{

T

o

—— e

Ratnawati Mohd Asraf




ISSUES IN TESL

Ratnawati Mohd Asraf




Published by:
HUM Press
International Islamic University Malaysia

First Edition, 201 1
CHUM Press, TTUM

Allrights reserved. No part of this publication may be reproduced. stored ina
retrieval system, or transmitted, in any form or by any means, clectronic,
mechanical, photocopying. recording, or otherwise, without any prior written

permission of the publisher,

Perpustakaan Negara Malaysia Cataloguing-in-Publication Data

Edited by:

Ratmawati Mohd Asraf
Issucs in TESL
Ratnawati Mohd Asraf

ISBN: 978-967-418-036-0

Member of Majlis Pencerbitan limiah Malaysia - MAPIM
(Malaysian Scholarly Publishing Couneily

Printed by :

ITUM PRINTING SDN, BHD,

No, 1, Jalan Industri Baw Caves 1/3
Taman Perindustrian Batu Caves
Batu Caves Centre Point

68100 Batu Caves

Selangor Darul Ehsan



0.

TABLE OF CONTENTS

The Implementation of the First Communicative Syllabus in
Malaysia

Ratnawati Mohd Asraf !
The Theoretical Bases for Language 'l eaching and Syllabus
Design

Ratnanwvati Mohd Asraf 1]
English as a Global Language and the Teaching of Mathematics
and Science in English

Wan Aimran Wan Alunad Kamil 23
Learning Science in English: The Plight ot Rural Students in
Malaysia

Tenghu Badariah, Mohd Sahari Nordin, and Abdul Shakour
Precce 29
ELT and Islam: Recent Developments

Ahdul Shakour Preece 51
The Need to Develop ELT Materials for Mushim Learners
Abdul Shakour Preece 69
The Teaching of Writing: From Theory to Practice

Noor Lide Abu Kassim & Kamal J. Badrasawi 853

Responding to Students” Writing: A Critique of Peer Review
Ramawati Mohd Asraf : 97

Students” Attitudes Towards Reading and Parental Invelvement
in their Children’s Reading: A case study ofthree schools
Ratnerwati Mohd Asraf 119



THE IMPLEMENTATION OF THE FIRST
COMMUNICATIVE SYLLABUS IN MALAYSIA

Ratnawati Mohd Asraf,
Institute of Education,
International Islamic University Malaysia

Attempts at curricutum implementation have led to disappointing
results when teachers” attitudes and beliefs toward pertinent aspeets of
the subjects they teach were not taken into consideration (Etherton, 1979;
Parish and Arends, 1983; McLaughlin, 1987). Mountford {1981, as
cited in Young. 1986), for example, documents a failed attempt in using
textbooks in Yemen, and Nayar (1984} describes a pioncering effort (at
the time) at implementing the notional-tfunctional approach in Papua, New
Guinea. Navar had this to say about the outcome of the pioncering
effort:

[it was| assailed by conservative headmasters, unsvimpathetic
school inspectors, insceure teachers and many others in one form
or the other since inception. Most of the criticism has been
nothing more than elegies to the death ol the structure and were
voiced by the structure addicts, who could not envisage language
teaching without pattern drilling and who wanted to believe that
il'they closed their eyes and cried woll long enough, the functional
monster that threatened them would go away and the good days
of happy and lazy structure drills, textbooks, comprehensions,
dictations and grammar would come back. (p. 201).

The reaction of the headmasters and t{eachers in New Guinea at the
time is understandable in light of the fact that the syllabus was introduced



