolah dengan Bahasa Ingger-
is sebagai bahasa antarabangsa, penggunaan teknologi 
maklumat dalam pendidikan, kepentingan kemahiran 
insaniah, dan ranking sejagat antara institusi-institusi 
pendidikan tinggi di dalam mahupun di luar negara.   
Sudah tentu setiap negara perlu berhadapan dengan 
arus perubahan ini untuk terus relevan.  Justeru perlulah 

digembeleng segala tenaga dan buah fikiran bagi menghasilkan satu pelan 
pendidikan yang mampu mengatasi pengaruh negatif globalisasi dan se-
terusnya memacu kearah transformasi pendidikan negara secara menye-
luruh dengan cekap dan berkesan.   Dalam konteks negara kita, Pelan 
Pembangunan Pendidikan Malaysia (PPPM) (2013-25) telah pun dirangka 
dan harus dilaksanakan dalam tiga gelombang.  Gelombang pertama telah 
pun bermula dan terdapat beberapa isu yang harus ditangani bagi kelicinan 
perlaksanaan.  Maka atas kesedaran inilah tema “Memacu Pelan Transfor-
masi Pendidikan” dipilih.   

Seminar Kebangsaan Majlis Dekan Pendidikan Malaysia (MDPM) yang Ke-4 
merupakan satu platfom atau medan bagi para sarjana, cendekiawan, pen-
didik dan pembuat dasar pendidikan seluruh negara membedah dan me-
meriksa PPPM (2013-25) supaya dapat memperkemas dan memastikan 
pelaksanaannya yang lebih berkesan .  Moga-moga seminar ini akan dapat 
menghasilkan beberapa resolusi berbentuk strategi penyelesaian terhadap 
isu-isu yang menghalang kelicinan dan keberkesanan pelaksanaan PPPM 
di samping membantu mendalami pemahaman para hadirin tentang isu 
pendidikan negara. 

Saya mengalu-alukan kehadiran semua peserta yang berhimpun dalam 
seminar  yang ke-4 ini.  Semoga Seminar Kebangsaan MDPM 2013 ini 
dapat memperkaya dan menggugah akal dan rohani semua yang hadir.   

Akhir kalam, saya ingin mengucapkan jutaan terima kasih kepada semua 
Pengucaputama, ahli MDPM, pembentang kertas kerja, peserta dari pel-
bagai jabatan, agensi dan institusi dan khususnya kepada Pengerusi dan 
Ahli Jawatankuasa Seminar Kebangsaan MDPM yang begitu komited untuk 
memastikan kejayaan seminar ini.  Semoga semua usaha ini akan diterima 
oleh Allah S.W.T. sebagai amal jariah kita. 

Sekian.  Terima kasih. 

PProf Rosnani Hashim 
Dekan, 
Institusi Pendidikan,UIAM III



 

Ingin saya mengucapkan ribuan terima kasih 
kerana diberikan kesempatan untuk memberi 
kata kata aluan untuk buku program Seminar 
Kebangsaan Majlis Dekan Pendidikan IPTA 
2013.

Pada kali ini, Majlis Dekan Pendidikan IPTA 
dengan kerjasama Institut Pendidikan UIAM 
(INSTED) telah berusaha untuk menganjurkan 

Seminar Kebangsaan Majlis Dekan Pendidikan IPTA 2013 
(MEDC 2013) dengan temanya “Memacu Pelan Transformasi 
Pendidikan Negara”. Saya berpendapat tema ini sangat ber-
sesuaian dengan agenda transformasi pendidikan negara di ma-
na adalah menjadi matlamat akhir kita bahawa sistem pendidikan 
negara akan menjelma standing dengan negara negara maju 
tetapi berasaskan acuan kita tersendiri.  Sebagai pengerusi Maj-
lis Dekan Pendidikan IPTA semasa, saya sangat sangatlah ber-
harap semua kertas kerja yang dibentangkan akan menghasilkan 
dapatan dapatan dan idea idea baru yang mampu membantu 
secara efisyen melonjak transformasi pendidikan negara ke arah 
yang di tetapkan sebagaimana dalam Pelan Pembangunan Pen-
didikan Malaysia 2013 2025.

Seterusnya, ingin saya mengucapkan ribuan terima kasih kepada 
INSTED, UIAM amnya dan ahli Jawatankuasa penganjur seminar 
kebangsaan ini yang telah bertungkus lumus untuk menjayakan 
seminar ini.  Akhir sekali, saya juga mengalu alukan kedatangan 
semua pembentang dan peserta seminar kerana tanpa tuan tuan 
dan puan puan sekalian seminar ini tidak akan menjadi ken-
yataan.

Terima kasih.

Prof. Dato’ Dr. Abdul Rashid Mohamed
Pengerusi Majlis Dekan Pendidikan IPTA
Pusat Pengajian Ilmu Pendidikan 
Universiti Sains Malaysia.

IV



 

Sukacitanya ingin saya mengucapkan ribuan terima kasih kepa-
da Dekan Institut Pendidikan (INSTED), IIUM kerana telah 
menaruh kepercayaan serta keyakinan kepada saya sebagai 
pengerusi Seminar Kebangsaan Majlis Dekan Pendidikan IPTA 
2013 Kali ke IV (MEDC 2013). Di samping itu juga , ingin saya 

mengucapkan ribuan terima kasih kerana diberi kesempatan untuk menukilkan 
sepatah dua kata dalam buku program seminar ini. 

Sebagaimana maklum, objektif Majlis Dekan Pendidikan IPTA (dengan kerjasa-
ma INSTED) mengadakan seminar kebangsaan ini antara lainnya adalah untuk 
menyediakan satu platform dalam usaha menjana idea-idea yang berkesan 
bagi memperkemas dan memastikan pelaksanaan secara berkesan pelan 
transformasi pendidikan negara.  

Untuk memperincikan lagi objektif di atas, maka tema seminar pada tahun 
2013 ini adalah “Memacu Pelan Transformasi Pendidikan”. Tema ini mampu 
memandu para sarjana dan penyelidik memfokuskan pembentangan mereka 
berdasarkan lima sub-tema seperti berikut: 

Kesamarataan akses kepada pendidikan berkualiti bertaraf antarabangsa, 

Profisiensi dalam Bahasa Malaysia dan Bahasa Inggeris bagi setiap murid, 

Melahirkan rakyat Malaysia dengan penghayatan nilai-nilai Islam dan uni-
versal, 

Transformasi keguruan sebagai profesion pilihan dan 

Merealisasikan penempatan kepimpinan berprestasi tinggi di setiap 
sekolah. 

Sebagai pengerusi seminar kebangsaan tahun ini, adalah menjadi harapan 
Majlis Dekan Pendididkan IPTA supaya seminar ini dapat membuahkan hasil 
demi faedah ummah dalam jangka masa yang panjang. Sukacita juga saya 
mengucapkan selamat berseminar di Universiti Islam Antaranbangsa Malaysia 
(UIAM) “Garden of Knowledge and Virtue”. Sebelum mengundur diri, izinkan 
saya menyusun sepuluh jari memohon ribuan maaf bagi pihak diri saya serta 
rakan-rakan lain dalam jawatankuasa seminar jika terdapatnya sebarang keku-
rangan dalam pengurusan perjalanan seminar ini. Yang buruk dan lemah itu 
adalah datangnya daripada kami dan yang terbaik itu adalah datangnya da-
ripada Yang Maha Pencipta, Allah Subhanahuwataala. 

Terima kasih. 

PProf. Madya Dr. Hairuddin Mohd Ali 
Pengerusi  
Seminar Majlis Dekan Pendidikan IPTA 2013 (MEDC2013) 
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ABSTRACT 

It’s been a conflict nowadays between Malaysian teachers regarding to the tsunami’s 
workload and the core business of teaching. Hence, there were too many clerical 
works related to the management of the pupils although its about organizing the day, 
organizing the classroom, deciding how long and how often to teach various subjects, 
recording student progress in academic, or keeping time consuming behavior 
problems to a minimum. This paper presents an evaluation of teachers’ percentage of 
spending time for teaching and learning in the classroom in three sections. It provides 
the models of the Pre-Delivery Time Management (PreDTM), Delivery Time 
Management (DTM) and Post-Delivery Time Management (PostDTM). This increase 
the effectiveness of teachers in organizing and managing their time in classroom. The 
objective of this study is to create the awareness amongst teachers about their time 
management in classroom and the effect of having well managerial with the student’s 
achievement. This research is quantitative in nature that explaining the general 
conceptual model of the study. Thus, findings from 90 teachers from Sekolah 
Kebangsaan Sungai Pelong, Sungai Buloh, Selangor would be of benefit to other 
teachers as well as Kementerian Pelajaran Malaysia generally. 
 
Keywords: Time Management, classroom, time management implementation, delivery 
time management, teachers at work, teachers’ classroom, classroom management and 
principal time management.  
 
Introduction. 

The role of the teacher in planning 
and organizing for pupils’ progression 
has changed considerably over the past 
twenty years. While the teacher once 
had much more control and decision 
regarding both curriculum and how 
that curriculum was implemented, 
national standards now guide both 
local authorities (LEAs) and individual 
teachers in their planning and 

organization (Bage, Grosvernor and 
Williams 1999). 

Beside organizing and planning 
the syllabus and curriculum, teacher 
also needs to take their pupils affair 
into consideration in order to plan and 
organize them. In order for teachers to 
communicate with their students, they 
must identify their needs on an 
individual basis (Gawel, 1997).  

 



 250 

General Conceptual Framework of 
the study. 

This study also attempt to examine 
teachers’ percentage of time spends for 
Teaching and Learning in the 
classroom in three sections of 
Teaching and Learning Process in the 
classroom. As how the teacher manage 
the time within Pre Delivery Time 
Management (PreDTM), Delivery 
Time Management (DTM) and Post-
Delivery Time Management 
(PostDTM) (as shown in figure 1). 
Including several elements in these 

three main points,  The PreDTM 
access to the early stage of entering the 
classroom that consists of Lesson Plan, 
Teaching Aids and Physical Attribute. 
Next in DTM that require Induction 
Set, Content and Conclusion as middle 
stages in consuming the time. While 
the last point was PostDTM that 
consist of Assessment, Reflection and 
Reinforcement that involve as the last 
stages in completing the time 
requirement in the classroom besides 
to examine the significant of how the 
teachers spend their times in Teaching 
and Learning in the classroom. 

 

FIGURE 1: GENERAL CONCEPTUAL MODEL OF STUDY. 

  

 

 

 

 

 
 
 
 
Source: Adapted from Therese Hoff Macan (1994), Journal of Applied Psychology, Vol.79, No.3. 381-
391 

Significance Of The Study. 

Mackenzie (1990) promoted that  
time management is the thread running 
through almost all aspects of teaching 
— organizing the day, organizing the 
classroom, deciding how long and how 
often to teach various subjects, 
recording student progress, or keeping 
time-consuming behavior problems to 

a minimum. According to Juahir 
Mondakir (1998), Teachers also need 
to bear in mind that pupils are their 
main consumers and teaching is their 
core business. Pupils only have so 
much time in the classroom. So, 
effective use of classroom time begins 
with efficient classroom organization 
and management. Therefore, the 
findings of the study would be helpful 

CLASSROOM TEACHING & 
LEARNING TIME 
MANAGEMENT

POST-DELIVERY TIME 
MANAGEMENT 

(PostDTM)

DELIVERY OF LESSON 
TIME MANAGEMENT 

(DTM) 

PRE-DELIVERY 
TIME MANAGEMENT 

(PreDTM) 
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in: providing readers with a 
comprehensive understanding of 
managing time in classroom. 
 
Time management concept and 
research. 
Time management is “not about time 
in abstract; it’s about what we can 
accomplish with time.” Getting control 
of our time means facing up to the fact 
that we are usually the problem, not 
someone else. It means changing well 
established habits. He asserts that 
almost all the solutions to time 
management problems are simple; 
what is not simple is the self-discipline 
to actually carry them out (Mackenzie 
(1990:25). 

Time management as essentially 
self-management and it demands 
discipline, but a discipline that is 
reinforced by habit. Good habits help 
ensure that a well-organized approach 
is brought to bear consistently on the 
way one plans and woks. The way that 
people plan their time and how they 
implement the details of what they do 
determine the success of their time 
management (Forsyth 1995).  

Besides, time management is 
actually a personal form of scheduling. 
According to them, managers who use 
their time effectively know what 
activities they want to accomplish, the 
best order in which to do them, and 
when they want to complete those 
activities (Robbins & Coulter 1996). 
 
Time Management Concept And  
Research in School. 
Ian Nelson (1995) views that teachers 
have never been under so much 
pressure to manage their time 
efficiently as they are today. The pace 

and extend of recent changes have 
brought so much extra work that most 
teacher complaint that there are no 
longer enough hours in the day to do 
their job properly. Then he added that 
teacher must be familiar with National 
Curriculum requirements and all the 
revisions and statutory requirements 
for assessment, recording and 
reporting. This is on top of:  (1) 
Teaching five hours or so each day (2) 
Preparing the work (3) Marking (4) 
Mounting and displaying work (5) 
Keeping accurate records of both 
subject coverage and pupil 
achievement (6) Attending staff 
meeting, parent’s meeting, cluster 
meetings (7) Attending courses and 
workshops (8) Administering a 
department of curriculum area. 
 
Besides, Nelson also regards all 
teachers want to provide the best 
possible education for their pupils and 
it stands to reason that tired and 
overworked teachers are less effective 
than those with stronger time-
management skills who are not as tired 
and overworked. Time management 
does pay dividends in terms of 
improving standards of achievement in 
the classroom. The more organized and 
effective you are, the more your pupils 
learn and the better the results the 
school achieves. 
 
Theoretical Model Of The Study. 
 

The literature research provides 
basics and substructures for the 
understanding of PreDTM, DTM and 
PostDTM. Adapted and modified from 
Therese Hoff Macan (1994), the study 
develops a theoretical model as in 
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CLASSROOM 
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CONCLUSION 
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REINFORCEMENT 

figure 2. The model basically shows 
how the three elements in managing 
time in classroom can also be 

concentrating into other nine important 
elements.

 
Figure 2: Model of the Study. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Source: Adapted and modified from Therese Hoff Macan (1994), Journal of Applied Psychology, 
Vol.79, No.3. 381-391 
 
Findings on Time Management. 
 

Hence, there are many studies 
were conducted before as to find out 
the using of time by teachers. One of 
the researches was conducted by Evans 
L. et al (1994). They had established a 
number of research studies at Warwick 
University, primarily examining the 
relationship of the changes set in train 
by the Education Reform Act 1988 to 
teachers’ work. Most of the findings 
from these studies are reported in the 
other two books in this series (Primary 
Teachers at work and Secondary 

Teachers at work) and are based on 
quantitative evidence about the use of 
teachers’ time. This book reports and 
analyses interviews with some of the 
teachers conducted in 1991 within the 
intention to find out what perceptions 
the teachers had of the implementation 
process in which they were engaged 
with a main motivation was intellectual 
curiosity.  

Besides, a later survey by Her 
Majesty Inspectorate (HMI) was called 
The Implementation of The National 
Curriculum in Primary Schools (1991). 
In this survey it was reported that time 
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allocation to the curriculum was 
causing difficulties. In general, 
teachers were working hard to deliver 
the national curriculum but anxieties 
about assessment and recording and 
about time to fulfill requirements and 

responsibilities were still high. Even 
the teachers who were the most 
effective at class management were 
finding it difficult to create enough 
time for observation, assessment and 
intervention.  

 
Research Framework. 
 

In this study, the researcher used a 
Malay translation of the questionnaire 
that developed by the researcher 
herself. The questionnaire consists of 
classroom environment, self-

management, Teaching-Aid 
Management, Planning and goals and 
Communication. The 30 items were 
grouped into the five categories as 
shown in Table 3.2.    

 
Table 3.2: Items Categorization of the Questionnaire. 
Time Management 
Scale Category 

Number of Items Items 

 
Classroom environment 
 
Self-management  
 
Teaching-Aid 
Management 
 
Planning and Goals 
 
Communications 
 
 
 
Total survey 
 

 
3 
 
3 
 
4 
 
 
4 
 
17 
 
 
 
31 

 
2, 8, 11 
 
3, 6, 9 
 
4, 5, 7, 10 
 
 
1, 13, 20, 31 
 
12, 14, 15, 16, 17, 18, 19, 
21, 22, 23, 24, 25, 26, 27, 
28, 29, 30  

 
The questionnaire was used to 

assess how primary school teachers 
manage their time in classroom. 
Respondents were asked to read each 
item on the questionnaires and then 
rate, on a Likert-type scale consisting 
of 1 = Never, 2 = Rarely, 3 = 
Sometimes, 4 = Very Often, and 5 = 

Always, how often they practice a 
particular time management principle. 
The mean scores of each five scales 
categories would indicate roughly how 
often teachers practice time 
management principles under the 
respective scale categories. 
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Results And Discussion. 
 
Demographic Background 
 
Table 1:  Demographic Background of Respondents. 

ITEMS Frequency % 

Gender: 
Male 
Female 

 
32 
58 

 
35.6 
64.4 

Age: 
26 – 35 
36 – 40 
41 and above 

 
48 
22 
20 

 
53.3 
24.4 
22.2 

Qualification: 
Graduates 
Non – graduates 

 
51 
39 

 
56.7 
43.3 

Teaching Experiences: 
0 – 1 year 
2 – 5 years 
5 – 10 years 
More than 10 years 

 
11 
19 
20 
40 

 
12.2 
21.1 
22.2 
44.4 

Status of Employment: 
In – service 

 
90 

 
100 

Gred: 
DG 58 – DG 52 
DG 48 – DG 41 
DGA 38 – DGA 32 
DGA 29 

 
1 
46 
26 
17 

 
1.1 
51.1 
28.9 
18.9 

Have attended any course on time 
management? 
Yes 
Never 

 
41 
49 

 
45.6 
54.4 

 
Begins the table is the frequencies 

and the percentage of male and female 
teachers that response to the 
demographic questions of 
characteristics. The majority of the 
government servant in the education 
sector nowadays had conquered by 
female (64.4%) as the teaching skill 
was familiar with the feminine 
character. While the male is 32 
respondents equal to 35.6%.  

Amongst them, majority of the 
respondents were within the range of 
26 to 35 years which comprise of 48 
respondents with 53.3%. This number 

had represented the young generation 
of teachers and consist of newly posted 
teacher and newly confirmed teacher 
whereby fresh graduated from the 
universities or Teaching Institute all 
over the country. However, according 
to this table also, the minimum total of 
age of the respondents was within the 
range of 41 and above years which was 
comprised of 22.2% only. This number 
consists of those novice and expert 
teachers that had trained for the past 
years. Besides, qualification of the 
respondents showed where the 
graduates were conquering the table 
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with 51 respondents comprised of 
56.7%. As far as the Malaysian 
government concerned, Ministry of 
Education had promoted teacher who 
non-graduates to further study to the 
level of graduates as to fulfill the 
qualification of teaching in the world 
standard. 

In experiences of teaching, 
showing the number of teachers that 
had so many years of teaching 
experiences in the respective school. 
Even though the numbers of ‘young’ 
teacher were dominating the survey, 
they were experienced enough in the 
field of teaching compare to the 11 
respondents within the range of 0 – 1 
year of teaching comprised of 12.2%. 
Next, it’s shown that all the 
respondents that participated in the 
survey were all-trained teacher and still 
in-service. This means that there is 
none respondent that still in-training 
participated in the survey. 

Besides, clearly stated here that 
gred within the range DG41 – DG48 
had dominantly participated in the 
survey which comprised of 46% of the 
respondents. This number parallel with 
dominant item in table 4.3 that shown 
the qualification of the respondents 
which among the graduates. Lastly, the 
last characteristic of the demographic 
item is the question related to the time 
management courses either 
respondents had attend any courses or 
not before participating the survey. 
Clearly stated that the number of those 
who attended and never attended time 
management courses were 8 
respondents in different. This indicates 
that there are teachers that still do not 

ever attend any time management 
courses. 

 
Classroom Environment. 
  
Research Question number 1: Do the 
teachers’ aware with the organization 
of the classroom? 

 
Answering this question, researcher 
intends to examine the awareness 
among teachers about the organization 
of their classroom generally. This 
organization of classroom is 
considered as the cleanliness, tidiness 
and students feel comfort to be in the 
classroom and furthering the lesson of 
the day. To answer this question as 
shown in table 2, the total scaling of 
teachers’ time management in this 
‘Classroom Environment’ items 
categorization. The overall result is 
positive with the average mean is 
4.011. Item 1 and 3 are the highest 
mean with 0.006 in different compare 
to the second item is the below of the 
average mean (3.16). 
 As in the first item, respondents 
always make sure their classroom in 
neat and tidy (4.41), while in the 
second item, respondents seems 
sometimes rearrange pupils seating 
twice a month (3.16). And in the last 
item, respondents agree in always care 
about their pupils’ safety and feeling 
comfort in the classroom (4.47).   
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Table 2: Classroom Environment Scores. 
 

Items Never 
(%) 

Rarely 
(%) 

Sometimes 
(%) 

Very 
often 
(%) 

Always 
(%) 

Mean 
 

Standard 
Deviation 

1. I will make 
sure my 
classroom is 
neat and tidy 
 

nil 2 
(2.2) 

3 
(3.3) 

41 
(45.6) 

44 
(48.9) 4.41 0.669 

2. I will 
rearrange 
students' 
seating twice 
a month 
 

6 
(6.7) 

12 
(13.3) 

42 
(46.7) 

22 
(24.4) 

8 
(8.9) 3.16 0.993 

3. I do care 
about my 
pupils' safety 
and comfort 
in classroom 
 

2 
(2.2) nil 9 

(10.0) 
22 
(24.4) 

57 
(63.3) 4.47 0.851 

Average 
Mean      4.011 - 

 
SELF – MANAGEMENT  
 
Research Question number 2. Do the 
teachers spend their allocated time by 
preparing themselves physically and 
mentally before entering the 
classroom? 
 
Answering this question, researcher 
intends to examine the awareness 
among teachers about their physical 
appearance and their awareness in time 
during teaching. This self management 
is considered as teacher’s dress up to 
school, appearing with complete attire 
of work and being early to go to 
school. Showing in table 3 below is the 
total scaling of teachers’ time 
management in this ‘self management’ 
items categorization. The overall result 
is positive with the average mean is 
4.222. Item 3 is the highest mean with 
4.60, besides, item 2 is the lowest 
mean with 3.96 which is below of the 
average mean. 

 As in the first item, teachers 
very often to wear attractive and nice 
attire to school (4.11) while in the 
second item, teachers almost very 
often again (3.96) to wear complete 
with the watch and name tag. Besides 
in third item, teacher always come to 
school early before the class begins 
(4.60).  
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Table 3: Self Management Scores. 
 

Items Never 
(%) 

Rarely 
(%) 

Sometimes 
(%) 

Very 
often 
(%) 

Always 
(%) 

Mean 
 

Standard 
Deviation 

1. I will wear 
attractive and 
nice attire to 
work 
 

1 
(1.1) 

3 
(3.3) 

12 
(13.3) 

43 
(47.8) 

31 
(34.4) 4.11 0.841 

2. I wear nice 
attire 
complete 
with my 
watch and 
name tag 
 

1 
(1.1) 

4 
(4.4) 

22 
(24.4) 

34 
(37.8) 

29 
(32.2) 3.96 0.923 

3. I come to 
school before 
the bell 
rings. 
 

nil 2 
(2.2) 

7 
(7.8) 

16 
(17.8) 

65 
(72.2) 4.60 0.731 

Average 
Mean      4.222 - 

 
TEACHING AIDS 
MANAGEMENT 
 
Research Question number 3. Do the 
teacher spend their allocate time 
preparing teaching aids before 
entering the classroom? 
 

Answering this question, 
researcher intends to examine the 
awareness among teachers about their 
preparation in making teaching aids 
before entering the classroom. This 
teaching aids management is 
considered as how teacher consume 
their time before entering classroom in 
making teaching tools and how they 
can spend their time without disturbing 
teaching hour. Showing in table 4 
below is the total scaling of teachers’ 
time management in this ‘self 
management’ items categorization. 
The overall result is neutral with the 
average mean is 3.236. Whereas item 3 
is the highest with mean 3.59 compare 

to the lowest item that is item 4 with 
mean 2.94.  

In the first item, showing that 
some teacher sometimes producing 
new teaching-aids before entering 
classroom (3.23). This indicates that 
many of them prefer to recycle the 
previous teaching tools among 
themselves. While in the second item 
showed that teacher still sometimes are 
prefer to have an attractive and 
understandable teaching aids in their 
teaching even it takes time to be 
prepared (3.18). This indicates those 
teachers are not willing to sacrifice 
their time to prepare attractive and 
understandable teaching tools in order 
to make pupils more understand the 
lesson. The third item discovered that 
teacher very often kept their teaching 
tools in school rather than bring it 
home (3.59). The last item in this 
category discovered that teachers 
sometimes take turns with their 
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colleague in making new teaching tools (2.94). 
 
Table 4: Teaching – Aids Management Scores. 
 

Items Never 
(%) 

Rarely 
(%) 

Sometimes 
(%) 

Very 
often 
(%) 

Always 
(%) 

Mean 
 

Standard 
Deviation 

1. I will 
produce new 
teaching-aids 
before entering 
classroom 
 

1 
(1.1) 

6 
(6.7) 

56 
(62.2) 

25 
(27.8) 

2 
(2.2) 3.23 0.654 

2. I prefer to 
have an 
attractive and 
understandable 
teaching aids 
in my teaching 
even it takes 
time to be 
prepared. 
 

nil 16 
(17.8) 

47 
(52.2) 

22 
(24.4) 

5 
(5.6) 3.18 0.787 

3. I keep my 
teaching aids 
in school 
 

3 
(3.3) 

3 
(3.3) 

35 
(38.9) 

36 
(40.0) 

13 
(14.4) 3.59 0.898 

4. I take turns 
with my 
colleague to 
make new 
teaching aids 
 

7 
(7.8) 

19 
(21.1) 

36 
(40.0) 

28 
(31.1) nil 2.94 0.916 

Average 
Mean      3.236 - 

 
 
PLANNING AND GOALS. 
 
Research Question number . Do the 
teachers spend their allocated time 
completing their lesson plan for that 
period? 
 
Answering this question, researcher 
intends to examine the awareness 
among teachers about their planning 
before, during and after the process of 
teaching and learning. This planning 
and goals considered as how teachers 

plan and divided their time 
appropriately in order to achieve main 
objectives or goals at the end of the 
lesson. Showing in table 5 below is the 
total scaling of teachers’ time 
management in this ‘planning and 
goals’ items categorization. The 
overall result is almost positive with 
the average mean is 3.983. Item 1 is 
the highest with 4.28 mean compared 
to the lowest item with 3.70 in item 4. 
 In the first item, with the mean 
4.28, some of the teachers very often 
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having clear idea of the aim at the end 
of the lesson (46.7%), however, some 
of them always prepare themselves 
with the goals that need to achieve by 
the pupils at the end of the lesson plan 
(42.2%). Meanwhile, in second item, 
with mean 4.23, 44.4% teachers very 
often relate current lesson with the 
previous lesson, meanwhile 41.1% 
were always do so. In the third item, 
with mean 3.72, 51.1% teachers were 
very often keep looking to the watch as 
to know the time as to make sure their 

planning will be deliver as planned 
before. Meanwhile, 31.1% teachers 
sometimes do aware with the time 
running during the teaching and 
learning process. In the forth item, 
with the mean 3.70, 52.2% teachers 
agree that they very often in marking 
pupils' work at least two days after the 
exercise. Meanwhile, 28.9% teachers 
sometime mark pupils’ work at least 
two days; otherwise, they will mark it 
only after few days.  

 
Table 5: Planning and Goals Scores. 
 

Items Never 
(%) 

Rarely 
(%) 

Sometimes 
(%) 

Very 
often 
(%) 

Always 
(%) 

Mean 
 

Standard 
Deviation 

1. I do have a 
clear idea of 
the aim at the 
end of the 
lesson 
 

nil 3 
(3.3) 

7 
(7.8) 

42 
(46.7) 

38 
(42.2) 4.28 0.750 

2. I will relate 
today's lesson 
with the 
previous 
lesson 
 

nil 3 
(3.3) 

10 
(11.1) 

40 
(44.4) 

37 
(41.1) 4.23 0.780 

3. I look at 
the time 
during 
teaching to 
make sure 
everything 
will be 
delivering as 
planned. 
 

1 
(1.1) 

3 
(3.3) 

28 
(31.1) 

46 
(51.1) 

12 
(13.3) 3.72 0.779 

4. I do mark 
pupils' work 
at least 2 days 
after the 
exercise. 
 

nil 6 
(6.7) 

26 
(28.9) 

47 
(52.2) 

11 
(12.2) 3.70 0.771 

Average 
Mean      3.983 - 
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COMMUNICATIONS. 
 
Research Question number 5. Do the 
teachers spend their allocated time in 
communicating with the student in the 
classroom? 
 
Answering this question, researcher 
intends to examine the awareness 
among teachers about their 
communication and interaction with 
students in the classroom. This 
communication and interaction 
described how teachers manage their 
time appropriately in between of lesson 
to communicate and interact with 
pupils. Showing in table 6 below is the 
total scoring of teachers’ time 
management in this ‘communication’ 
items categorization. The overall result 
is positive with average mean is 4.083. 
The highest mean is item 5 with 4.69. 
The second highest mean is item 6 
with 4.51. Next is item 4 as the third 
rank of highest mean with 4.44, 
followed by item 14 with 4.40, item 11 
with 4.26 and item 13 with 4.23. 
Meanwhile in the seventh rank is item 
9 with 4.17, followed by item 3 with 
4.16 and item 10 with 4.09. Next is 
Item 2 with mean 4.06 in the tenth rank 
and followed by item 7 with 3.98, item 
1 with 3.90, item 17 with 3.82, item 8 
with 3.82 and item 12 with 3.73. The 
second lowest item is item 16 with 
3.60 and the lowest item is item 15 
with 3.56.    
 In the first item, most of the 
teachers very often start their lesson 
with set induction (51.1%) meanwhile 
24.4% teachers sometimes do so. 
Besides, in the second item, only 
46.7% teachers very often start the 
lesson with; asking questions, showing 
pictures, telling a story, and then 
talking about the current lesson. 
Meanwhile in the third and forth 
items, 57.8% teachers very often give 
compliments to pupils during lesson 

and 57.8% teacher always move 
around the classroom rather than 
sitting on chair. 
 In the fifth and sixth items, 
74.4% teachers always make sure 
pupils hear their voice clearly during 
giving instruction and teaching and 
62.2% teachers always make sure 
pupils pay attention during lesson. 
Meanwhile in item number seven and 
eight, 57.8% teachers very often 
asking pupils about value of the lesson 
that relate with the previous lesson and 
62.2% teachers very often let pupils 
enjoy their teaching activities during 
the lesson.  
 Moreover, in ninth and tenth 
items, 58.9% teachers very often 
asking pupils at the end of the lesson 
about main points that were delivered 
and 60% teachers very often encourage 
my pupils to ask questions after the 
lesson. Furthermore, in eleventh and 
twelfth items, 52.2% teachers very 
often act as a facilitator or advisor to 
pupils and 56.7% teachers also very 
often join the group discussion and 
become the 'co-communicator' in the 
activity.  
 In addition, in items number 
13, 14 and 15, showing that 47.8% 
teachers very often interact with pupils 
to ensure pupils understand what the 
exercise requires them to do, besides 
48.9% teacher always monitor and 
observe the classroom while pupils are 
doing the activity or exercise in the 
classroom, and about 44.4% teachers 
very often assigned role-play, 
discussion and problem-solving 
activities to pupils. Moreover in items 
number 16 and 17, 46.7% teachers 
very often instruct the class to do the 
exercise with a partner or in a group of 
pupils; meanwhile 53.3% teacher very 
often let pupils communicate among 
them in order to finish the exercise 
given.  
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Table 6: Communication Scores. 
 

Items Never 
(%) 

Rarely 
(%) 

Sometimes 
(%) 

Very 
often 
(%) 

Always 
(%) 

Mean 
 

Standard 
Deviation 

1. I start my lesson 
with set induction to 
make my pupils 
ready and happy 
throughout the 
lesson. 
 

nil 3 
(3.3) 

22 
(24.4) 

46 
(51.1) 

19 
(21.1) 3.90 .765 

2. I start the lesson 
with; asking 
questions, showing 
pictures, telling a 
story, and then 
talking about the 
lesson of the day. 
 

nil 3 
(3.3) 

17 
(18.9) 

42 
(46.7) 

28 
(31.1) 4.06 .798 

3. I do give 
compliments to 
pupils during lesson. 
 

nil 4 
(4.4) 

6 
(6.7) 

52 
(57.8) 

28 
(31.1) 4.16 .733 

4. I'm not only 
standing up in front 
of the classroom but 
also walking 
around. 
 

nil 2 
(2.2) 

8 
(8.9) 

28 
(31.1) 

52 
(57.8) 4.44 .751 

5. I will make sure 
my students hear my 
voice clearly 
 

nil 2 
(2.2) 

1 
(1.1) 

20 
(22.2) 

67 
(74.4) 4.69 .612 

6. I will make sure 
my students pay 
attention during 
lesson. 
 

nil 2 
(2.2) 

6 
(6.7) 

26 
(28.9) 

56 
(62.2) 4.51 .723 

7. I will ask student 
about value of the 
lesson that relate 
with the previous 
lesson. 
 

nil nil 20 
(22.2) 

52 
(57.8) 

18 
(20.0) 3.98 .653 

8. I let my pupils 
enjoy my teaching 
activity during the 
lesson 
 

4 
(4.4) 

4 
(4.4) 

11 
(12.2) 

56 
(62.2) 

15 
(16.7) 3.82 .919 

9. I will ask students 
about main points 
that were delivered 

nil nil 11 
(12.2) 

53 
(58.9) 

26 
(28.9) 4.17 .623 
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by me at the end of 
the lesson. 
 
10. I will encourage 
my pupils to ask 
questions after the 
lesson. 
 

nil 2 
(2.2) 

11 
(12.2) 

54 
(60.0) 

23 
(25.6) 4.09 .681 

11. I will act as a 
facilitator or advisor 
to my pupils and 
help them when it is 
necessary. 
 

nil 2 
(2.2) 

7 
(7.8) 

47 
(52.2) 

34 
(37.8) 4.26 .696 

12. I will join the 
group discussion 
and become the 'co-
communicator' in 
the activity. 
 

nil 7 
(7.8) 

21 
(23.3) 

51 
(56.7) 

11 
(12.2) 3.73 .776 

13. To ensure my 
pupils understand 
what the exercise 
requires them to do, 
I interact with them. 
 

nil 4 
(4.4) 

7 
(7.8) 

43 
(47.8) 

36 
(40.0) 4.23 .780 

14. I will monitor 
and observe the 
classroom while my 
pupils are doing the 
activity or exercise. 
 

nil 2 
(2.2) 

4 
(4.4) 

40 
(44.4) 

44 
(48.9) 4.40 .684 

15. Basically, the 
activities assigned 
by me are role-play, 
discussion and 
problem-solving 
activities. 
 

1 
(1.1) 

6 
(6.7) 

34 
(37.8) 

40 
(44.4) 

9 
(10.0) 3.56 .809 

16. Usually, I 
instruct the class to 
do the exercise with 
a partner or in a 
group of pupils. 
 

nil 6 
(6.7) 

33 
(36.7) 

42 
(46.7) 

9 
(10.0) 3.60 .761 

17. In order to finish 
the exercise given, I 
let my pupils to 
communicate 
among them. 
 

nil 4 
(4.4) 

23 
(25.6) 

48 
(53.3) 

15 
(16.7) 3.82 .758 

Average 
Mean      4.083 - 
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DISCUSSION, 
RECOMMENDATIONS AND 
CONCLUSIONS 
 
This chapter presents the summary of 
the study and outlines the major 
findings of the research work. 
Generally, this chapter discovers the 
implication of the study, limitation and 
guidance for future research. Besides, 
there will be a discussion in this 
chapter on the objectives that acquired 
from the results. Furthermore, based on 
the result of the findings, some 
suggestion, recommendation and 
several limitations were offered in this 
chapter in order to give a platform and 
as a medium to the teachers’ to manage 
their time allocated appropriately. This 
effort is hope to be a stepping stone to 
the self – improvement to the teachers 
generally and to the Ministry of 
Education of Malaysia specifically. 
 
Summary of the Study 
 
The outcome or aimed of any teaching 
process had to be measurable so that 
the emphasis on behaviorism reflected 
the instrumental rationality of the 
period. If teachers could understand 
how the learning process occurred they 
could endeavor to ensure that their 
activity was efficient and achieved the 
predetermined outcomes. 
Consequently, the more teachers 
understand processes of reinforcement 
in learning, the more effective their 
teaching might become so that they 
achieve their specified objectives. 
Peter Jarvis (2006) claimed that 
Skinner believed that teaching is the 
technology in which we can ‘deduce 
programs, scheme and methods of 
instructions.  
 Therefore, time management, 
lessons and teaching materials could be 

designed that provided the type of 
reinforcement necessary to achieve the 
predetermined outcomes, that could 
then be measured either by behavioral 
change or by examination or 
assessment of the knowledge. Despite 
of aforementioned statement, several 
studies belief that teachers need to 
arrange and manage their times 
appropriately within the required 
standards that has been analyzed from 
the previous research as goal or the 
objectives of learning cannot be 
achieved without wise management of 
time (Peter Jarvis, 2006). Supervising 
good time management is the 
important element to the teachers to 
precisely distributed their hours and 
minutes between preparation (pre-
DTM), during the teaching (DTM) and 
after the lesson (post-DTM). Time 
management now consider as the pre-
requisite to the new teacher as part of 
the teaching course in order to develop 
teachers’ time management in work 
generally and in classroom 
specifically.  
 In the view above, the main 
objective of this study was to evaluate 
quantitatively the management time in 
classroom and to examine teacher’s 
percentage of time spends for teaching 
and learning in the classroom collected 
in the respective school using a 
particular instruments that is believed 
to be steadfast in creating reliable 
results and findings which can be used 
as a term of reference for further 
improvement as well as providing a 
kind of contribution to the problem of 
managing time among teachers 
generally beside in classroom 
specifically. This current study 
measured the perceptions of 90 
teachers on their time management in 
their classroom using a self-created 
instrument by the researcher herself. 
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The data was collected once on July 
2010. Time management scores were 
explained in various of demographic 
variables such as gender, age, 
qualification, teaching experience, 
status of employment, Grad of working 
and course of time management.  
 Data collected in the study was 
analyzed using a variety of statistical 
procedures including descriptive 
statistics, frequencies, range and mean 
as appropriately designed. These 
statistical procedures were facilitated 
using the SPSS software version 11 for 
Windows.  
 
 
Summary and Discussion of 
Findings. 
 
At this phase, before the main point of 
the study can be discover, a concise 
and exact summary and discussion of 
the finding should be represent. This 
will make sure that the findings of this 
study will reach at the bottom of the 
purpose and objectives presents earlier. 
The objectives of the study include: (1) 
To measure the management of time 
by teachers in Sekolah Kebangsaan 
Sungai Pelong according to the 5 
scales of categories: (a) Classroom 
environment, (b) Self-management, (c) 
Teaching Aids management (d) 
Planning and Goals, (e) 
Communications. (2) To examine 
teachers’ of time spends for teaching 
and learning in classroom in three 
sections of teaching and learning 
process in classroom. (Pre-DTM, 
DTM, Post-DTM) and (3) To examine 
the significant of how the teachers 
spend their times in teaching and 
learning in the classroom. The analyses 
of findings were made in accordance to 
5 scales of teachers’ time management 
categories as follows:   
  
Classroom management  
 

The result show that the majority of the 
teachers “very often” make sure their 
classroom are in neat and tidy, safe and 
comfortable and they rearrange pupils 
seating twice a month. This indicates 
that the teachers believe in having 
good condition and comfort classroom 
were the important reason to have 
good feedback of response from the 
pupils towards the lesson. However, 
some of the teachers can still improve 
their classroom management 
physically by putting the cleanliness as 
one of the important element in the 
process of teaching and learning. Some 
of them also can start to rearrange 
pupils seating in classroom twice a 
month.  
 
Self management   
 
According to the Self Management 
scale category, many of the teachers 
“very often” preparing and dressing 
themselves appropriate and properly to 
school. The results indicate that many 
of the teachers appreciate time besides 
use it well and they try to do the best in 
their prime work. They also take an 
appearance as the important elements 
in order to attract pupils’ attention in 
classroom. However, there are teachers 
that still don’t appreciate time even 
don’t use it well. They still came late 
to school and didn’t wore their watch 
and name tag as part of the government 
servant attire. Wearing watch is one of 
the indication of appreciating time and 
do alert with the time every time. They 
still can improve themselves by 
preparing the lists of needs before 
come to school and entering the 
classroom.  
 
Teaching Aids Management. 
 
With regard to the teachers’ time 
management applied to Teaching Aids 
Management, many of the teachers 
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“sometimes” care about their teaching 
tools.  
 
Planning and Goals 
 
The result also shown that many of the 
teachers “sometimes” plan their lesson 
and also “sometimes” reaching their 
goals at the end of the lesson in the 
Planning and Goals scale category. 
This implies that many of the 
principals are not very concerned about 
planning and emphasize goals and 
objectives, which actually can help 
them to use time effectively.  
 
Communications 
 
With regard to the Communication 
scale category, many of the teachers’ 
“very often” communicate well with 
their pupils in the classroom. This 
indicates that teachers’ try as best as 
their can to communicate with the 
pupils in the classroom or stimulate 
their pupils to communicate with them 
as to create two ways communications 
of interaction in classroom. This is a 
positive reaction that shown by the 
teachers in order to create good climate 
of teaching and learning process. The 
communications among teachers and 
pupils are basically about the previous 
lessons and the activities during the 
lesson in the classroom. However, still 
there are teachers that can improve 
their time management in 
communicating with pupils in 
classroom especially in the activities 
assigned in the classroom such as role-
play, discussion and problem-solving 
activities.   
 

RECOMMENDATIONS 
Based on the findings of this study, the 
researcher wishes to make the 
following recommendations: (1) Future 
researcher who intend to use the 
instruments may wish to modify some 
of the items especially part 1 question 
number 8, which should put “I will 
rearrange students seating” only rather 
than continue with “twice a month”.   
(2) Study should prolong with the 
‘Pilot Test’ as to make this study more 
high reliability coefficient. Such study 
also should examine whether there is 
any correlations between time 
management and experience of 
teaching. (3) A similar study should be 
conducted on teachers in Secondary 
Schools or High Schools in all over 
Selangor. The findings of the study 
would provide more information on the 
trends in time management among 
teachers in various levels of schools. 
(4) Studies should also be conducted to 
ascertain the correlations between 
students’ achievement and teachers’ 
time management since this study only 
focused on frequently the teachers 
practice each time management in 
classroom. 
 
CONCLUSION 
In conclusion, the findings of this 
study help to reveal the trends time 
management among primary school 
teachers in Sekolah Kebangsaan 
Sungai Pelong, Sungai Buloh 
Selangor. This study also provides 
some contrast findings of similar 
studies on the principals time 
management, in which the results thus 
far, have been found to be 
inconclusive. 
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ABSTRAK: Pengurusan kewangan memainkan peranan yang penting dalam 

menentukan kejayaan atau kegagalan sesebuah organisasi. Kewangan organisasi perlu 

diuruskan dengan baik supaya sumber kewangan yang diperolehi dapat dibelanja dan 

diurus mengikut prosedur yang betul. Dalam konteks sekolah, pematuhan tatacara 

pengurusan kewangan sekolah adalah penting untuk memastikan sekolah 

memperoleh ”Sijil Audit Tanpa Teguran”. Sekolah yang mencapai tahap kepatuhan 

akan mendapat laporan audit memuaskan dan boleh dipertingkatkan lagi. Justeru, 

kajian ini bertujuan mengenalpasti bentuk kepatuhan dan faktor-faktor yang 

menyebabkan berlakunya kepatuhan pengurusan kewangan sekolah dalam kalangan 

pengetua di SMK harian di negeri Kedah. Kajian ini menggunakan pendekatan 

kualitatif. Data kajian diperolehi melalui analisis dokumen iaitu Laporan Penyata 

Audit Sekolah 2011 dan dokumen berkaitan pengurusan kewangan sekolah daripada 

Kementerian Kewangan Malaysia dan Kementerian Pelajaran Malaysia. Analisis 

Laporan Penyata Audit Tahunan Sekolah yang mendapat laporan memuaskan 

menunjukkan bahawa pengetua sebagai pengurus kewangan sekolah patuh terhadap 

peraturan-peraturan kewangan berhubung perolehan dan pembayaran, terimaan dan 


