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Abstract

The rapid transformation of traditional classrooms to online platforms during the COVID-19
pandemic has presented numerous challenges for educators, particularly those teaching English as
a Second Language. This research aims to explore the challenges faced by ESL teachers in
adapting to and managing online teaching, as well as the strategies they employ to navigate this
new digital landscape. Using a qualitative approach, semi-structured interviews were conducted
with three ESL teachers to gather valuable insights into their experiences. Thematic analysis was
applied to identify and categorize the challenges encountered by these educators during the
implementation of online teaching. Additionally, the study investigated the strategies employed
by teachers to overcome these obstacles and enhance the effectiveness of their online instruction.
The findings reveal six major challenges faced by ESL teachers, including technical issues, time
management, limited student access to technology, monitoring and assessment difficulties,
students' issues, and teachers’ competency issues. To address these challenges, teachers utilized
three main strategies: self-empowerment through self-learning and upskilling in technology,
effective monitoring and assessment techniques, and enhancing online learning through interactive
engagement. The insights garnered from this study can assist educational institutions,
policymakers, and educators in identifying areas that require support and improvement for more
effective and efficient online teaching practices. Ultimately, the study emphasizes the importance
of continuous professional development for ESL teachers to successfully navigate the complexities
of online teaching and meet the diverse needs of their students in the digital age.
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Introduction

During the time of widespread school closures, the field of education has undergone a
profound transformation. These closures, which were a response to the unprecedented
circumstances surrounding the pandemic, have had far-reaching effects on educational institutions
and schools around the world, resulting in significant changes to the teaching and learning process.
According to data from UNESCO, the peak of school closures was registered at the beginning of
April 2020, when around 1.6 billion learners were affected across 194 countries, accounting for
more than 90% of total enrolled learners (UNESCO, 2020). This includes Malaysia, with the
Ministry of Education (MOE) instructing all Malaysian schools to do home-based learning. In an
effort to assist transition from traditional classroom to virtual learning, the Home-based Learning
Manual was established by MOE in April 2020, which serves as guidance for teachers in terms of
implementation and approach. Additionally, DidikTV was launched on 21% February 2021 to
deliver educational television programs to all students, especially those without internet access.

In 2022, after two years of battling the pandemic, all sectors have finally reopened,
including education institutions. The rise of hybrid learning is inevitable as more learners prefer
online learning to physical classes. A study conducted by Dochy and Segers (2022) found that
23% of people believe the freedom to learn at a pace that best suits them is the most significant
benefit of receiving an education online. Similarly, people place a high value on their capacity to
acquire knowledge at home (22%) and their overall flexibility (20%). Where educators are
concerned, despite the lack of preparation and difficulties encountered by them, including
educational administrators and institutions, the overall picture now reveals a willingness to
embrace innovation and new learning opportunities that were not previously apparent. Educators
across all grade levels and settings had to reevaluate their roles and the methods by which they
assisted students with their academic responsibilities through online platforms (Rapanta et al.,
2021).

Online class implementation required a radical change by teachers and students regarding
communication style, assessments, and content delivery. Teachers are expected to adapt to the
new platform almost instantaneously after the COVID-19 pandemic strikes. Teachers have to
equip themselves with skills related to virtual teaching in a short period. Teachers today are
expected to be better equipped to use technology in their classrooms than their predecessors.
However, research findings show that they are still unprepared for technology integration and find
it difficult to use ICT tools in the classroom (Park & Son, 2020). To an extent, parents started
questioning teachers’ ability and readiness to face the challenge (Shamsuri, 2021). This is
consistent with Rodriguez-Mufiz et al. (2021), who confirmed that due to the sudden transition,
teachers were forced to slow down their pace and reduce their content as they need more time to
prepare themselves with technical and pedagogical aspects of online learning. This is also
mentioned by Dhawan (2020), who asserts that educators were reluctant to shift to online teaching
but were forced to do so after the COVID-19 outbreak.

This situation raises concerns for teacher educators and researchers. It highlights the need
to understand language teachers' challenges and strategies, including their acceptance and
experiences with technology in language learning and teaching. Mahyoob (2020) stated that the
primary issues influencing and impacting online EFL learning during COVID-19 are technical,
academic, and communication challenges. The majority of EFL students in the study were
dissatisfied with their online education as they were unable to meet the standards for progress that
were expected of them. It is also revealed by Kebritchi et al. (2017) that the challenges faced by
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educators ranged from adapting new roles in the classroom to problems with time management
and pedagogical approaches. Similarly, Izhar et al. (2021) revealed that teachers’ challenges in
online teaching include time management, technological skills, interest, knowledge, and self-
efficacy. Hence, the current study sought to investigate ESL teachers' experiences in online
teaching in order to understand better the challenges encountered as well as their strategies for
online teaching. This research aims to investigate the experiences of ESL teachers who teach
online classes in order to gain insight into the challenges they face and the strategies they use. The
research objectives are as follows:

1. To explore challenges faced by ESL teachers in teaching online classes.

2. To investigate strategies employed by ESL teachers in teaching online classes.

Technological Pedagogical Content Knowledge

This study works around the Technological Pedagogical Content Knowledge (TPACK)
framework introduced by P. Mishra and Matthew J. Koehler of Michigan State University in 2006.
They identified three primary forms of knowledge: Content Knowledge (CK), Pedagogical
Knowledge (PK), and Technological Knowledge (TK). TPACK framework consists of three main
components: technology knowledge (TK), Pedagogy Knowledge (PK), and Content Knowledge
(CK). TPACK components are shown in Figure One below:
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Figure 1. TPACK Framework (Koehler & Mishra, 2009, p. 63-67)

The foundation of effective teaching is Content Knowledge (CK), which encompasses a teacher's
in-depth understanding of the subject matter they are responsible for imparting to their students.
An English teacher, for example, must be well-versed in language arts concepts, literature, and
effective communication techniques. This knowledge provides the necessary content expertise for
the development of instructional strategies (Cheng et al., 2022).

Content knowledge is supplemented by Pedagogical Knowledge (PK), which focuses on
the art and science of teaching. Understanding the various methods, practices, and approaches for
effectively delivering information to students is part of PK. Classroom management, teaching
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strategies, assessment techniques, and accommodating the needs of diverse learners are all
important components of pedagogical knowledge. According to Basirat and Taghizadeh (2021), a
skilled teacher with strong PK can engage students, create a welcoming learning environment, and
adapt their teaching methods to accommodate different learning styles.

The understanding of both standard and advanced technologies relevant to the educational
context is referred to as Technology Knowledge (TK). It equips teachers with the ability to identify
and apply appropriate technological tools to improve the learning experience. Teachers with TK
can effectively leverage technology to facilitate optimal learning outcomes, from basic computer
literacy to navigating complex digital resources (Sahrir et al., 2021). Furthermore, TK allows
educators to keep up with evolving technologies, ensuring their continued integration into teaching
practices.

The interaction of these knowledge domains gives rise to a number of critical components
in the TPACK framework. Pedagogical Content Knowledge (PCK) is a combination of content
and pedagogical knowledge. It focuses on a teacher's ability to teach a specific subject effectively,
taking into account the best instructional strategies for conveying content in a way that resonates
with students and promotes meaningful learning experiences.

TCK is the combination of technology and content knowledge. Based on a study by
Mujallid (2021), it gives teachers the ability to integrate technology into subject-specific
instruction seamlessly. Teachers can improve content delivery, assessment methods, and feedback
to students by leveraging technology tools, resources, and platforms.

The term TPK refers to the integration of technology and pedagogical knowledge. TPK
teachers have the knowledge and skills to thoughtfully incorporate technology into their teaching
practices (Keser & Sari, 2021). This includes choosing appropriate technology tools, creating
technology-enhanced lesson plans, and effectively integrating digital resources to support student
learning.

These knowledge components work together within the TPACK framework to enable
effective technology integration in teaching and learning. TPK, TCK, and PCK enable educators
to use technology as a powerful tool to augment content delivery, improve pedagogy, and create
transformative learning experiences. By integrating these dimensions, teachers can confidently
navigate the digital landscape and provide their students with the necessary knowledge and skills
for success in a technology-driven world. As the educational landscape evolves, the TPACK
framework remains an essential guide for educators seeking to harness the potential of technology
and pedagogy in transforming their students' learning journeys.

Methodology

A qualitative research design is used in this study to gain in-depth insights into the
challenges and strategies of English language teachers in online teaching. Qualitative methods are
best for exploring ESL challenges and strategies because they provide deep, nuanced insights into
learners’ experiences, motivations, and the complex social and cultural factors influencing
language acquisition. These methods, such as interviews, focus groups, and thematic analysis-
allow researchers to capture the “why” and “how” behind learners’ behaviors, offering rich,
contextualized understanding that quantitative approaches often miss (Pandey, 2025; Schneider,
2023 & Thomas et al., 2024). Recent studies emphasize that qualitative research is especially
effective in uncovering underexplored issues, informing culturally responsive teaching, and
advancing both theory and classroom practice in ESL contexts (Pandey, 2025 & Thomas et al.,
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2024). Semi-structured interviews were used as the primary data collection instrument in this
study, and a purposeful sampling technique that focused on English teachers who met specific
criteria relevant to the research topic was employed. Subsequently, the study employed thematic
analysis as a means to analyze data whereby the researcher examined the interview transcripts of
the participants in order to identify significant patterns of words which were then grouped into
several meaningful categories known as themes. This study utilized purposive sampling as it is a
techniqgue commonly used in qualitative research to identify and select information-rich cases in
order to make the best use of limited resources (Decuypere et al., 2021). In this study, three English
teachers were selected from schools in Klang. This selection was based on two key criteria: their
teaching experience and educational background. It was crucial to investigate how these attributes
might influence the teachers' viewpoints and preparedness for online teaching. This approach
aligns with Dworkin's (2012) perspective, where a multitude of articles, book chapters, and books
recommend participant numbers ranging from 3 to 50 as appropriate, given the criteria mentioned
earlier. The interview questions are adapted from Abdul Razak et al. (2018) and Junus et al. (2021).

For this study, thematic analysis is employed. The data were transcribed, stored, and
organized according to the research questions. The first stage of analysis involved reading through
the data corpus to identify extracts that are relevant to the topic of ESL teachers’ experiences in
online teaching. Words related to pedagogy, teaching methods, issues, and challenges were
captured. Subsequently, the corpus was examined again to get a clearer understanding. After some
patterns emerged from the data set, related phrases and words were highlighted and coded. These
codes were then revisited and grouped into several sub-themes, leading to the discovery of
potential thematic names and their definitions.

Findings

With a primary emphasis on understanding the research context, this chapter delves into
the challenges encountered during the implementation of online teaching. By identifying these
challenges, it seeks to provide a thorough understanding of the dynamics of online education for
ESL teachers. The participants' responses to the interview questions were recorded in Figure Two
below. It addressed the first research question: what are the challenges faced by ESL teachers in
teaching online classes? The main themes generated can be seen in Figure Two.

Student’s Issues

<¥» RQ 1: Challenges in Teaching Online
Classes

Limited Access to Technology Teacher's Competency

Technical Issues Time Management

Monitoring and Assessment
Issues

Figure 2. Themes identified for research question 1
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Teachers” Competency
Teachers have had a mixed reaction to the implementation of online classes. Some teachers

welcomed the implementation while accepting the challenges it brought, while others expressed
resentment and hesitation. Among the reasons behind their hesitation was their lack of experience
in handling online tools prior to the pandemic. All participants had similar experiences, as shown
by excerpts below:

No. Never. | have no experience before PKP in teaching online classes. (P1 DUS8)

Prior to PDPR, I just used WhatsApp, sometimes asking the kids to Google up and look up

for something. Surprise? Ya, for sure, because we didn’t have any experience (P2 DU8)

I do have experience with online teaching tools experience before. Teaching online classes,

huh? I never had any online class before (P3 DUS8)

In addition, the absence of formal training had a major influence on teacher’s confidence to
navigate online classes as it affects their readiness. P2 believed that she had to figure out and
prepare herself although there was no formal training given. P2 mentioned:

I had to be ready. | had to make myself ready. | had no way to communicate and to teach.

So, I must say that | wasn’t ready, but | had to prepare myself. (P2 DU10)

Similarly, P3 felt the same way about her level of preparedness. Even though she has

received no formal training, P3 is convinced that she must be prepared. P3 mentioned:

To be honest. I never had any professional training relating to that (P3 DU10)

By hook or by crook, I need to make myself ready for any circumstances. (P3 DU12)

It can be seen that these factors underscore the importance of teacher competency in handling
online classes, as prior experience and formal training play critical roles in determining teachers’
readiness and effectiveness in the virtual teaching setting.
Another issue that affects teacher’s competency is adapting syllabi with online teaching.
P1 and P3 had difficulty preparing materials and spent much time explaining the content due to
the existing CEFR syllabus, which was adopted from the European context. P1 and P3 asserted:
I find it quite difficult to teach pupils about something that is not close to our hearts.
Because | teach year 5, the syllabus is more overseas. Even the name in the textbook is
confusing to my students (P1 DU12)
In terms of giving examples in the Malaysian context, I am having some difficulties. For
instance, place names, along with people's names used in the textbook are European. So,
as for me, | took more time in explaining into local context rather than the lesson content
(P3 DU20)

From the excerpts above, it can be said that misalignment between the prescribed syllabus and the
demands of online teaching creates additional hurdles for these teachers as they must find ways to
modify and deliver the content effectively in an online format.

Technical issues

Experiencing technical issues such as unexpected disruptions while teaching in a virtual
classroom is inevitable for all participants. For instance, participants were removed from the
Google Meeting due to an unstable connection, accidentally pressing the wrong buttons in the
platform, and having to cancel a class due to o power outage. P2 recalled:
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Even during a presentation, your screen goes off. Sometimes accidentally press some
buttons, you are taken to other places. (P2 DU34)

But when something goes wrong, for example, electricity that day, you promised to see
your children, but you can’t, so that is another issue also (P2 DU36)

There were also issues with the audio and video of the learning platform. The teacher’s voice was
suddenly unheard and sometimes echoed. P1 shared her experience:
I hate technical issues. Sometimes, my voice cannot be heard or echoed. | got kicked out of
Google Meet several times, too. (P1 DU34)

One of the participant’s senses of helplessness during online classes can be seen when she had to
fix unforeseen technical issues, internet connectivity issues, or student-related problems. She felt
overwhelmed to meet these challenges with confidence because she lacked the necessary training
or prior experience to handle such circumstances. P2 expressed:
Sometimes, my laptop suddenly goes off, blank, and | shout for help. So yeah. I need help.
(P2 DU24)
It’s like handling the screen, as well as your book, it’s very difficult. And then sometimes
they say teacher, I’m trying to click, I’m trying to come in. | had issues like how to settle
all those things. (P2 DU34)

Students’ Issues

Apart from dealing with technical issues, teachers have to face student-related challenges,
too. Being disengaged in class is a major issue, as student engagement cannot be monitored
efficiently. Students seemed present, but teachers would not know what was happening behind the
screen. Grasping their attention is twice as hard compared to learning in the classroom.
Furthermore, young learners, in particular, have short attention spans. P1 and P2 recalled:

Then, pupils’ interest and attention. As we know, even in class for face-to-face learning, it

is kind of hard to get a pupil’s full attention. (P1 DU28)

Children can’t see things that are too long when they sit and listen to you for maybe about

30 or 40 minutes. You cannot drag on. (P2 DU26)

Besides being disengaged, students were reported to be irresponsive, especially passive students.
They rarely responded or asked questions during the class. Participants shared:
They rarely respond or ask any questions. Even when | asked questions, they didn’t unmute
their microphone and stayed silent. (P3 DU34)
I mean, some are very open to that, but some felt very shy, those passive ones. Always sit
at the back of the class. | had an issue. It was a real thing that happened (P2 DU32)

The low attendance rate among students was also a challenge. In a class of 40 students, usually,
only half or less than that turned up for online classes. Some absent cases were reported due to
insufficient gadgets because students had to share a phone with other siblings or had to wait until
their parents returned home after work. P1 and P3 commented:

Sometimes, they just don’t show up at all. (P1 DU28)

For the unfortunate family, the issue will be in preparing the devices and the internet

coverage. Some of them might share the devices with other siblings or, even worse, share
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with their parents whereby they need to wait until the parents are available at home in order
to join the live lesson or to complete the task given for each particular lesson. (P3 DU38)

Young learners, especially primary school students, are in the initial stages of developing digital
literacy and have limited or minimal experience with computers and digital technologies. Thus,
attending online classes may overwhelm and cause overexcitement to them at the same time. They
tend to press random buttons and suddenly unmute their microphones, exposing conversations and
background noise. P2 and P1 shared some anecdotes:
I was teaching in the afternoon, and we had issues, you know, with the children operating.
They were not so good with it (P2 DU12)
I mean, after you come up with the content, and when you present it to the children, they
do not know what’s going on. They sometimes find it difficult to operate, you know,
pressing a simple button. (P2 DU22)
They have more distractions within their environment than inside a classroom (P1
DU34)

Time Management

For teachers, managing time is crucial to ensure lessons are delivered effectively. Activities
need to be tailored carefully and implemented within the allocated time. In a normal classroom,
sometimes the teacher overlooks the time and gets carried away with some activities. On the other
hand, virtual classrooms require teachers to manage a few things simultaneously. Thus, one
activity might take longer and affect the implementation of other lesson activities. In addition,
prior to online classes, they have already spent a lot of time preparing lesson materials. P1 and P2
stated:

It is time-consuming when we need to prepare a lot of material (P1 DU38)

Time management, | mean carrying out all activities in one hour, these things are issues

for me. (P2 DU22)

Monitoring and Assessment
Due to the virtual nature of the learning environment, teachers have limited visibility in
terms of students’ behavior, verbal cues, and body language. Thus, it is hard to gauge students’
interest as well as their struggles. P2 and P1 shared:
Even when you are sharing a screen, you can see all of them. But when you have a bigger
classroom, you basically cannot see your children when you are presenting. You cannot
know what they are doing (P2 DU32)
It is hard. You need to see the behavior also (P1 DU28)

When monitoring is challenging, assessment becomes an issue as teachers need to observe and
evaluate students. Both elements need to work simultaneously to ensure the assessment’s
credibility and validity. However, with limited assessment activity, teachers may struggle to gain
a comprehensive understanding of students' progress and achievements. This could result in
inaccurate assessments and misrepresentation of students' true abilities, especially for holistic
assessment, particularly classroom-based assessment (PBD). P2 commented:
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In terms of PBD assessment, very difficult. Not all activities can be assessed online. If
writing, yes, but sometimes, when we need to assess if they are writing neatly, it is quite
difficult but achievable. (P2 DU28)

Limited Access to Technology

The most obvious issue that occurred in the early stages of online class implementation
was a lack of adequate equipment, particularly for low-income families. Prior to the pandemic
some families did not provide their children with cellphones or any other digital device. Parents
were the only ones who had cell phones. When the pandemic struck, communication devices such
as tablets and mobile phones became essential. In large families, having to share devices among
siblings means they must take turns; thus, missing classes is unavoidable. The same is true for
internet access. A student with limited internet data cannot attend a Google Meet class because it
requires a large amount of data. Participants remembered:

Basically, every family will have at least one handphone as a communication medium. The

question will be whether they have an internet connection or not. (P1 DU44)

..some of them might share the devices with other siblings or, even worse, share with their

parents whereby they need to wait until the parents are available at home in order to join

the live lesson (P3 DU38)

Some of them, due to low internet access and low bandwidth, tend to turn off their

videos, and sometimes their audios are not heard (P2 DU26)

Strategies for Teaching Online Classes

Strategies in teaching online classes are crucial for creating an engaging and effective
virtual learning environment that maximizes student participation and learning outcomes. In the
following section, this study presents three main themes and eight sub-themes utilized by ESL
teachers in their digital classrooms. The themes yielded from the interview can be seen in Figure
3 below.

Teacher self-empowerment

RQ 2: Strategies in Teaching Online | Enhancing Online Learning

Classes Through Interactive Engagement

Effective Monitoring and
Assesment

Figure 3. Themes generated for research question 2
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The themes illustrated strategies utilized by English teachers in implementing online
teaching. Prior to generating the themes, sub-themes were identified. Eight sub-themes were
recorded after the coding of the dataset was done. The main focus of Research Question 2 was on
teaching strategies implemented by teachers in online classes. While extracting data on teaching
strategies, a distinctive theme emerged with regard to teachers’ strategy in preparing themselves
for the digital transition, namely teacher self-empowerment. Hence, the researcher decided to
include the strategy as it is believed to enhance the success of online teaching and learning
potentially. The strategies yielded from the interview were teacher’s self-empowerment, effective
monitoring and assessment, and enhancing online learning through interactive engagement.

Teacher Self-Empowerment

Due to the absence of formal training prior to the implementation of online learning,
teachers exerted considerable efforts to acquire digital skills. Teachers' proactive efforts to equip
themselves with new skills, mainly digital skills, demonstrate that they are accountable for their
professional development and growth. This enables them to adapt to the shifting educational
landscape and improve their teaching practices through the acquisition of new digital
competencies. It can be seen in these excerpts:

I learned a few tips from colleagues who have a lot of experience in IT, such as our Media

teacher. Then I also watched a lot of videos on You tube to help me find the best method

to teach online classes. (P1 DU14)

I just had a lot of reading on the internet, studying via YT videos, and sharing on social

media platforms like Facebook and Twitter (P3 DU10)

Seeking mentorship from family members and experienced colleagues is a commendable strategy
for self-empowerment. It allows teachers to learn from those who have relevant knowledge, which
can help them grow personally and professionally. P1 and P2 asserted:
I reached out to my colleagues and exchanged some ideas to come out with the best
activities that are suitable for my pupils. (P1 DU 26)
So | thought I would rather learn from my hubby how to use that. Later on, yes, we had a
number of in-house training, how to use Google Meet (P1 DU12)

Effective Monitoring and Assessment
To address assessment issues, participants used digital resources such as Quizziz and
posted questions via Google form to assess students' understanding. Aside from that, chatting apps
such as WhatsApp and Telegram were used to get answers and feedback. P1 shared:
I assess them using digital quizzes such as Google Forms or Quizziz. Sometimes | also
give them the exercises in WhatsApp or Telegram group and ask them to send it back to
me via WhatsApp or Telegram personally (P1 DU30).

P3 indicated a preference for utilizing digital resources to simplify assessments. It is because these
activities can be easily transformed into reports making documentation more organized and
straightforward. She explained:
The activities are more interactive and could get immediate results for each exercise that |
possibly will turn into the assessment report. Kinda love it because it will be well-
documented and printable. (P3 DU28)
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In terms of the monitoring strategy, participants mentioned using the observation method. Students
were asked to adjust their cameras so the teacher could see what happened behind the camera. In
one instance, P2 shared an anecdote:
One funny moment | still remember: | asked them to adjust their camera so | could see
what was happening, whether they were taking notes or not, and one boy said he could not.
| asked why | could not. He was only wearing a T-shirt or something, he was not wearing
proper pants! (P2 DU28)

Participants also periodically call out the names of students to check for attention and
comprehension. Students are encouraged to pay close attention and participate actively during
online class sessions with this method of instruction. Participants recalled:
During a question-and-answer session, | will also call their name randomly and ask them
if they understand the lesson and if they have any questions. (P1 DU36)
While the lesson is going on, some children will go missing. You will be calling and
mentioning names, you know. Are you there? (P2 DU34)

Enhancing Online Learning Through Interactive Engagement
To avoid dull and dry lessons, teachers utilized online interactive resources such as videos
from YouTube, PowerPoint presentations, and colorful graphics from Canva to create engaging
and vibrant lessons that capture students' attention and maintain their interest throughout the
session. Besides, they also use Quizziz to incorporate assessment through fun learning. P1 and P2
commented:
I used a lot of YouTube videos. | will have a Google Meet with the pupils. 1 will present
the lesson using PowerPoint or Canva, and | also have a question-and-answer session with
them. I also use drawing tablets as teaching tools to help them gain for better understanding.
(P1 DU32)
You need an interesting presentation. You need to provide, like Zoom, we have breakout
rooms. So you can encourage children to communicate and have discussions, and you can
vary your teaching. (P2 DU30)

Assigning engaging tasks is another strategy to maintain students’ participation in virtual classes.
Students were asked to move around, work on projects as well as do presentations form the
information they had gathered. Participants recalled:
Another strategy is yes, they are excited, but they also have to come up with findings, so
that they can present. They can share (P2 DU30)
Usually, when | have GM sessions and during Quizziz games. That’s when they are
very..their participation is very high. (P1 DU34)
I love assigning Project-based activities to the kids, like scrapbooks. | want them to have
hands-on activities so they do not feel bored. (P3 DU32)

Encouraging communication among their class members was also utilized to foster collaborative
learning as well as to promote and practice the use of language. By encouraging communication
among class members, teachers can create a sense of community and interaction, which enhances
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collaborative learning and promotes the practice and application of the target language in authentic
contexts. P2 used this strategy in her class as she shared:
You need an interesting presentation. You need to provide, like Zoom, we have breakout
rooms. So, you can encourage children to communicate and have discussions. You vary
your teaching. (P2 DU30)
So, | asked them can they could move around with their devices. Show me where is your
living room, kitchen, bedroom, and then some were like, they were challenged. From there,
you promote communications (P2 DU32)

Discussion
Challenges

The COVID-19 pandemic abruptly transformed the entire education system, compelling
educators to transition rapidly from traditional classrooms to online platforms. Nonetheless, this
abrupt shift presented numerous obstacles, as many educators were unprepared to embrace
technology for educational purposes fully. As the participants recalled, they were not given any
online teaching training or short courses. They had to utilize their basic understanding of online
tools and seek assistance from colleagues and family members. This demonstrated that the
participants lacked Technological knowledge (TK). However, they were not at fault because it
stemmed from the lack of formal training. Teachers must receive adequate training to optimize
online learning. This is consistent with Nicole's (2021) assertion that teachers required additional
and differentiated professional development due to their varying levels of TPACK.

During the interviews, the participants frequently mentioned technical issues affecting their
online teaching experience. They faced unexpected disruptions like power outages and
malfunctioning gadgets, resulting in mishandling of the virtual classroom. The challenges
mentioned above induced a sense of helplessness among the participants particularly during power
outages where their ability to take action was severely limited. As the TPACK framework heavily
relies on technology, these technical issues can significantly disrupt online teaching and learning.
To ensure smooth online instruction, teachers must be able to troubleshoot basic technical issues
or collaborate with IT support (Sahu, 2020). This is consistent with a study by Shabeeh and Hoque
(2021), who argued that technical problems and the inability to adapt to new technology were the
significant challenges faced by teachers in online teaching.

Teachers found time management to be challenging, especially in two specific aspects.
Firstly, material preparation for online classes takes significantly longer compared to preparing
conventional teaching materials. They need to create or find suitable activities and videos and
navigate through the use of technology despite limitations in their technological skills. Secondly,
time management is crucial during class sessions. Teachers must adhere to the designated time
frame while multitasking to deliver content, manage students, and handle the online platform
simultaneously. However, multitasking was overwhelming to them as they had to constantly
switch between different tasks thus potentially disrupting the flow of the class and limiting their
ability to give full attention to each aspect. This difficulty was exacerbated by technical issues,
which added to their stress and, therefore, made time management even more difficult. As a result,
some teachers felt pressed to forego certain activities or rush through content, potentially
jeopardizing the quality of their students’ online learning experience. This is supported by Izhar et
al. (2021), who indicated that challenges with time management may arise due to unfamiliarity
with technology or inadequate pedagogical strategies for online instruction.
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Another inevitable challenge is limited access to technology. This theme reflects the
difficulties faced by students with insufficient access to digital devices and unstable or unreliable
internet connections. Students who share a device with other siblings would be required to take
turns and would likely miss class, especially if their schedules did not align. Although the
government attempted to close the digital divide by distributing laptops and tablets, not all students
were on the government's list of recipients. Teachers were limited to assigning offline tasks and
sending lesson materials via WhatsApp group in the hope that students would complete them. As
revealed by Saefudin et al. (2021), the effectiveness of online classrooms can be hampered by
socioeconomic factors such as limited access to technology and internet connectivity which can
vary between student populations.

Monitoring and assessment were also noted as challenges faced by teachers in teaching
online classes. Due to digital platform limitations, such as small screen sizes and limited visibility,
teachers struggle to observe students' behavior and attentiveness during online classes effectively.
Teachers can easily monitor student engagement in a traditional classroom by observing their body
language, facial expressions, and participation in class discussions. However, in an online learning
environment where students may be invisible to the teacher, this is not possible. This is supported
by Cahyaningsih et al. (2021) and Khatoony and Nezhadmehr (2020), who discovered that teachers
struggled to control the development of learning and that the teaching and learning processes were
difficult to complete without face-to-face interaction. With regards to assessment activity, the
participants mentioned the limited number of activities that can be assessed online. As revealed by
Kamal and Illiyan (2021), assessment is challenging in a virtual environment in terms of the
authenticity of students' work, their comprehension, and behavioral changes, as these assessment
issues cannot be verified.

Besides technology limitations, teachers found it challenging when dealing with students’
issues. Students were irresponsive, especially passive students. Teachers had to call out their
names several times to check their presence and understanding of the lesson. Furthermore,
students’ lack of interest contributed to their irresponsiveness too. Teachers found it difficult to
capture students’ attention and interest in online classes. This is supported by Khatoony and
Nezhadmehr (2020), who discovered that learners' lack of focus and disinterest in online classes
are largely due to insufficient personal connection. In a conventional classroom, students can
interact in person with their teacher and peers. This personal connection can help engage and
motivate students. In an online learning environment, however, students may feel disconnected
from their peers and teachers, thus leads to another issue, which is low attendance rate. Low
attendance rate among students was also an issue as they risked falling behind. According to Fard
et al. ( 2023), students' frequent absence or low attendance in class can lead to academic failure
and indicate a lack of interest and motivation in learning. Although reminders have been sent to
the class WhatsApp group, students kept missing.

Limited digital skills among students also contribute to the issues in the virtual classroom.
Many students are not familiar with operating digital platforms like Google Meet or Zoom as they
rarely use laptops or computers. As a result, they became overexcited when using these platforms
during online classes leading to mishaps such as accidentally unmuting themselves, chatting with
friends in the chatroom during lessons, and facing difficulty in typing answers. According to
Dhawan (2020), learners may encounter various technical issues that hinder the teaching and
learning process and slow down their progress. Additionally, some students may struggle to adapt
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to the online learning environment, leading to increased frustration and confusion regarding time
management and flexibility in their studies.

The inconducive home environment emerged as a significant challenge for both teachers
and students during online learning. Distractions from siblings, television, and other household
activities hampered students' ability to concentrate in class. Teachers, on the other hand,
encountered difficulties when students struggled to focus, and background noise, as well as passing
family members, could be heard when students activated their cameras and unmuted their
microphones. This issue is supported by Ismail et al. (2020), who revealed that students' homes
lacked a conducive environment for learning. The presence of distracting noise from siblings and
limited study space due to small living areas contributed to the challenges faced by students during
online education.

Strategies

Under the category of strategies for teaching online classes, three distinct themes surfaced.
The initial theme highlighted the teachers' endeavors in self-empowerment to enhance their
proficiency in managing digital platforms by seeking guidance from family members and
experienced colleagues and learning through tutorials provided online. While this may not be
considered a direct teaching strategy, the participants showcased their commitment to managing
digital platforms before venturing into the virtual classroom. When teachers engage in self-
learning to improve their technological skills, they are essentially developing their Technological
Knowledge (TK) within the framework of TPACK. By acquiring these technological skills,
teachers can effectively navigate online platforms, address technical issues, and create engaging
digital learning materials. Their dedication to becoming digitally savvy played a vital role in
ensuring the smooth implementation of online learning. This is supported by the findings from
Saienko et al. (2020), as they found that teachers' commitment to self-learning and professional
development in technological skills can effectively address challenges in online teaching and
learning.

The following theme is the use of effective monitoring and assessment strategies such as
using digital resources, carefully evaluating students' work, and observing in a virtual classroom.
The participants mentioned checking students on a regular basis by mentioning names and posting
questions to ensure their attentiveness. A participant even admitted to adjusting students' cameras
to see if they were taking notes. It can be seen that teachers went above and beyond to monitor
students' behavior behind the screen. As asserted by Ghateolbahr and Samimi (2021), effective
classroom management includes efficient monitoring through teacher-student communication. In
terms of assessment, the participants made extensive use of digital resources such as Google
Forms, Quizziz, and Kahoot to obtain instant feedback on students’ comprehension. Such
platforms are not only used to test students' comprehension but they can also be easily converted
into assessment reports. Furthermore, online resources are usually interactive and colorful making
them ideal for piquing students' interest. As mentioned by Artin (2021) and Feng (2022), creating
interesting learning material using online resources and quiz apps motivates students to stay
focused; thus, assessment can be done effectively.

The third strategy is to improve online learning by incorporating interactive engagement.
The participants practice collaborative work, assigning engaging tasks and encouraging
communication among class members in their virtual classroom. Collaborative work allows
students to actively participate in learning sessions (Arnesen et al., 2019). It encourages
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communication while also instilling a cooperative spirit. According to Khreisat (2022),
collaborative learning, such as the use of break-out rooms and the like, is the most important
strategy in an online classroom.

Another strategy used by the participants was to include engaging tasks. Teachers created
tasks and assignments for students that were interactive, challenging, and interesting. Students
were motivated to participate actively in the learning process as a result of these engaging tasks,
making the virtual classroom experience more enjoyable and rewarding. The significance of
engaging tasks was also mentioned by Artin (2021), Cahyaningsih et al. (2021), and Suputra
(2021) as they said that engaging tasks help students maintain their interest and focus, which
reduces distractions and improves overall learning outcomes. Furthermore, encouraging class
members to communicate is critical in creating a vibrant and interactive virtual classroom
(Mustakim et al., 2021). Teachers facilitated meaningful discussions and interactions by creating
an environment where students felt comfortable expressing their thoughts and ideas. This method
not only improves students’ communication skills but also fosters a sense of belonging and
community in the online learning environment.

The strategies for teaching online classes mentioned earlier demonstrate how the TPACK
framework can be used. Teachers' self-learning efforts improve their technological knowledge
(TK), while the inclusion of engaging tasks improves their content knowledge (CK). Furthermore,
encouraging collaborative work demonstrates their pedagogical knowledge (PK). Teachers can
create a dynamic and successful online learning experience for their students by effectively
integrating TPACK elements.

This study's findings add to the body of knowledge on online learning by providing insights
into the challenges and strategies implemented in teaching online classes. Teachers will be able to
reflect and improve their practice by drawing upon the experiences and lessons learned from this
research. As the education landscape continues to evolve, the findings will serve as a valuable
resource for educators seeking to enhance their pedagogical approaches and adapt to the demands
of online instruction.
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Figure 4. A proposed framework of ESL online teaching strategies
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Figure 4 presents a proposed framework for ESL online teaching strategies. It consists of
three key strategies identified in the study, providing a concise guide for teachers to optimize their
online teaching practices. The framework encourages educators to promote interactive
engagement, improve monitoring and assessment, and empower themselves through continuous
learning and technological competence.

This proposed framework acts as a roadmap for educators in the online teaching
environment. By incorporating these strategies into their practice, teachers can navigate the
challenges of online instruction effectively. It offers practical guidance for creating impactful and
meaningful learning experiences for students.

The study's identification of strategies that contribute to ESL teachers' success can help
bridge the gap between traditional classroom instruction and online learning. Educators can create
more inclusive and supportive virtual learning environments for students with diverse linguistic
backgrounds and learning needs by understanding how to leverage technology to address the
unique challenges faced by ESL learners.

Conclusion

The study identified six challenges that teachers faced in virtual classrooms, which include
a lack of technological knowledge, technical issues, time management issues, limited access to
technology for students, monitoring difficulties, and issues related to students' lack of interest and
digital skills. Furthermore, three key strategies were highlighted, which are teachers' efforts to
improve their technological skills through self-learning, effective monitoring and assessment
practises; and the incorporation of interactive engagement in the virtual classroom.

The difficulties identified in this study highlight the critical importance of providing
adequate training and support to teachers in order for them to master technological skills and adapt
to online teaching. Professional development programs such as certification courses on digital
platforms should be made available to teachers in order to empower them and improve their
competencies in effectively integrating technology into their teaching practices. Policy changes,
such as the inclusion of a designated digital skills course in the curriculum and investments in
infrastructure to support technology integration in schools, should also be considered.

This study adds to the growing body of knowledge on online learning and has important
implications for improving online teaching practices. It emphasizes the importance of improving
teachers' technological skills, addressing students’ digital skills, and creating a welcoming online
learning environment. By implementing these suggestions, educators can adapt to the ever-
changing educational landscape and provide effective and engaging virtual learning experiences
for their students.
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