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1. Introduction

Teachers' traits have a significant influence on their teaching perspectives, pupil retention, and satisfaction,
while constant and effective communication is critical to improving the excellence of educational
institutions (Dhillon & Kaur, 2023; James H. Stronge, 2018). Teachers' communication styles, which are
influenced by their fundamental personality traits, have a direct impact on overall educational
quality(Ahmed & Nagvi, 2015). Research has demonstrated that a teacher's personality may be an effective
instrument for creating a good and productive learning environment (Ahmed & Naqvi, 2015; Dhillon &
Kaur, 2023). The current study examined the influence of personality traits on teachers’ communication
styles. Teachers' ideas, feelings, and credibility, molded by personality traits, are critical to their ability to
transmit information and promote an effective learning environment (Buttner et al., 2015; Renta Davids et
al., 2017). According to Costa et al. (1995) personality is permanent patterns of thinking, feeling, and
behaving that identify individuals, and it plays an important role in how educators interact with their
students and approach education.

Recent research underscores the critical role of personality in influencing teacher performance, with
effective communication being a key determinant of educational excellence (Buttner et al., 2015; Dhillon &
Kaur, 2023). Personality, as noted by Yunus et al. (2018) reflects the psychological makeup of an individual,
shaping their behavior and interactions, while communication style encompasses both verbal and non-verbal
cues that signal how meaning should be interpreted (Wu et al., 2019). This includes aspects such as tone,
pitch, speech patterns, gestures, posture, body movements, facial expressions, and eye contact (Marianna &
Marianna, 2018). The present study seeks to explore how personality traits influence teachers’
communication styles, aiming to provide a deeper understanding of how specific personality characteristics
shape educators' interactions with students. By examining this relationship, the study offers valuable insights
that can help teachers refine their communication strategies, ultimately enhancing teaching effectiveness and
fostering better learning environments.

2. Key Concepts And Variables

Personality Traits

Researchers have long explored the significance of personality traits in the teaching profession (Longtin et
al., 2022; Martin, 2008; Roloff et al., 2022; Solaja et al., 2016). Nonetheless, data connecting these
characteristics to instructional efficacy has been scarce. This is mostly attributable to the lack of
comprehensive conceptual frameworks that explicitly link personality qualities to educational results
(Klassen & Tze, 2014). The intrinsic complexity of the interactions among personality-related characteristics
hampers their investigation, leading to ambiguous and even contradicting discourse over the most successful
interventions (Allemand & Fliickiger, 2017; Connor-Smith & Flachsbart, 2007).

Personality traits denote enduring and stable patterns of cognition, emotion, and behavior that characterize
an individual's usual reactions across diverse circumstances across time. Trait psychology is predicated on
the notion that individuals regularly alter their standings along fundamental personality variables over time
and across different settings. The Five-Factor Model, referred to as OCEAN (openness, conscientiousness,
extraversion, agreeableness, and neuroticism), is the predominant framework for classifying these attributes.
Each of these overarching dimensions can be subdivided into narrower aspects, providing a more nuanced
and thorough comprehension of an individual's personality (Blair, 2024).
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Numerous models and frameworks have developed over the years to classify and assess these features, with
the Big Five personality traits model being among the most generally recognized in modern psychology
research. The Big-5 model offers a multidimensional framework for describing personality through the
evaluation of five principal traits: openness, conscientiousness, extraversion, agreeableness, and neuroticism
(Sari et al., 2018). Although the five-factor model is widely accepted, some scholars contend that personality
could be more accurately represented by either more fundamental features or fewer, proposing other
frameworks to encapsulate its intricacies (Blair, 2024). The predominant instruments for assessing
personality traits include the Big Five Personality Traits (OCEAN), NEO Personality Inventory (NEO-PI-R)
(Costa and McCare 1992), Myers-Briggs Type Indicator (MBTI) (Myers, 2003), Minnesota Multiphasic
Personality Inventory (MMPI) (Hathaway, & McKinley,1943), 16 Personality Factor Questionnaire (16PF)
(Cattell, Eber, & Tatsuoka, 1992), Eysenck Personality Questionnaire (EPQ) (Eysenck & Eysenck,1975) ,
among others.

To comprehend the concept of personality, researchers have developed several personality frameworks,
each offering different levels of evidence in terms of reliability and validity (Kim et al., 2019). For instance,
HEXACO (Ashton & Lee, 2007), Myers indicator (Myers & Myers, 1998). According Pandey and Kavitha
(2015) personality 1s derived from the Latin word Persona which means a cover or mask used by actors in
the play to represent their character and personality. Furthermore, the researchers identified five key factors
of personality, including the fact that individuals with high energy often generate positive emotions.
Openness involves a love for new experiences, creativity, and a wide range of interests (Mccrae &
Greenberg, 2014). Conscientiousness i1s characterized by self-discipline, organization, and goal-directed
behavior. Extraversion describes people who are social, energetic, and gain energy from interactions with
others. Agreeableness reflects compassion, cooperation, and empathy toward others. Neuroticism involves
emotional instability, including anxiety, mood swings, and vulnerability to negative emotions. Buttner et al.
(2015) found a positive correlation between job performance and the personality traits of extraversion,
agreeableness, conscientiousness, and openness to experience, and a negative correlation with neuroticism.

Research has thoroughly examined several characteristics of teacher personality and their affecting variables
(Kafi et al., 2023; Kim et al., 2018; Scheepers et al., 2014). These research looked at how diverse educator
personality traits, behaviors, and features influence teaching effectiveness, student results, and classroom
dynamics. These studies have investigated various aspects, such as effective communication, assertive
communication, workplace dynamics, personality changes, the relationship between coping and personality,
the importance of personality roles, the relationship between communication strategies and personality, the
relationship between students' issues and teacher personality, the relationship between teacher efficacy and
personality traits, and the impact of personality traits. Furthermore, research has looked at the effects of
external and contextual elements on teacher personality, such as cultural influences, professional growth,
and the larger educational environment (Allemand & Fliickiger, 2017; Buttner et al., 2015; Connor-Smith &
Flachsbart, 2007; Costa et al., 1995; Dhillon & Kaur, 2023; Ding et al., 2022; Klassen & Tze, 2014;
Marianna & Marianna, 2018; Sims, 2017; Wu et al., 2019; Yunus et al., 2018). Additionally, research has
investigated the impact of external and contextual factors on teacher personality, such as cultural influences,
professional development, and the broader educational environment (Che et al., 2023; DeVillar & Jiang,
2010; Malm, 2009; Olivier, 2001; Yasin et al., 2024).Comprehending these qualities is essential for
recognizing the intricate ways in which teacher personality influences the teaching-learning process and
fosters educational achievement.

Communication styles

Effective communication is crucial in education, establishing the basis for a constructive learning
environment and underscoring its significance in diverse contexts (Ezinwa, 2024; Khuman, 2024, Longtin et
al., 2022; Morreale et al., 2017). In addition Marianna and Marianna (2018) assert that the efficacy of
teaching and learning is intricately linked to the quality of classroom communication, and improving this
communication through the analysis of instructors' communication styles i1s vital for attaining teaching
excellence. In educational settings, the quality of teacher communication is a crucial factor in defining the
classroom atmosphere and affecting student learning results (Imran et al., 2023).

The notion of communication styles spans a wide variety of variables connected to human communication,
although Norton's Norton (1978) definition is one of the most frequently accepted. According to Norton
(1978), "communicator style" refers to how people use verbal and nonverbal indicators to communicate how
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the literal meaning of a communication should be perceived or comprehended. This style is operationally
characterized by nine independent factors and one dependent variable that all impact and shape
communication. Prasadana (2018) explains that communication originates from the term "community,"
which refers to the process of bringing people together. This concept highlights the idea of resemblance and
togetherness.

Further research defines communicator styles as the methods individuals use to convey meaning through
spoken and written words, including integrating student input and feedback into presentations and lectures.
Individuals display variations in their communication styles based on differences in their inherent traits
(Norton, 1978). Psychological theories underpin several other approaches to communication styles, among
which the Myers-Briggs Personality Inventory is one of the most well-known. All these models share the
underlying premise that variations in communication behavior stem from an individual's inherent
temperament or personality traits (Martin, 2008).

Comprehensive studies have been undertaken on multiple aspects of teacher communication styles,
specifically analyzing their direct effect on effective teaching and learning outcomes (Marianna & Marianna,
2018), the influence of teacher interactions on students (Imran et al., 2023), communication education,
emphasizing 1its critical role in both content and pedagogical methods (Morreale et al., 2017),
communication and administration (Ezinwa, 2024), the impact of communication (Khuman, 2024), and the
relationship between personality and communication (Dhillon & Kaur, 2023), among others.

According to De Vries et al. (2009) widely used tools for evaluating general communication styles include
Norton's (1978, 1983) Communication Style Measure (CSM) and Burgoon and Hale's (1987) Relational
Communication Scale (RCS), (as summarized in the review by Rubin, Palmgreen, and Sypher,1994),
Communication Style Scale (CSS) (Gudykunst et al., 1996). The primary dimensions of communication
styles are typically categorized as assertiveness, responsiveness, and versatility or flexibility (Martin, 2008).
Assertive communication behaviors are characterized by a proactive, dominant, and at times, aggressive
stance. Assertiveness is closely linked to a dominant communication style, reflecting a high degree of
control or influence in interactions. Versatility, in contrast, refers to the capacity to adapt one’s
communication approach to meet the demands of varying situations. This dimension plays a pivotal role in
effective communication, as it enables individuals to discern contextual differences and adjust their
communicative strategies accordingly (Marianna & Marianna, 2018).This adaptability is essential for
optimizing communication outcomes across diverse interpersonal contexts.

The weaknesses in the current research indicate substantial areas need more investigation, especially
concerning the correlation between communication tactics and work engagement. Ding et al. (2022)
highlight the deficiency of studies on the direct influence of communication techniques on job engagement,
although the recognized associations among personality factors, communication, and engagement.
Similarly, Marianna and Marianna, (2018) highlight the absence of integrated models combining diverse
theoretical frameworks on communication styles, which hampers a comprehensive understanding of how
communication can be effectively tailored for optimal teaching and organizational outcomes. Solaja et al.
(2016) point to the challenge corporate leaders face in adapting their communication styles to effectively
engage employees, a gap that limits organizational productivity. Additionally, Merkin et al. (2014)
emphasizes the need for better training and feedback for educators to incorporate communication strategies
into their teaching practices, as many lack the support necessary to refine their approach. Addressing these
gaps through integrated models, practical feedback mechanisms, and targeted research could significantly
improve both leadership effectiveness and teaching quality.

Future study should concentrate on how leaders might modify their communication styles to enhance
organizational productivity, examining the synergistic effects of personality factors and communication
styles on leadership efficacy (Solaja et al., 2016). Furthermore, research should include established theories
to investigate the impact of various communication styles on student outcomes and learning environments,
considering elements such as classroom settings and subject matter (Marianna & Marianna, 2018). It is
essential to expand the knowledge about the relationships among instructors’ communication techniques,
work engagement, and personality qualities, emphasizing how these elements interact to improve teaching
practices and student outcomes (Ding et al., 2022). These instructions will facilitate the enhancement of
communication methods in diverse circumstances.
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Relationship between personality traits and communication styles

The relationship between personality traits and communication styles is an important and multifaceted area
of study, with significant implications for educational, organizational, and personal contexts. The research
suggests that personality traits are not only central to shaping an individual’s communication strategies but
also have a profound impact on outcomes such as student satisfaction, organizational productivity, and
relationship quality. Dhillon and Kaur (2023) underscore the importance of teachers' personality traits in
influencing their teaching practices and their ability to communicate effectively with students. This has
direct consequences for the quality of education, as consistent and adaptive communication enhances student
motivation, participation, trust, and overall learning outcomes. However, while the connection between
personality and communication is well established, the underlying mechanisms through which specific
personality traits shape communication strategies in different settings are less well understood. For example,
studies by Ding et al. (2022) show that communication strategies are influenced by personality traits but fail
to elucidate certain traits such as emotional stability or openness interact with communication styles to
produce measurable outcomes in educational or organizational contexts.

Further complicating this issue is the lack of a unified theoretical framework that integrates the roles of both
personality traits and communication styles. For instance, Marianna and Marianna (2018) highlight multiple
theoretical perspectives, including behaviorist, personality-based, and interactionist theories, yet a
comprehensive model that ties these frameworks together remains absent. This theoretical gap limits our
ability to predict how specific communication behaviors will manifest in various contexts, such as teaching,
leadership, or romantic relationships. For instance, Solaja et al. (2016) demonstrate a significant link
between leadership communication styles and organizational productivity, yet they also underscore the
relative insignificance of leadership communication compared to other factors like personality ftraits.
However, we underexplore the specific ways in which different communication styles, such as assertiveness
or empathy, interact with personality traits in these contexts, particularly when considering the combined
effects of these variables.

Moreover, the existing literature reveals a critical gap in understanding how communication styles directly
influence work engagement or marital satisfaction. While studies like those by Sim and Chun (2016) and
Kaur et al. (2022) show that personality traits influence communication and engagement, the direct
relationship between communication strategies and key outcomes like work engagement or marital
satisfaction remains insufficiently addressed. For instance, constructive communication styles could mitigate
neuroticism, which negatively affects marital satisfaction, but these connections often lack empirical nuance.
Solaja et al. (2016)'s study confirms the strong individualistic correlation between personality traits and
communication styles, underscoring the need for further investigation to develop more refined, context-
specific models at their intersection.

In conclusion, while the research recognizes the importance of both personality characteristics and
communication styles across domains, significant gaps remain in completely comprehending their
interaction and combined influence. The dearth of integrated theoretical models and empirical investigations
that investigate how these factors interact in various circumstances gives potential for future research. By
addressing these gaps, future research can help to design more tailored communication tactics, whether in
the classroom, business settings, or personal interactions, eventually increasing engagement, satisfaction,
and productivity.

2. Conceptual Framework

This study presents a detailed conceptual framework based on two foundational models that examine the
relationship between personality factors and communication styles. The framework is based on the Oliver
and Srivastava (1999) model of personality characteristics, which includes five fundamental dimensions:
extraversion, openness, agreeableness, conscientiousness, and neuroticism. These characteristics are crucial
for comprehending how educators' personalities influence their professional conduct and relationships with
pupils. The framework also integrates McCroskey and Richmond (1996) model of communication styles,
emphasizing two essential constructs: assertiveness and responsiveness, which are vital for assessing
communication efficacy in educational contexts. Together, these models provide a rigorous platform for
examining the link between personality characteristics and communication styles in teaching. Figure 1
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illustrates the suggested conceptual framework, emphasizing the dynamic relationships among these
fundamental elements.
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Figure 1: Conceptual Framework of the study
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3. Aim of the study
The main aim of this research is to examine the influence of teachers' personality traits on their
communication styles, providing a focused view of how specific traits (like extraversion or agreeableness)
correlate with responsiveness and assertiveness. Specifically, the objectives of this research are
- To -examine the relationship between personality traits (Extraversion, Agreeableness,
Conscientiousness, Neuroticism, and Openness) and communication styles (Responsiveness and
Assertiveness) in teachers.
- To identify which personality traits significantly predict a teacher’s Assertiveness in communication.
- To 1dentify which personality traits significantly predict a teacher’s Responsiveness in
communication.

4. Methods

This study employed a quantitative research methodology with a cross-sectional design to investigate the
influence of personality factors on teachers' communication styles. According to Dhillon and Kaur (2023)
data were gathered at a single moment in time, consistent with the nature of cross-sectional research,
allowing for a snapshot study of the association between these factors.

4.1 Participants

According to the latest data from the Maldives' Ministry of Education, there are 2,853 lower secondary
school teachers (Education, 2019). This research aims to cover all public-school teachers at this level in the
Maldives, including native and expatriate. To provide a representative sample, the stratified random
sampling approach was used. The sample size for this investigation was calculated using the Raosoft sample
size calculator. Based on a 5% margin of error and a 95% confidence level, the best sample size was
determined to be 339 instructors. This strategy ensures that the study's results are statistically robust and
reliable. The selected sample consisted of 149 men (1257/2853 * 339 = 149) and 190 women (1596/2853 *
339 = 190). The sample was picked at random using SPSS, and the Maldives Ministry of Education
provided a list of qualified teachers. This technique ensures a rigorous and representative sample procedure
that appropriately reflects the country's teaching population. The sample consisted of 36.9% bachelor's
degrees, 61.7% master's degrees, and 0.7% other levels.

4.2 Measure and data collection

To comprehensively evaluate teacher traits, we employed an adapted version of the instrument developed by
Oliver and Srivastava (1999). This tool, comprising 44 items, utilizes a five-point Likert scale to capture
varying degrees of agreement, ranging from 1 to 5 (1 = strongly disagree, 2 = disagree a little, 3 = neither
agree nor disagree, 4 = agree a little, and 5 = strongly agree). This validated instrument evaluates five core
personality dimensions: Extraversion (8 items), Openness (10 items), Agreeableness (9 items),
Conscientiousness (9 items), and Neuroticism (8 items). In parallel, instructors' communication styles were
assessed using an instrument crafted by (McCroskey & Richmond, 1996). This tool, consisting of 20 items,
similarly employs a five-point Likert scale, allowing for nuanced evaluations from 1 to 5 (1 = strongly
disagree, 2 = disagree, 3 = undecided, 4 = agree, and 5 = strongly agree). This 20-item scale includes
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responsiveness (11 items) and assertiveness (9 items). These instruments were selected for their established
reliability and wvalidity in capturing the multifaceted dimensions of teaching effectiveness and
communication styles in educational settings. Both scales are widely recognized and offer reliable measures
for capturing key aspects of personality and communication styles among teachers.

4.3 Data Analysis

The data were analyzed using descriptive statistics to offer a detailed overview of the sample characteristics
for each personality trait and communication style. A summary table was constructed to present the mean
scores, standard deviations, and ranges for each variable, facilitating a clear understanding of the distribution
and variability of the data. All analyses were conducted using SPSS software, version 21, ensuring the
accuracy and reliability of the statistical computations.

S. Results

5.1 Level of Agreement among the participants

Table 2 presents the descriptive statistics for the dimensions of personality traits and communication style to
show the general distribution and variability of these variables and sub variables within the sample. The
mean score of Extraversion was

Table 1 Mean Score and Level of Agreement

Mean Score Level
1.00-2.33 Low
2.34 -3.66 Medium
3.67-5.00 High

Table 2 Descriptive Data of Traits and Communication Styles

Variables M SD | Minimum | Maximum | Level
Teachers’ Traits 3.58 | 0.30 3 4 Medium
= Extraversion 3.53 1052 2 5 Medium
= Agreeableness 3.97 | 0.56 3 5 High
= Conscientiousness 3.96 | 0.59 3 5 High
= Neuroticism 2.61 | 0.63 1 5 Medium
=  Openness 3.62 | 0.56 2 5 Medium
Communication Style 3.97 | 049 2 5 High
= Assertiveness 3.65 | 0.53 2 5 Medium
= Responsiveness 4.23 | 0.60 2 5 High

The overall mean for Teachers’ Traits i1s 3.58 (SD = 0.30), categorized as medium. Among the traits,
Agreeableness and Conscientiousness have the highest means, both scoring at high levels (M = 3.97 and
3.96, respectively). Neuroticism has the lowest mean (M = 2.61), indicating a medium level. Extraversion
and Openness are also at medium levels (M = 3.53 and 3.62). For Communication Style, the overall mean 1s
high (M = 3.97). Responsiveness scores high (M = 4.23), while Assertiveness 1s medium (M = 3.65),
indicating variations in teachers’ communication approach.

5.2 Correlation Analysis
A correlation analysis was performed to determine the relationship between the dimensions of personality
traits (Extraversion, Openness, Agreeableness, Conscientiousness, and Neuroticism) and the dimensions of
communication styles (Responsiveness and Assertiveness). Table 3 presents the Pearson correlation
coefficients which indicate the strength and direction of each relationship.

Table 3 Correlation matrix between the variables (n =339).
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The Assertiveness communication style had a significant positive correlation between the dimensions of
personality traits, Extraversion (r = 0.398, p < 0.01), Agreeableness (r = 0.170, p < 0.01), Conscientiousness
(r=0.259, p < 0.01), and Openness (r = 0.384, p < 0.01). In contrast, Neuroticism (r = -0.192, p < 0.01)
displayed a significant negative correlation with Assertiveness. The responsiveness communication style
had a significant positive correlation between the dimensions of personality traits, Extraversion (r = 0.356, p
< 0.01), Agreeableness (r = 0.566, p < 0.01), Conscientiousness (r = 0.517, p < 0.01), and Openness (r =
0.696, p < 0.01). In contrast, Neuroticism (r = -0.197, p < 0.01) displayed a significant negative correlation
with responsiveness. The overall correlation between Teachers’ traits and their communication style is
significant and positive (r = 0.569, p < 0.01).

5.3 Multiple Regression Analysis

To examine which personality traits are significant predictors of the communication styles- Assertiveness
and Responsiveness, multiple regression analyses were conducted. Separate models were created for each
communication style as the dependent variable, with all five personality traits (Extraversion, Agreeableness,
Conscientiousness, Neuroticism, and Openness) as predictors.

5.3.1 Predicting Assertiveness
The first regression model which was run with Assertiveness as a dependent variable, was statistically
significant F (5,333) = 326.640, p<0.05, with a R? value of 0.209.

Table 4 Summary of Multiple Regression Analysis (N=339)

Construct B SE(B) B t Sig

Extraversion 0.318 072 0.273 4.438 0.000
Agreeableness -0.099 0.063 -0.104 -1.567 0.118
Conscientiousness -0.078 0.070 0.086 1.115 0.266
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Neuroticism 0.002 [ 0.056 [-0.002] -0.040 0.968
Openness 0.206 0.054 | 0240 | 3.851 0.000
Note: R=0.457, R” = 0.209 and Adj. R* = 0.197

As shown in the Table 4, Extraversion (p = 0.318, p <0.000), and Openness (B = 0.0.286, p <0.000) were
significant positive predictors of Assertiveness, suggesting that teachers who are more extraverted and open
are more likely to display assertive communication style. Agreeableness (B = -0.099, p <0.118),
Conscientiousness (p = -0.078, p =0.266), and Neuroticism (B = -0.002, p =0.968) were not significant
predictors of Assertiveness.

5.3.2 Predicting Responsiveness
The second regression model which was run with Responsiveness as a dependent variable, was statistically
significant F (5,333) = 46.421, p<0.05, with a R? value of 0.209.

Table 5 Summary of Multiple Regression Analysis (N= 339)

Construct B SE(B) B t Sig

Extraversion 0.080 0.085 0.049 0.933 0.351
Agreeableness 0.494 0.075 0.375 6.577 0.000
Conscientiousness 0.208 0.083 0.167 2.500 0.013
Neuroticism 0.162 0.067 0.123 2433 0.016
Openness 0.286 0.064 0.241 4478 0.000

Note: R=0.641, R“ =0.411 and Adj. R* = 0.402

As shown in the Table 5, Agreeableness (B = 0.494, p <0.000), Conscientiousness (B = 0.208, p <0.05),
Neuroticism (B = 0.067, p <0.0.05), and Openness (p = 0.064, p <0.000) were significant positive predictors
of responsiveness, suggesting that teachers who are more agreeable, conscientious, neurotic and open are
more likely to display responsive communication style. Extraversion (B = 0.085, p =0.351), was not
significant predictors of Responsiveness.

The results suggest that the personality traits of teachers can meaningfully predict different communication
styles, with openness being particularly more influential. Furthermore, assertiveness comes with being
Extraverted which characterizes behaviors such as being sociable, engaging, enthusiastic, outgoing, and
friendly and being Open which is characterized by being interested in taking new challenges. The findings
provide evidence that the personality traits of teachers play a vital role in communication preferences of the
teachers.

Discussion

The current study sought to investigate the association between instructors' personality traits and
communication styles, focusing on assertiveness and responsiveness. The findings show strong evidence for
the impact of personality factors (extroversion, agreeableness, conscientiousness, neuroticism, and
openness) on teachers' communication practices. The findings support previous research linking personality
to communication patterns in both educational and organizational settings (Ahmed & Naqvi, 2015; Ding et
al., 2022; Solaja et al., 2016). The study sheds light on the complexity of this relationship through thorough
statistical analysis, providing a comprehensive knowledge of how distinct personality factors predict
communication styles in instructors.

The study discovered that extraversion and openness were strong positive predictors of assertiveness in
communication, with instructors who scored higher on these qualities engaging in more assertive
communication activities. Extraversion is characterized by friendliness, confidence, and passion, all of
which lead themselves to assertive behaviors, such as instructors taking charge of conversations and freely

Nasrulla Ahmed, IJSRM Volume 12 Issue 12 December 2024 EL-2024-3831




expressing their opinions (Dhillon & Kaur, 2021). Similarly, openness, which is related with creativity,
curiosity, and a desire to experiment with new ideas, has emerged as a powerful predictor of forceful
communication. This conclusion is consistent with the work of Ahmed and Naqvi (2015), who hypothesized
that extraverted and open individuals speak in confident and straightforward ways, allowing for clearer and
more effective exchanges of ideas in class. Surprisingly, agreeableness, conscientiousness, and neuroticism
did not substantially predict assertiveness in this study. This may imply that, while these characteristics
impact communication in other ways, they may not always contribute to the assertive dimension of
communication. While conscientiousness is usually associated with meticulous, methodical, and disciplined
communication rather than bold or dominant speaking, agreeableness frequently leads to more
accommodating and cooperative actions that may not be consistent with assertiveness. Neuroticism, which 1s
frequently connected with emotional instability, has a negative correlation with assertiveness, meaning that
people with high neuroticism may have difficulty communicating assertively owing to worry or self-doubt.

However, agreeableness, conscientiousness, openness, and neuroticism were all significant positive
predictors of responsiveness in communication. Teachers who were more pleasant had higher
responsiveness, as seen by empathy, understanding, and a readiness to adapt the needs of others (Ding et al.,
2022). This research supports the notion that instructors with high agreeableness are more likely to engage in
supportive, sympathetic communication that is sensitive to their students' emotional and intellectual needs.

Despite these important advances, the report does admit several shortcomings. The cross-sectional design
limits the capacity to reach causal inferences on the relationship between personality factors and
communication styles. Future studies might use longitudinal studies to assess how personality characteristics
and communication styles change over time, offering greater insight into their dynamic nature. Furthermore,
replicating the study in various cultural or educational contexts would increase the generalizability of the
findings. Exploring the interplay of additional contributing factors, such as teaching experience, might help
us better understand how these variables impact instructors' communication methods.

These results highlight how personality variables influence instructors' communication strategies.
Extraverted and open instructors are more likely to utilize forceful communication, which increases
classroom engagement, whereas pleasant, conscientious, and neurotic teachers prefer responsive
communication, which fosters a supportive learning environment. These findings imply that teacher
development programs should focus on assisting instructors in recognizing and refining how their
personality traits impact communication, hence increasing effectiveness in a variety of educational contexts.

Conclusion

In conclusion, the current study supports the notion that personality factors play an important role in
determining instructors' communication approaches. Extraversion and openness were shown to be strong
predictors of assertiveness, whereas agreeableness, conscientiousness, openness, and neuroticism predicted
responsiveness. These findings highlight the significance of understanding how individual personality traits
influence communication practices, which in turn affect classroom dynamics and teacher-student
interactions. Given the essential role that communication plays in promoting student engagement and
learning outcomes, teacher training programs must include ways to improve both forceful and responsive
communication that are suited to instructors' individual personality profiles.

Understanding the complex link between personality and communication allows educators to fine-tune their
communication tactics, thereby increasing their efficacy in a variety of educational situations. This study
adds to the expanding body of knowledge on the confluence of personality, communication, and teaching
methods by providing practical recommendations for teacher development programs that aim to encourage
more effective and adaptive communication styles. These insights will become increasingly important as the
educational landscape evolves, providing instructors with the skills they need to succeed in dynamic and
diverse classroom settings.
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