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Bidang pendidikan dianggap faktor kritikal kejayaan
dalam rangka kita hendak mencapai status negara
maju dengan rakyatnya berpendapatan tinggi men-
jelang 2020. la merupakan penyumbang utama
pembanganun modal insan dan ekonomi negara.
Lantas bidang pendidikan diletakkan sebagai satu
elemen penting transformasi dalam GTP dan ETP. Sebagai satu
perancangan terancang kerajaan, ia bersifat inklusif yang merangku-
mi pelbagai bidang dan tahap pendidikan seperti pra-sekolah,
sekolah rendah dan menengah, pra-universiti, kolej vokasional/
politeknik, dan pendidikan di universiti. Pelancaran Pelan Pem-
bangunan Pendidikan 2013-2025 ialah pernyataan jelas tekad ke-

rajaan ke arah matlamat Malaysia pada alaf baru.

Melalui transformasi pendidikan diharap penambahbaikan drastik
pendidikan tercapai dalam masa 12 tahun akan datang agar sistem
pendidikan Kkita antara yang terbaik di dunia menjelang 2025. Pada
ketika ini kita harap dapat melahirkan generasi muda yakni golon-
gan modal insan alaf baru dari segi pegangan agamanya yang man-
tap, beretika, mahir dan cekap dalam pelbagai kerjaya, pengamal IT
dalam segala urusan kerja dan komunikasi, berfikiran kreatif dan
inovatif, tegas dan efektif dalam kepimpinan dan membuat kepu-

tusan serta bersifat patriotik terhadap negara kita Malaysia.

Saya ingin mengucapkan terima kasih dan setinggi-tinggi penghar-
gaan kepada pihak penganjur iaitu Majlis Dekan Pendidikan IPTA
istimewanya Universiti Islam Antarabangsa Malaysia selaku tuan
rumah. Terima kasih kerana menjemput saya. Di kesempatan ini
juga, saya ingin mengalu-alukan kehadiran semua pihak ke seminar
ini dan berharap perjumpaan kita dapat memperkukuhkan sila-
turrahim sesama kita serta dapat mencapai objektif-objektif seminar
ini. Insya Allah.

Yang Berhormat Dato’ Seri Idris Bin Jusoh
Menteri Pendidikan Il



Pendidikan ialah jantung pembangunan
ummah. Matlamat pendidikan adalah un-
tuk melahirkan insan yang boleh mening-
katkan kualiti diri dan memberi sum-
bangan vyang positif untuk komuniti,
masyarakat dan negara. Melalui pendidi-
kan yang holistik generasi muda dipupuk
dan dibimbing agar mencapai kecemer-

langan dalam mencari makna ihsan yang hakiki.

Pelan Pembangunan Pendidikan Malaysia 2013-2025 ialah
dokumen Kementerian Pendidikan Malaysia yang dihasilkan
secara teliti dan professional untuk mencapai taraf pendidikan

yang unggul dan terbaik bagi Malaysia pada hari muka.

Salah satu peranan pendidikan adalah untuk menyelesaikan
masalah. Dalam pendidikan, kita hadapi apa yang kita tahu,
bagaimana nak tahu dan bagaimana menangani apa yang kita

telah tahu.

Bagaimanapun pendidikan diperingkat global kian berubah
secara dinamik kerana proses pendidikan itu sendiri bersifat
malar dan “constant.” Oleh yang demikian pendidikan perlu

bersifat tranformatif untuk menangani perubahan.

Transformasi bukanlah satu fenomena atau perancangan
manusia yang asing dalam ajaran Islam dan kehidupan ummat

manusia.

Diharap seminar ini memberi impak kepada transformasi pen-
didikan negara ini yang sedang menuju negara maju men-

jelang tahun 2020.
Prof. Dato’ Sri Dr. Zaleha Kamaruddin

Rektor, Universiti Islam Antarabangsa Malaysia (UIAM)



Proses globalisasi sangat ketara mempengaruhi sistem
pendidikan sejagat masa Kkini dari pelbagai sudut -- ba-
hasa pengantar sekolah-sekolah dengan Bahasa Ingger-
is sebagai bahasa antarabangsa, penggunaan teknologi
maklumat dalam pendidikan, kepentingan kemahiran
insaniah, dan ranking sejagat antara institusi-institusi
pendidikan tinggi di dalam mahupun di luar negara.
Sudah tentu setiap negara perlu berhadapan dengan
arus perubahan ini untuk terus relevan. Justeru perlulah
digembeleng segala tenaga dan buah fikiran bagi menghasilkan satu pelan
pendidikan yang mampu mengatasi pengaruh negatif globalisasi dan se-
terusnya memacu kearah transformasi pendidikan negara secara menye-
luruh dengan cekap dan berkesan. Dalam konteks negara kita, Pelan
Pembangunan Pendidikan Malaysia (PPPM) (2013-25) telah pun dirangka
dan harus dilaksanakan dalam tiga gelombang. Gelombang pertama telah
pun bermula dan terdapat beberapa isu yang harus ditangani bagi kelicinan
perlaksanaan. Maka atas kesedaran inilah tema “Memacu Pelan Transfor-
masi Pendidikan” dipilih.

Seminar Kebangsaan Majlis Dekan Pendidikan Malaysia (MDPM) yang Ke-4
merupakan satu platfom atau medan bagi para sarjana, cendekiawan, pen-
didik dan pembuat dasar pendidikan seluruh negara membedah dan me-
meriksa PPPM (2013-25) supaya dapat memperkemas dan memastikan
pelaksanaannya yang lebih berkesan . Moga-moga seminar ini akan dapat
menghasilkan beberapa resolusi berbentuk strategi penyelesaian terhadap
isu-isu yang menghalang kelicinan dan keberkesanan pelaksanaan PPPM
di samping membantu mendalami pemahaman para hadirin tentang isu
pendidikan negara.

Saya mengalu-alukan kehadiran semua peserta yang berhimpun dalam
seminar yang ke-4 ini. Semoga Seminar Kebangsaan MDPM 2013 ini
dapat memperkaya dan menggugah akal dan rohani semua yang hadir.

Akhir kalam, saya ingin mengucapkan jutaan terima kasih kepada semua
Pengucaputama, ahli MDPM, pembentang kertas kerja, peserta dari pel-
bagai jabatan, agensi dan institusi dan khususnya kepada Pengerusi dan
Ahli Jawatankuasa Seminar Kebangsaan MDPM yang begitu komited untuk
memastikan kejayaan seminar ini. Semoga semua usaha ini akan diterima
oleh Allah S.W.T. sebagai amal jariah kita.

Sekian. Terima kasih.

Prof Rosnani Hashim
Dekan,

Institusi Pendidikan,UIAM i



Ingin saya mengucapkan ribuan terima kasih
kerana diberikan kesempatan untuk memberi
kata-kata aluan untuk buku program Seminar
Kebangsaan Majlis Dekan Pendidikan IPTA
2013.

Pada kali ini, Majlis Dekan Pendidikan IPTA
" dengan kerjasama Institut Pendidikan UIAM

(INSTED) telah berusaha untuk menganjurkan
Seminar Kebangsaan Majlis Dekan Pendidikan IPTA 2013
(MEDC 2013) dengan temanya “Memacu Pelan Transformasi
Pendidikan Negara”. Saya berpendapat tema ini sangat ber-
sesuaian dengan agenda transformasi pendidikan negara di ma-
na adalah menjadi matlamat akhir kita bahawa sistem pendidikan
negara akan menjelma standing dengan negara-negara maju
tetapi berasaskan acuan kita tersendiri. Sebagai pengerusi Maj-
lis Dekan Pendidikan IPTA semasa, saya sangat-sangatlah ber-
harap semua kertas kerja yang dibentangkan akan menghasilkan
dapatan-dapatan dan idea-idea baru yang mampu membantu
secara efisyen melonjak transformasi pendidikan negara ke arah
yang di tetapkan sebagaimana dalam Pelan Pembangunan Pen-
didikan Malaysia 2013-2025.

Seterusnya, ingin saya mengucapkan ribuan terima kasih kepada
INSTED, UIAM amnya dan ahli Jawatankuasa penganjur seminar
kebangsaan ini yang telah bertungkus-lumus untuk menjayakan
seminar ini. Akhir sekali, saya juga mengalu-alukan kedatangan
semua pembentang dan peserta seminar kerana tanpa tuan-tuan
dan puan-puan sekalian seminar ini tidak akan menjadi ken-
yataan.

Terima kasih.

Prof. Dato’ Dr. Abdul Rashid Mohamed
Pengerusi Majlis Dekan Pendidikan IPTA
Pusat Pengajian lImu Pendidikan
Universiti Sains Malaysia.



Sukacitanya ingin saya mengucapkan ribuan terima kasih kepa-
da Dekan Institut Pendidikan (INSTED), [IlUM kerana telah
menaruh kepercayaan serta keyakinan kepada saya sebagai
. pengerusi Seminar Kebangsaan Majlis Dekan Pendidikan IPTA

2013 Kali ke IV (MEDC 2013). Di samping itu juga , ingin saya
mengucapkan ribuan terima kasih kerana diberi kesempatan untuk menukilkan
sepatah dua kata dalam buku program seminar ini.

Sebagaimana maklum, objektif Majlis Dekan Pendidikan IPTA (dengan kerjasa-
ma INSTED) mengadakan seminar kebangsaan ini antara lainnya adalah untuk
menyediakan satu platform dalam usaha menjana idea-idea yang berkesan
bagi memperkemas dan memastikan pelaksanaan secara berkesan pelan

transformasi pendidikan negara.

Untuk memperincikan lagi objektif di atas, maka tema seminar pada tahun
2013 ini adalah “Memacu Pelan Transformasi Pendidikan”. Tema ini mampu
memandu para sarjana dan penyelidik memfokuskan pembentangan mereka

berdasarkan lima sub-tema seperti berikut:
e Kesamarataan akses kepada pendidikan berkualiti bertaraf antarabangsa,
e Profisiensi dalam Bahasa Malaysia dan Bahasa Inggeris bagi setiap murid,

e Melahirkan rakyat Malaysia dengan penghayatan nilai-nilai Islam dan uni-
versal,

e Transformasi keguruan sebagai profesion pilihan dan

e Merealisasikan penempatan kepimpinan berprestasi tinggi di setiap
sekolah.

Sebagai pengerusi seminar kebangsaan tahun ini, adalah menjadi harapan
Majlis Dekan Pendididkan IPTA supaya seminar ini dapat membuahkan hasil
demi faedah ummah dalam jangka masa yang panjang. Sukacita juga saya
mengucapkan selamat berseminar di Universiti Islam Antaranbangsa Malaysia
(UIAM) “Garden of Knowledge and Virtue”. Sebelum mengundur diri, izinkan
saya menyusun sepuluh jari memohon ribuan maaf bagi pihak diri saya serta
rakan-rakan lain dalam jawatankuasa seminar jika terdapatnya sebarang keku-
rangan dalam pengurusan perjalanan seminar ini. Yang buruk dan lemah itu
adalah datangnya daripada kami dan yang terbaik itu adalah datangnya da-

ripada Yang Maha Pencipta, Allah Subhanahuwataala.

Terima kasih.

Prof. Madya Dr. Hairuddin Mohd Ali
Pengerusi
Seminar Majlis Dekan Pendidikan IPTA 2013 (MEDC2013)
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“If you can’t measure it, you can’t manage it” Deming, (2010) and Drucker (2010),
(2006), (2009), Kaplan, (2009) and Patterson (2008) who said, “If you can’t measure it,
you can’t manage it. The above quotations are views from different authors who are
related to the research that is conducted on Nigerian University System (NUS) of
education. The structures and content of today’s educational system in Nigeria are
derived largely from the well acclaimed 1969 outcome of the curriculum conference
which provided the conceptual and doctrinal framework by which to build a true great
Nigeria. It thus metamorphosed or gave birth to the publication of the National Policy
on Education (NPE) of the Federal Republic of Nigeria and was launched in 1977; and
revised in 1981, 1998 and most recently, in 2004. The paper is to examine the construct
validity of the of the alternative QAEM NUC construct. The paper examined the
dimensionality of the model using CFAto checked the fitness of the data for the
alternative QAEM accreditation scale constructs for NUES. The paper employs a
quantitative approach to survey the alternative QAEM (SCON) parameters through the
process of validation that involve Confirmatory Factor Analysis. The finding
demonstrated that the Alternative QAEM accreditation scale construct for NUC
revealed that the threshold value recommended supported the sample of the data
collected.

Keywords: Alternative, NUC, QAEM, SCON, CFA

Introduction

The importance and the power of education is implied in the education motto “no child
is left behind and all children matter” (NPE, 1977). It is a highly philosophical
assumption whereby every Nigerian citizen should have equal opportunity in education
at all levels, irrespective of sex, age, and race, nationality, physical ability and political
or social status. However, the Nigerian Education System is generally conceptualized
not simply as the standard for cultural transmission but the main vehicle for
accelerating individual, community and national development. Education in general
and higher educational institutions in particular, are fundamental for the construction of
a knowledge economy and society in all nations (WORLD BANK, 1999). Nigeria has
put great efforts to promote the development of higher-education institutions,
including the promulgation of policies such as Mass Education for the country; the
seven-point agenda for which the education sector received the second highest budget
allocation; Girl Child Education, Vision 2015; introduction of Educational Trust Fund
(ETF) for all federal and state universities; establishment of nine additional federal
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universities in order to boost access and expansion of enrolment. The approval for new
private universities has also developed rapidly in the last decades affecting the number
of both state and private universities. Hence, the establishment of these universities has
increasingly diversified higher educational institutions in Nigeria. These are all due to
the efforts taken by the Government of Nigeria in order to enhance the quality,
efficiency and effectiveness of higher educational institutions in the country (Pai
Obanya, 1999

Nevertheless, the latent of university education systems in Nigeria to fulfill this
task is frequently thwarted by long-standing challenges bedeviling the system such as
inadequate funding, lack of efficiency, low lack of academic standard, equity, quality
and governance, poor teaching and learning facilities, curriculum problems, shortage in
human resource and poor technology input. Now, these old challenges have been
affected bynew challenges linked to the growing role of knowledge in economic
development, rapid changes in telecommunications technology, and the globalization of
trade and labour markets (Salam, 2001; Ajayi& Ayodele, 2002; Ajayi & Ekundayo
2006 and 2008).According to the reports by Nigerian University Commission (NUC)
on universities' accreditation results, stakeholders in education are disturbed over the
future of universities in Nigeria (NUC, 2005). They are quite uncomfortable and thus,
express great concern for the poor standard of university education, of special reference
of particular concerned from stakeholders in educational sectors, educational
researchers, administrators, political leaders and others. Such challenging standards are
the problem of access, which has attracted a lot of attention, particularly in recent years.

This situation has further caused greater concern to most of Nigeria’s people.

The main aim of this paper is to check the dimensionality through the CFA for
the propose alternative quality assurance evaluation model (QAEM) accreditation
scale for Nigeria University Educational System(NUES) through the accreditation
board of NUC, the regulatory agency of higher educational institutions in Nigeria. Such
evaluation should be taken in a wider context of quality perspective of all stakeholders,
since higher education has to witness extensive growth and the university education has
become a rigorous competition for students.

The objectives of accreditation of academic programmes in the Nigerian university

system are:

1. Ensure that at least the provisions of MAS documents are attained, maintained
and enhanced,;
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2. Assure employers and other members of the community that Nigerian
graduates of all academic programmes have attained an acceptable level of
competency in their areas of specialization;

3. Certify to the international community that the programmes offered in
Nigerian universities are of high standards, and their graduates are adequate for
employment and for further studies.

4. Provide universities with avenues for self-evaluation, especially where the
accrediting panel’s report coincides with the institution’s appraisal of what it is
doing.

5. Serve as an avenue for advising proprietors of institution to revitalize them
when they fail to meet their stated objectives.

6. Give both the staff and students’ pride in associating with a programme that

has achieved full accreditation status (NUC, 1989a).
Other purposes include encouraging university and programme involvement; assuring
stakeholders of university education programmes offered in them are clearly defined
and appropriate to standards and help institutions to develop their programmes. Hence,
it will also enable the universities to set goals for the improvement of their academic
programmes, which results in an improvement of quality assurance standards. The
process of accreditation begins with the establishment of following process;
i. A set of minimum standards against which programmes are
evaluated.
ii. A panel of experts evaluates the performance of the programmes
against the standards.
iii. A decision is taken based upon the accreditation status, whether to
permit continued operation of the programmes, make minor
adjustments to it or the programmes to be suspended.

Stakeholders’ Contributions

The concept of stakeholder pressure and contributions in strategy development and
management reform had become popular during the 1980s, with emphasis on strategy
management theory. Freeman (1984) points out that, stakeholders as developed in the
context of policy management theory, incorporates any groups or individuals who can
affect or are affected by the achievement of the organization’s objectives.
Consequently, from HEIs’ viewpoint, Amaral and Magalhaes (2002 cited in Matlay
2009) define stakeholders as a person or entity with legitimate interest in HEIs and
who, as such, acquires the right to intervene.

From the above the concept of stakeholders covers financial investment as well
as non-financial interests, which thus require indirect, a least, commitment and
involvement (Matlay, 2006). Nonetheless, the stakeholders maintain that legitimate
interest in education is considered longer than that of both for profit and social
enterprise (Matlay, 2006a). However, the situation is so complex on the issues of
legitimacy and rights of various stakeholders to intervene or influence the component
aspects of HEI activities (Matlay, 2006b). On the other hand, the ongoing decline in
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both direct and indirect funding for HEIs has forced some of them to act
entrepreneurially and seek external sources of income (Pratt & Poole, 2000; Matlay,
2005a) for example, by providing various business and consultancy services to local
and regional customers. Therefore, there is a need for the surplus of money to be
reinvested for HEI purposes (Archer et al., 2003) and for the benefit of the community
and society at large .

In a longitudinal study of entrepreneurship education in the UK Matlay,
(2009) and Vollmers et al., (2001) declare that stakeholders in the USA including
students, educators, alumni and members of the business community, have an essential
role in the growth of entrepreneurship education curriculum that is applicable for local
and regional developments. Thus, by obtaining feedbacks from each stakeholder group,
a university can determine how best to meet their needs. It is therefore, necessary for
HEIs to understand what graduating students will anticipated when they enter the
labour force, and what skills and abilities will be of value and serve them well in their
career (Vollmers et al., 2001).

Similarly, for Reavil (1988) stakeholders belong to two groups, they are
internal, which comprises students, teaching and research staff, administrators and
managers and the external which includes, parents, alumni and entrepreneurs, as well as
various representative professional bodies, government and communities. In another
dimension, Reavil (2008) proposes two models based on product and analogies. These,
however, resulted into inadequate because each has a different set of educational
customers (students). Hence the model was based on the postulation that HEIs act like
long-established supplier and therefore, request to categorize the needs and conditions
of their great customers. Thus, the students, institutional employers and future
employers emerged as outstanding stakeholders in this model (Koksal and Egitman,
1998).

According to Cheng (2003), response to the worries of accountability in both
public and the stakeholders’ expectations in the 1990s caused the second paradigm
waves of proposed education reforms in institutions to lay emphasis on effectiveness in
terms of education quality, stakeholders’ satisfaction, and market competitiveness. In
support, most policies aimed at ensuring quality and accountability to the internal and
external stakeholders (Headington, 2001; Mahony & Hextall, 2000; Heller, 2001).

In contrast, Michael and Sower (1997) report that quality assurance of
education does not signify essentially to give in to students no matter what they want.
In fact, their points of view come from the fact that students are mostly engaged with
short-term satisfaction, and students are just concerned about passing the exams and
graduating, which are in contrast of real learning and long-term purposes of education.
Moreover, Venkatraman (2007) found that customers in HEIs must be regarded as
stakeholders, which in this case, we take into concern both internal stakeholders like
workforce and external stakeholders such as students and societies.

1. Providing opportunities for students to manage their own doings within the
limitations of available resources

2. Suggests useful experiences for individual growth and self-discovery

3. Opportunities to organize events
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4. Participate in student leadership management
Hill et al. (2003) stress the magnitude of both teaching staff and non-teaching staff and
report that the quality of the professors belongs to the most important factors in the
provision of high-quality education. Finally, Pozo-Munoz et al., (2000) and Marzo-
Navarro et al. (2005b) suggest that teaching staff are main actors in a university,
exercising major positive control on student fulfillment.

Teacher quality is a complex phenomenon, and there is little consensus on the
subject of how it should be defined and measured (Hammond, 2000; Goldhaber, 2002;
McCaffrey et al., 2003; Seidel & Shavelson, (2007). Definitions range from the kinds
of preparation and knowledge teachers possess, what to be taught to students, how
knowledge should be imparted, to classroom effectiveness. Hence, teacher quality
including qualifications teaching methods, and teaching and research experiences are
poor.

Furthermore, most existing research on teacher quality pertains to clear
attributes, training, and credentials (McCaffrey et al., 2003). There is mixed evidence,
however, that experience and education levels are associated with student learning
(Goldhaber, 2002; Wenglinsky, 2002 cited in Sok, 2007). However, some studies
examining teachers’ professional qualifications indicate a slight but positive
relationship between the quality of their preparation and credentials and their students’
achievement (Hammond, 2000, 2004). Research on teacher effects indicates differences
among teachers in producing student outcomes (Cohen & Hill, 2000; Nye et al., 2004).

In the study of quality assurance measurement, Owlia and Aspinall’s (1996)
hypothetical framework demonstrate quality dimensions with an emphasis on teaching
aspects of education (academic resources, competence, and attitude, content).
Meanwhile, Waugh (2001) reports on the model of administrative and supportive
service quality (reliability and responsiveness, assurance and empathy). Although
administrators (stakeholders) do not contribute to the teaching process, the quality of
teaching and administration processes should be evaluated by both academic and
administration personnel as members of the organization.

Additionally, literature on the stakeholders’ theory can be divided into three
categories: descriptive, instrumental and normative. The descriptive view asserts that
managers behave as if stakeholders mattered because of the fundamental justice of their
claims on the firms (Brenner & Cochran, 1991; Delmas & Toffel, 2004; Jones, 1994).
The instrumental view states that performance of firms eventually depends on the
ability of organization to manage the interests and expectations of various stakeholders
excellently and resourcefully. Thus applying this in universities will bring many quality
assurance changes in educational sectors ( Muralidhar et al., 2001).

Consequently, Asyraf Wajdi Dusuki (2006) views the operations and
management of organizations in stakeholders’ context based on moral behaviour of the
stakeholders, and the philosophical guideline management used in managing the
organization, taking into cognizance the existence of diverse stakeholders’ characters.
Similarly, the university needs to consider these stakeholders in making decisions about
work routine and workplace condition, the right to safety, pleasant education, and
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provision of quality facilities that are functioning, motivating training and sponsoring
of staff, provision of funds and decent accommodation for both staff and student.

Zhuoke and John (2009) demonstrate the fundamental issue that various
stakeholders assume to be essential in considering the quality of private HEIs in the
context of mass education in China. Their research looked at the differing perceptions
of quality held by students, teachers, parents, university managers, employers and
government officers in order to know the capabilities and evidence upon which their
judgments and opinions formed. The research further worries about how such
judgments and opinions impact upon the future development of private HEIs.

Contrary to this,Samuelson et al. (1985), Breakwell and Tytherleigh (2010) in
their interpretation of confirmation that most university quality performance is
explained by situational factors establish that loyalty to ethnic demands by the
management and benefaction (political or religious),socio-demographic characteristics
of leaders,moral integrity and confidence the followers have on the leaderlack of
sufficient physical facilitiesof the individual universities are the foremost challenges of
enhancing quality assurance requirements by university management which havetrivial
influences on the performance of the management leadership of universities.Samuelson
et al. (1985) who views on funding, maintenance of university facilities and budgeted
funds were hardly collected in public universities. They were controlled bygovernment
ministry compared unlike in theprivate universities which have better physical facilities
and have successfully involved their stakeholders in the management of the institutions
(Samuelson et al., 1985; Gudo, Oanda, Olel, 2011).

Other significant literatures are concerned with stakeholders’
perceptions of quality (Hill et al, 2003; Watty, 2006; Lomas, 2002; Lagrosen et al,
2004; Shanaha & Gerbers 2004). Consequently, the drive by universities to enhance
and evaluate programme quality is partially fueled by an ever-increasing public demand
for institutional accountability (Duderstadt & Womack, 2003; Suskie, 2006).

However, there is also a movement toward greater inclusion of stakeholders’
contributions in evaluation (Miller, 2007). For instance, the Council for Accreditation
of Counseling and Related Educational Programs (CACREP) required accredited
counselor education, programmes to include stakeholders (e.g., faculty, current
students, alumni, employers) in programmes evaluation (CACREP, 2001). This is
aimed at increasing quality assurance of universities and placing greater importance on
students learning outcomes (Cashwell, 2008; Urofsky, 2008). These practices
demonstrate the board’s dedication to quality assurance in the field of counselor
education, to counsel students’ growth and development and also manage their
problems.

Campbell and Rozsnyan (2002) view accountability as the assurance of a
component to stakeholders provides education of good quality. This is linked
extensively to all organizational services in which the university is one of them.
Consequently, the rise in the stakeholders’ pressure on accountability in university is as
the result of cost and potential problems of massification, the need to ensure value for
money they pay and the donation to the universities, lack of clear lines of
accountability within the university and the need to keep control of an unrestricted
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market. Subsequently, the university is generally seen as accountable to the variability
of stakeholders, and held for account ability on the expenditures of money given. To
justify these, administrators of universities need to pledge the stakeholders the
institutions; they administered and offer quality teaching, research and community
service.

NCAHE (2004) operational by a few that relate accountability directly to
performance evaluation. This comprises information about performance, and the
impending sanctions and rewards leading to the question of content, power connection
and authority in HEIs’ accountability. GUNI (2003) reported that accountability is
bound to governance, meaning that information about university sets goals that have
been achieved and how they have been achieved should be transparent. The university
administrators should work to establish a mechanism to make them accountable to the
educational sector.

However, accountability of a school educational institution to the public or key
stakeholders is often perceived as important indicators for satisfying the needs of
stakeholders. Thus, the tools used to ensure interface quality in education are
institutional monitoring, institutional self-evaluation, quality inspection, use of quality
indicators and benchmarks, survey of the key stakeholder satisfaction, accountability
reporting to the community, parental and community involvement in school
governance, institutional development planning, school charter and performance- based
funding (Jackson & Lund, 2000; Smith et al., 1999; Glickman, 2001; Leithwood et al.,
2001; Sunstein and Lovell, 2000; Cheng 1997a as cited in Cheng 2003).

Consequently, with the involvement of stakeholders’ contributions in quality
assurance evaluation of Nigerian universities this research welcomes the ideal
concerning the use of the above theory and literatures which have worked competently
in accrediting their programmes. Hence, the stakeholders as those that have an
influence directly or indirectly on components of higher education programmes such
as students, academic staff, administration, parents, graduates, employers, Higher
Education Council, Ministry of Education and other related institutions.In the area of
employment opportunities, tribalism (ethnicity) and nepotism hinder equal employment
opportunities in universities. It was found that management culture in public university
was unadaptive, rigid, and bureaucratic and did not inspire equal employment
opportunities (Ndegwa, 2007 as cited in Gudo, Oanda, & Olel, 2011). Thus these serve
as an obstacle to objective search for more qualified personnel for quality assurance
management of the institution.

Gudo, Oanda, & Olel, (2011) point out that lack of teamwork in private
universities negatively affect the quality of education offered. This is because effective
universities will recognize that staffs frequently hold the key to innovation among other
members of staff, which only need the right enabling passage to share their skills and
ideas. The non-involvement of staff in decision-making would harmfully affect the
quality of services offered by the lecturers in both private and public universities while
the involvement of staff in decision-making would have the positive impact on
management decisions and create favorable enabling environment for effective
teaching and learning to take place.
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To support these views, Olayo, (2005) maintains that low level of participation
of staff in decision-making in educational institution reduces employee work
performance in Kenya with regard to efficiency and effectiveness. Correspondingly,
students’ participation in decision making is meaningfully different between private
and public universities. Their participation in decision-making was better in private
universities than public universities. For instance, the students’ riot was attributed to
the misunderstanding between management and students, poor management,
inadequate learning facilities, funding, current books, guidance and counseling services
and others (K’ Okul, 2010).

The stakeholders’ contributions will be an important focus of intervention in the
alternative accreditation criteria and process to ensure consensus, rights and
sustainability of quality assurance of the universities in Nigerian. Therefore, the
interventions will be designed to increase the awareness and skills of university's
management teams by providing in quality assurance evaluation methods in university,
as well as maintain support systems to monitor performance according to MAS and
aiming to improve feedback mechanisms in order to inform stakeholders about
achievements and quality gaps in the performance of universities.

Confirmatory Factor Analysis (CFA): Testing the Unidimesionality of Alternative
QAEM (SCON) Accreditation Scale

To assess whether a model fit the data for the alternative QAEM (SCON) accreditation
scales the unidimesionallity of the SCON with the application of several fit indices
were examined. The Chi-square likelihood ratio test statistics, which evaluates the
overall model fit by testing whether the model imitates the array of covariations
between the observed variables, is described. A low and non-significant Chi-square
value specifies a good fit of the model to the data. The applications of CFA on the
alternative QAEM (SCON) scale were expected to yield SCON having four factors

(TS, NT, ST and MC).

Principal Component Analysis (PCA) of the alternative QAEM Scale: Underlying

factors of the SCON
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The second PCA analysis with varimax rotation was performed on the SCON to
examine the fundamental composition 0f29 scales with varimax rotation performed on
SCON, which comprised four-dimensional constructs initially anticipated on
hypotheses by the researcher. The survey scales were from the alterative QAEM
constructs of SCON (TS, NT, ST and MC).To obtain the factor solution for SCON,
Varimax rotation was conducted. The result of the analysis shows that there were four
unobserved component measured by the data. The result shows that the application
PCA on the latent root criterion, only mange to yield four- factor solution. These four
underlying factor of SCON dimensions accounted for 56.048% of the total variance
explained among the 30 scales. Based on the eigen value of more than 1 the largest
eigenvalue of the component were 8.266 and the lowest were 1.060. The outcomes of

PCA are detailed in Table 1 below.

Table 1
Principal Component Analysis Results and Total Variance Explained for the
Alternative QAEM Construct SCON

Extraction Sums of Squared Rotation Sums of Squared

Initial Eigenvalues Loadings Loadings
% of Cumulative % of Cumulative % of Cumulative
Total Variance % Total Variance % Total Variance %

8.266 35.941  35.941 8.266 35.941  35.941 4.18318.185  18.185
2.180 9.479 45.420 2.180 9.479 45.420 4127 17.944  36.129
1.385 6.020 51.440 1.385 6.020 51.440 3.373 14.664  50.794
1.060 4.608 56.048 1.060 4.608 56.048 1.209 5.255 56.048

A W N P

Extraction Method: Principal Component Analysis. Rotation Method: Varimax with Kaiser Normalization.

Rotation Converged in 4 iterations.

Factor Analysis (FA) of the Alternative QAEM Scale:Underlying factors of the
SCON

The employment of FA on the SCON is to examine more fact about the underlying
structure of the QAEM particularly the SCON. The rotated matrix used extracted five-
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factor solution which shows evidence of practically and statistically significant of
SCON underlying factors by PCA.
The rotated factor matrix results for the QAEM SCON scales in Table 2 showed that
factor loadings were in positive direction and greater than .50 which demonstrated
practically and statistically significant.

Meanwhile, Table 2 belowdemonstrates the results of the SCON loading from
the use of PCA with orthogonal varimax rotation for all 30 scales. Of the 30 scales, 22
scales perfectly loaded into four dimensional factors. There were some scales that were
blank and some factorial complexity due to the fact that they were below the .50 cut-off
point or threshold value recommended.

Table: 2
Rotated Component Matrix* for the Alternative QAEM Scale: Stakeholders’
Contributions Constructs SCON

Components
Scales 1 2 3 4

TS1(Q66) 782

TS2(Q67) 756

TS3(Q68) 893

TS4(Q65) 897

TS5(Q71) 1903

TS6(Q72) 866

NT1(Q73) 888

NT2(Q74) 957

NT3(Q75) 688

NT4(Q77) 943

ST1(Q79) 829
ST2(Q84) 783
ST3(Q81) 734
ST4(Q82) 920

ST5(Q93) 689

ST1(Q79) .900

MC1(Q88) 911

MC2(Q87) 795
MC3(86) 877

MC4(Q90) 767

MC5(Q91) 850

MC6(Q85) 689

MC7(Q83) 1900

Extraction Method: Principal Component Analysis. Rotation Method:
Varimax with Kaiser Normalization. Rotation converged in 6 iterations
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Similarly, in Table 3 after the employment of FA, it shows that there were four
underlying factors met the guidelines set and were retained. As the factor solutions
were not free from factorial complexity and consistent with the proposed underlying
dimensions. The analysis applied the techniques of successive scales deletion. Those
scale representing SCON dimension that were not loaded on any four factor solution,
the exclusion of those scale was performed and subsequently some scales were
discarded for use Therefore, some scales were dropped because of factorial
complexity.

Table 3
Alternative QAEM: Item Reduction of Stakeholders Contributions Constructs (SCON)

Components  ComponentsFactors No. Scales Numbers Re- Numbers
of Named of
Indicators Discarded
Retained Indicators

1. Teaching Staff AS  (Q66), 6 IN TS
AS2 (Q67), 99,100
AS3  (Q68),
AS4  (Q65),
AS5 (Q71),
AS6  (Q72).
(6)
Stakeholders’ 2. Non- Teaching NT1 (Q73), 5 NT -
Contributions Staff NT2 (Q74),
(SCON) NT3 (Q75),
NT4 (Q77)
NT5  Q76)
(5)
3. Students ST1 (Q79), 5 ST ST 14
ST2 (Q84),
ST3 (Q81),
ST (Q82),
ST5  (Q93).
(5))-
4 Management MC1 6 MC MC 123
Commitments (Q88),MC2
(Q87), MCs3
(Q86), MC4
(Q90), MC5
(Q91), MC6

(Q85 (6)
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The 22 scales for SCON loaded in four distinct components are presented in Table
5.19. Results of the EFA were used to ascertain the scales with approximately
corresponding loadings on the factor labeled. The four factors which represented
SCON were labeled as TS, NT, ST and MC respectively.

This part of the paper presents the results of construct validity of the four latent
constructs of alternative QAEM accreditation scale construct for NUC. The
confirmatory factor analysis (CFA) method was performed to examine and test the
hypotheses set for this paper.The component are calculated using all of the variance of
the manifest variables, and all of that variance extracted performs in the solution were
within the threshold value recommended. The result of PCA on the sample for this
paper revealed that alternative QAEM (SCON) accreditation scale is represented by
four dimensional factors in universities educational institution in Nigeria.
Consequently, using CFA in this paper, the construct validity of SCON demonstrated
further confirmation for seven component of alternative QAEM (SCON) accreditation
scale construct in the context of established universities institution surveyed and the
construct is explained by four dimensional factors; TS, NT, ST and MC. However, the
result from rigorous analysis; particularly average variance extracted and composite
reliability index which established the evaluation of the alternative QAEM construct
validity , convergent validity and the composite reliability of the scales, that formed the
seven construct which further proffer the evidence of validity and reliability. The
reliability of the alternative QAEM (SCON) accreditation scale construct are shown
below in Table 00

Table : 4

Reliability of the alternative QAEM (SCON) accreditation scale constructs

Alternative QAEM  Scale(IP, Cronbach’s  Total Cronbach’s
SIN SCON and LCL) Alpha Alternative Alpha
o Scale «
1 Teaching Staff TS 0.900 SCON (23) 911
2 Non-Teaching Staff NT 0.950
3 Students ST 0.870
4 Management Commitments MC 0.920

Total 4

To determine the construct validity of the alternative QAEM (SCON) scale were
obtained through involvement of a multiple techniques of analysis in recognizing the
internal arrangement of the measure and this could be evaluated and comprehended
under the assumption that, if scale measure a particular construct, responses to those
scale will be highly similar or converged to that particular construct.

Furthermore, the convergent and discriminant validity were determined through CFA.
From the results it shows that when comparing the averages variance extracted of each
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construct with the share variance between constructs it demonstrated that the AVE for
each construct is greater than the SV with other construct, which indicated that there is
existence of discriminant validity, which means that discriminant validity is supported.
The paper further attested that DV is assessed by comparing the SV (square correlation)
between each pair constructs against the average of the AVE for these constructs.
Conclusively the variance extracted estimates is greater than the square correlation
estimates (Hair et al., 2010). Table 2 exhibited details of the results

Model Specification and Goodness- of —Fit

The underlying SCON construct evaluated using the measurement model was the
SCON construct. The construct contained four fundamental factors extracted which are
TS, NT, ST and MC. The results of the hypothesized measurement model, as displayed
in Figure 1 compose of four factors. For this research, the results of CFA of the
alternative QAEM (SCON) accreditation scale reveal that the two sets of indices that
were essential to report on are the fit indices and the parameter estimates. Figures 1
below demonstrate the following output. The test for objectivity of covariance and
means of fit indices used shows that Chi-squareyielded significantly to the data.

The first factor which is acknowledged as TS is assessed by 7 scale/indicators
variables. The second factor is recognized as NT, and it is evaluated by 6 indicator
variables. The third factor, which is referred to as ST which is assessed by 5 scale
variables. The final factor which is recognized as MC is also evaluated by 5 scale
variables. Figure 1 show the generated results for the hypothesized measurement model
for SCON.Generally, 23 scales were hypothesized to load on sub-scales of the SCON
unobserved construct as earlier extracted through the application of PCA. The
interrelationships among the 23 scales of alternative QAEM unobserved accreditation
scale construct were checked at the estimates section of the AMOS (version 18.0) text
output, and it designated that the indices were statistically significant.

A CFA was employed through the application of AMOS 18 using maximum
likelihood estimation (MLE) in generating the estimates of the full-fledged SEM
(Byrne, 2010). The outcome shows that the measurement model of the observed
variables specified that overall goodness-of- fit of the model was DF (200), x2 (1583.
151, p = 000 which was statistically substantial. This represented an insufficient
goodness—of-fit (GOF) among the covariance matrix of the observed data, and this
implied that covariance matrix and estimated procedure of the model satisfied the
essential statistical distribution (Arbuckle & Wothke, 1999; Marsh, Hau & Wen, 2004)
of the alternative QAEM (SCON) accreditation scale constructs.The indices were 2
(2) = 1583. 151, P =0001 CMIN/DF = 7.916. It is admitted that Chi-square has
limitations in judging the model fit due to its sensitivity to larger sample size, and thus
it is suggested to use other measures of model it for more realistic technique of model
fit assessment.Therefore, the outcomes acknowledged the estimates of notsuitable
properties of alternative QAEM constructs of NUC there is the need for the re-specified
the model for good fit

Supplementary indices of the model GOF were also used following the
guidelines by scholars (Byrne, 2010; Hair et al., 2010) whereby at least one absolute fit
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index and one incremental fit index must be used in addition to the y2 statistics and the
associated degree of freedom. The CFI was found to be .881, which was below the
cutoff threshold value of 0.90 of indexes in Figure 5.2. Nevertheless, the normed chi-
square was DF (200),y2 1583.151, which was above the acceptable <- 3 cut-off. :Chi-
SquareDF (200),x2 1583.151, P =.000, CMIN/DF = 7.916, CFI .881, NFI .866, AGFI
.860, GFI .889, TLI .862, IFI .881 and RMSEA .079. It thus falls below the acceptable
range of .90. The value of RMSEA .079 was found to be in acceptable limit range of
.05 and .08, representing a good data-model fit.

From the results it shows that all the fit indices used were found be inadequate
value which provides evidence of model inadequacy (Chen et al., 2008 cited in by
Hairudeen and Muhammad 2012). All together, the model did not fit the sample data of
alternative QAEM (SCON) there is the need to re-modify the model since all the
fitindices demonstrating the overall fit of the model was not encouraging as the y2/df,
TLI, AGFI, NFI, TLI, IFI, CFI, GFland RMSEA were not found to be within their
various satisfactory thresholdsvalue recommended which mean that the model had to
be revise for fitness.Figure 1 describes this in detail
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The Results of the Hypothesized Four - Factor Model for the Alternative QAEM
(SCON) Accreditation Scale

In addition, the loadings of the model ranged from .77 (TS6) highest while the
lowest .52 (TS3),
NT (.81) highestand the lowest NT4 (23), ST3 (.87) highest while the lowest is ST4
(.14)and MC 2&3 (.81) highest while the lowest was MCL1 (.61) all were statistically
significant. Accordingly, the fit indices representing the overall fit of the model were a
bit encouraging as the normed chi-square shown in Figure 5.2 gives detail of the
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outcomes of the model fit and the parameter estimate of the alternative QAEM for
SCON. The SMC exhibit the following results TS 6 (.59) highest and lowest was TS6
(.30),NT1 (.65) highest and the lowest NT4 (.05), ST5 (.51) highest while the lowest is
ST4 (.02)and MC 3&6 (.66) highest while the lowest was MC1 (.31) this implies that
NT4 and MC1 are below the threshold value recommended. The GOF; and post-hoc
model modification indices were examined in order to ascertain a more parsimonious
alternative QAEM construct. Thus, the hypothesized model of QAEM was re-estimated
for better GOF. One of the criteria is to eliminate the offending estimate from the
model because of factorial complexity. Also, the correlations between the errors were
freed based on the application of the modification index thus improving the overall fit.

Re-Specification of the Hypothesized Model and Goodness-of —Fit

The results in Figure 5.2 that exhibit model-fit indices went beyond the general
acceptance levels recommended as a guideline by earlier research, signifying that the
model in this research exhibited a tolerable model-fit with the data collected. The initial
model was re-specified in order to accomplish best GOF model during the re-
specification for the initial existing QAEM constructs of NUC and the following results
were obtained. The GOF indices showed that the overall fit for the re-specified model
was stable with the data, the chi-square statistic was statistically significant (4) 2
626.412, p=0.000, denoting that was a the difference between the covariance matrix of
the initial model data and the matrix of the re-specified mode DF (200-138), y2
(1583.151- 626.412)= DF (62) y2 956.739difference.In order to improve model fit,
modification indices were examined for expected parameter change values, and those
with the maximum values were supposed to correlate. The values discovered that some
of the error terms were correlated, and the model was modified to replicate these
correlations. The modification index (MlI) is the projected drop in overall chip-square
value if the parameter were to be freely estimated (MI = 0) in a subsequent run. The
aim of modification index was to reduce the RMSEA value in order to get better fit chi-
square.Therefore, the following associations were made between the errors el and e2,
e2 and e3, e3 and e4, e18 and e21 and e19 and e22.Accordingly, AMOS only advocates
adding covariance between the error terms the relations were acceptable to co-vary in
order to reduce the total amount to DF (200),x2 1583.151and thus increase the GOF.
This generated a model with the following indices:Chi-SquareDF(138), x2 3626.412, P
= .000, CMIN/DF = 4.539, CFI .954, NFI .942, AGFI .932, GFI .944, TLI .943, IFI
954 and RMSEA .057

Nevertheless, the re-specified GOF of the indicators' data, as the value of the
normed chi square (CMIN/DF) was 4.539, which is within the cut off as endorsed by
the statisticians (<-3 for y2/df) to reflect a good fit for the model (Hair et al 2010).
Equally, the re-specified model outcome fit the data based application of modification
index which the Chi-square yielded non-significant to the data. The evidence is chi-
square DF(138), ¥2 3626.412, P = .000, CMIN/DF = 4.539, CFI .954, NFI .942, AGFI
932, GFI .944, TLI1 .943, IFI .954 and RMSEA .057which mean the re-specification
model demonstrated the better fit. Details are exhibited in Figure 5.3.Given the
guideline of the statisticians (Byrne, 2010; Hair et al., 2010) the difficulty of this model
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(i.e. four manifest latent variables, 23 total scale and 1109 sample size (n = 1109), CFI
threshold value of more than >.90 and RMSEA threshold value of less than <.058
demonstrated a good fitting model. The RMSEA .058 provide further confirmation of
model acceptance (Chen et al.,, 2008).Remarkably, the findings of the re-
modificationmodel were considerable, the ¥2 was inconsequential, and the value of the
Normed y2 (x2/df) also was < 3.00 or < 5.00 the cut-off suggested by statisticians is < 3
or <5 for y2/df to reveal good fit for the model to the observed data. Likewise, other fit
indices also exhibited sizable values for the re-modification model
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TheResults of the Re-Specification of Conceptualized Four - Factor Model for
Alternative QAEM Constructs (SCON)

The re-specification had resulted in an improvement of the model. The GOF indices in
Table 5 belowestablished a satisfactory significant, and all were within the threshold
values advocated by Kline (2005& 2010), Bollen (1989) and Hair et al. (2006 &
2010). Similarly, the parameter estimates were also surveyed and were establish to be
statistically significant and practically essential as debits in Figure 5.2 above.

The factor loadings for the alternative QAEM constructs NUC ranged .78 (TS5)
highest while the lowest .53 (TS1), NT1 (.81) highest and the lowest NT5 (.73), ST1
(.73) highest while the lowest is ST2 (.65) and MC3 (.81) highest while the lowest was
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MC1 (.60 which were statically important and practically significant. All the values of
the goodness-of-fit indices used to evaluate the model fit: the y2/degrees of freedom
ratio (y2/df), the normed fit index (NFI), the Tucker-Lewis index (TLI); also known as
the non-normed fit index, (NNFI), the comparative fit index (CFI), and the root mean
square error of approximation (RMSEA). As presented in Table were above the
threshold values as stated. They were free from any offending estimate and displayed
reasonable trend. Similarly, the SMC, which postulates how well the manifest variables
function as procedures of the unobservable variables, and be responsible for
substantiation of the reliability of the scales were also examined. The results show that
TS 6 (.63) highest and lowest was TS1 (.28), NT1& 5 (.55) highest and the lowest NT2
(.51), ST1 (.54) highest while the lowest is ST2 (.43) and MC 3 (.66) highest while the
lowest was MC1 (.38)

Table: 5
Goodness-of-Fit Measures of a Model, Recommended Guidelines and Indices Values
Model Specification Measurement for the Alternative QAEM Constructs (SCON)

Goodness-of-fit Recommended Initial measurement Re-specified
Measures Threshold Values model measurement model
X2 1583.151 626.412

DF 200 138
CMIN/DF <3to5 7.916 4.539

P Value 0.01 .000 .000

GFI >0.90 or above .889 ..944

AGFI >0.90 or above .860 .932

NFI >0.90 or above .866 .942

TLI >0.90 or above .862 .943

CFl >0.90 or above .881 .954

IFI >0.90 or above .881 .954
RMSEA <0.50to 0.80 .079 .057

Degree of freedom (df); Relative likelihood ratio (x 2/df) Comparative fit index (CFI); Normed fit index
(NFI); Root mean squared error of approximation (RMSEA)

DISCUSION AND RECOMMENDATIONS

In summary, the CFA for the factor of alternative QAEM construct of SCON
now represents four indicators for SCON. The hypothesized model sufficiently
characterized the sample data. Moreover, the modification indices for all the parameters
were below 10 (relatively small) leading us to determine once again that the GOF
model fit the data remarkably well.lt thus shows that using CFA for alternative QAEM
(SCON) accreditation scale construct demonstrated that the model was consistent with
the theory, statistically significant, practically significant loadings and the parameter
estimates were within the threshold recommended with no any offending
estimate.Therefore, the results supported unidimensionality of the constructof with the
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finding that the constructs of alternative QAEM (SCON) accreditation constructs are
valid and reliable.

This paper examined the dimensionality of the alternative QAEM accreditation
scale constructs for NUC. The results of PCA demonstrated that SCON, in the
universities educational institutions in Nigeria is described by four dimensions,
specifically, SCON comprised of four factors respectively. The result shows that the
above-mentioned factors are consistent with the threshold values recommended for the
study. Using both CFA and evaluation of AVE and CRI, the evaluation of construct
validity,convergent validity, discriminant validity, nomological validity, predictive
validity and the composite validity of the accreditation scale that metaphors into the
alternative QAEM  accreditation scale construct for NUC, thus provided the
proof/evidence of validity and reliability of the extracted alternative QAEM
accreditation scale constructs of NUC.

The paper further suggest that there is correlation between this four factors,
therefore this four factors of TS, NT, ST and MC will thus increase the quality of
universities eduanational institutions if there is supports to these four dimensional
components of alternative QAEM accreditation scale construct for NUC. These
dimensional factors could help in determine how effective these factors could serve in
enhancing teaching staff, non-teaching staff in discharging their duties, student
performance in their respective field of study and also how committed the management
teams in fulfilling their promises. Furthermore, it will judiciously help the universities
institutions on the above alternative QAEM (SCON) accreditation scale which could
hitherto lead to the better quality service provided and enrich high performance.

However, if attention is paid to the finding outcomes this would help NUC in
develop and create high benchmark standards for all the programmme to be accredited
in respective universities in the country and thus lead to better quality enhancement.
The finding would also played a key role in predicticting the type of university
administrators, initiative of programmes, their quality of work and also promises to the
students and staff. In order to encourage alternative QAEM accreditation scale
construct of NUC within universities educational institutions there is need to ensure
that SCON components are addressed. Therefore, alternative QAEM accreditation scale
construct approach needs to be adopted to ensure the effectiveness of the quality
assurance services of accredited programs formulated by the NUC.

Furthermore, the benefit of this alternative QAEM measuring accreditation
scale is that it provides performance data during the data collection process, thus
minimizing the risk of subjectivity. The alternative QAEM accreditation scale measure
will be used for the evaluation of programmes in universities educational institutions,
and could be particularly beneficial in the continual quality services of the universities
in Nigeria

The alternative QAEM accreditation scale construct developed can serve as a
tool to enhance quality service performance. It will enable strategic decision on
university satisfaction, provision of facilities, financial stability, efficiency and
effectiveness of quality service process, sustainability and delivery of innovative
programmes to universities affairs. Therefore, this dimensional factor of alternative
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QAEM accreditation scale construct can be simply applied by universities educational
institutions practitioners and teaching and non-teaching staff researchers to optimize
quality service performance in their various universities

The findings from this study will contribute to the body of knowledge on the
accreditation evaluation strategy and innovative of universities administrators and team
management practice. In addition, the findings of this study will enables the NUC to
benchmark in a whole sense by capitalize on the performance level of universities
services provided to enhance quality. In addition, the recommendation suggested in this
study will be used for ranking of the information usage in the universities educational
institutions based on the multi-dimensional of the alternative QAEM accreditation scale
system for NUC.

Finally, the findings identify alternative QAEM (SCON) accreditation scale
construct of NUC act as the most essential determinant of improving quality service of
universities educational institutions. Finally, this paper could serve as a guide to
universities educational practitioners, Government, policy makers, with regards to
factors that affect quality enhancement of the universities, and could serve also as a
contextual material that supports literature on quality assurance evaluation model for
accrediting programs in Nigerian universities and the application in the respective
region.
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